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Preface

Dear teachers and educators, this manual is for you!

We noticed how rare collaboration between heritage experts and teachers is in shap-
ing and developing programmes for school students: when students visit heritage 
sites, it is very rare that the teaching programmes are developed in collaboration by 
heritage experts and school teachers. Consequently, in most cases, they either miss 
the connections between historical/cultural topics and the school curricula, or fail to 
outline or enhance some aspects of the heritage sites. 

This is why we tried to create a collaborative approach, where heritage experts and 
teachers work together to define the best and most effective way to involve the stu-
dents, tackling themes in a way they can easily understand and promoting activities 
that involve them and make them feel like an active participant.

First, we investigated and selected the best projects focused on the topic of migra-
tions, so that you can have an overview of them, nation by nation. Then, we share 
with you, describing in detail the methodology followed, our activities with the stu-
dents: first at a national level, with the national piloting activities, and then at an in-
ternational level, with the international exchanges we organised in Serbia, Hungary 
and Italy. 

There is still a lot of work to do and, of course, much room for improvement, but 
we hope that our experience, with our achievements and our difficulties, can be an 
inspiration and a starting point for you when planning programmes for students 
involving historical and cultural heritage.

So please, while planning your educational programmes, either at school or in heri-
tage sites, feel free to browse and read about our experiences. We hope they can be 
of some help to you! That would be the biggest reward for our work. 

Francesca Boldrighini, Project Manager
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I.1. WHAT IS TRAME?
TRAcce di MEmoria – TRAME in Italian means Traces of Memory. TRAME is a two-year 
project (Sept. 2020 – Jan. 2023), co-funded by the Erasmus + Programme of the Eu-
ropean Union. 

The project intends to train young people in the value of diversity and in the under-
standing of the dynamic relationship between diversity and identity. 

Promotion of educational value of cultural heritage

The TRAME project stems from the assumption that European cultural heritage rep-
resents an enormous potential for the construction of European citizenship: a con-
cept based on the value of cultural diversity, allowing individuals to build and shape 
their own identities at different levels, overlapped but not in contrast with each oth-
er, including a local, national and European dimension. The educational value of cul-
tural heritage is nowadays widely recognised at a societal, scientific and institutional 
level1. In fact, one of the strategic objectives of the new agenda is “to protect and 
promote Europe’s cultural heritage as a shared resource, to raise awareness of our 
common history and values and reinforce a sense of common European identity”. 
According to the same document, “living close to places related to Europe’s cultural 
heritage can improve quality of life”. The dynamic relationship between identity and 
diversity and how cultures evolve, absorbing elements from other cultures, are at 
the core of this project, which aims to involve secondary school students, allowing 
them to discover and understand the value of cultural diversity through the legacy 
left by ancient populations living in their territories and to learn the importance of 
cultural “integration” as a way to enrich and shape local and territorial identities. 

Within this conceptual framework, human migrations represent the connective 
element between identity and diversity: a cultural flow leaving material and im-
material traces of its passage, which remain as a legacy in the memory of people 

1 According to key documents such as the New European Agenda for Culture, “Europe’s rich cultural heri-
tage strengthens European identity, creating a sense of belonging. Culture promotes active citizenship, 
common values, inclusion and intercultural dialogue within Europe and across the globe. It brings people 
together, including newly arrived refugees and other migrants, and helps us feel part of communities”
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and places. Multiple flows of Indo-European peoples from Asia, began in the 8th 
millennium B.C. to shape our continent in the Neolithic age; Roman rule strength-
ened the ties among the different people of Europe, providing them with centuries 
of peace, with a common law, and with a rich and efficient network of roads, which 
allowed citizens to travel in a quicker and safer way, and, in many cases, to come 
to live in Rome, the largest and most multicultural city of Antiquity. People coming 
from all over the known world lived together in the same city for centuries.

The phenomenon of migrations has been present in all phases of history, and is 
still now a big part of the global economy and of global society. Although migration 
is a complex story, many Europeans see it in simplistic terms of who belongs, and 
“foreigners” who do not. New cultures, languages, and economic demands of im-
migrants have roiled European society in the past decade, making migration a new 
locus of international concern. In the present situation we consider even more that 
it is of the highest importance to help young generations understand that culture 
and societies live and enrich themselves through diversity and accepting new ele-
ments: a culture that does not accept new elements and diversity is bound to die.

Innovative educational methodology

Promoting the social and educational value of cultural heritage and its contribution to 
social inclusion and to the construction of a European citizenship based on the value 
of cultural diversity as the legacy of local identities and ancient migrations is not the 
only aim of the TRAME project. We also create and develop innovative educational 
methodology aimed at high school pupils, to promote their active involvement in the 
discovery and interpretation of cultural heritage under the heading of ancient migra-
tion flows. This methodology is jointly created by archaeological sites and schools. We 
noticed, in fact, that this is rarely the case when dealing with programmes connecting 
cultural heritage and students: usually they are developed either by cultural heritage 
managers or by schools, but often with little or no interaction. In fact, both categories 
are in need of effective tools and methodological approaches to take advantage of 
the educational value of cultural heritage and engage pupils in its conservation and 
valorisation. This is why we want to try and strengthen the link between the manage-
ment of archaeological sites and schools, as well as with the local communities.

As a first step, preliminary research was carried out by partners at a national level, 
in order to facilitate a better understanding of the state of play concerning the re-
lationship between education and cultural heritage. The research includes a series 
of best practices, mainly focused on the theme of migrations, ancient and modern, 
and cultural diversity, which also serve as suitable examples and a source of inspira-
tion for the development of the TRAME educational methodology. All partners col-
lected data in their respective countries and education expert Lola Kálóczi collated 
them and evaluated them in a final report. 
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The second step was the evaluation of the school curricula: an understanding of 
the ties between the school studies (primarily about history and art, but not only 
these) and the cultural heritage studied and displayed in the sites was the basis on 
which to establish a framework for the design of the training programme in accor-
dance with the formal education system, and to understand the best way to project 
and deploy the students’ activities at the sites. This was a demanding and complex 
task, as the curricula vary in different countries and, sometimes, even in the same 
country, according to the type of educational institution and, in some cases, also on 
the decision of a single institution. Therefore, as we noticed in the conclusion of the 
evaluation process, the curricula are seldom taken into account by cultural heritage 
managers when projecting activities for pupils.

Link between the management of archaeological sites 
and the local communities

The curricula and the topics studied by the students in schools were, on the con-
trary, taken into account while developing the TRAME national piloting activities. 
We created a project “task force” composed of school teachers and heritage manag-
ers from partner organisations, who are involved in the piloting phase and cooper-
ate on the development of the intellectual output of the students. It was necessary 
to set up common bases for the implementation of the piloting phase. National pi-
loting activities were used to test and validate the educational methodology created 
by the partner organisations in Italy, Hungary, Serbia and Turkey.

Due to the pandemic, the activities had to be postponed from spring 2021, when 
some schools were closed and most of them did not allow excursions outside the 
school buildings, to the following autumn when, finally, though with some difficul-
ties, activities could be organised and performed in all the TRAME partner schools: 
Pilo Albertelli State Classical High School in Rome, József Hajnóczy Dormitory in 
Pécs, School of Design in Belgrade and Çatalca Anatolian High School in Istanbul. 
The pupils were involved in different educational activities in cooperation with the 
teachers and the managers of the archaeological sites: through the study and/or 
the visit to the archaeological areas connected with their schools (Viminacium Ar-
chaeological Site in Serbia, Çatalca aqueducts and Anastasian Wall in Turkey, Roman 
Forum and Palatine in Rome, Early Christian Necropolis in Pécs), helped and guided 
by experts, the students learned how to read the “Traces of Memory” left behind by 
ancient populations in their territories, but also how to tell the story to other people, 
from their perspective, expressing their feelings and points of view. The approach 
to heritage was as much as possible focussed on their learning needs and allowed 
them to overcome cultural barriers and combat stereotypes related to diversity.
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Enriching the learning experience of pupils 
with exchanges between schools

The activities and the learning experience at local level are now transposed to the 
European dimension with the TRAME transnational training activities organised 
in Serbia (Viminacium), Hungary (Pécs), and Italy (Rome): through this enriching ex-
perience students are able to compare elements collected in the different archaeo-
logical sites and seek common elements to connect them, following the thread of 
migratory flows. The transnational dimension then becomes a crucial element for 
this learning path, allowing pupils to discover common roots in spite of all differ-
ences, so as to promote the concept of cultural diversity as one of the main pillars 
on which the very idea of the European Union has been conceived and as a key re-
source for the European population.

Development of key competences and skills

All these joint activities, both national and, even more, transnational, promote cre-
ativity and critical thinking among students, providing them with conceptual keys 
for a better understanding of cultural heritage and facilitating the production of 
their own interpretation and storytelling related to the archaeological sites. Within 
the learning process, the mobility of pupils, promoted by the TRAME partnership, 
represents an important added value in terms of learning outcomes and the devel-
opment of key competences, among them also language learning, which, in today’s 
societies, is a crucial added value.

During the transnational programmes, together with the TRAME Diaries, which give 
accounts not only of all the activities, but also of their feelings and emotions during 
the transnational meetings, students create their own personal outcome: a story, a 
game, a video, a poem, a photo, which can express their view of ancient and mod-
ern Europe and its common values. 
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I.2. WHAT IS THE TRAME TOPIC?
I.2.1. Ancient migration

The European project TRAME, Traces of Memory is the first Erasmus+ programme 
with a completely archaeological vocation. The adjective ‘intriguing’ is really well suit-
ed to the work that was carried out over several months: many threads were woven 
in a broad plot that cover various countries of our continent, already linked by a cen-
turies-old cultural tradition. As often happens in studies with a broad chronological 
and thematic horizon, there were also many “threads to twist” because the focus of 
the TRAME project is migration, an essential theme to allow students to understand 
the value of cultural diversity, the result of ancient and contemporary displacements.

Thousands of years ago there were huge movements along the routes of the Rhine 
and Danube. Words that derive from this north-eastern cultural migration are nowa-
days hidden in many names of European rivers and cities; such names were imme-
diately attributed after the last ice age. Populations across Europe are still closely 
related, even with peoples pre-Indo-European. According to the genetic studies2  of 
Hamel–Vennemann–Forster, western and northern Europe was populated by pre-In-
do-Europeans from a region between Spain and southern France. Many DNA types, 
common throughout Europe, spread from that region. 

Later on, we had the Greek colonisation from Asia Minor, which brought Southern 
Europe closer to Turkey through the presence of the Greek civilisation. Men and 
ideas came and continued to arrive from the Libyan and Balkan coasts, generating 
a vital cohabitation certainly not always easy to manage. Languages, customs, re-
ligious rites, and monuments were common elements of these peoples who were 
united over the centuries. 

Migrations studies are not static, because they correspond to a reality that is not 
only constantly changing but also offers many things to discover. 

Very often, in Europe, young people comprehend the international mosaic from 
which they are made up by simply reflecting on the composition and origin of their 
own family. However, “Even today, tens of centuries later, many men do not discern the 
fear of the different from the objective usefulness of immigration in contributing to the 
promotion of diversity. Ultimately this project leads us to reflect on a topic that migra-
tion is always current and as old as humanity”. These are the words of our TRAME 
students; they are ready to face the study of a long-lasting process that will never 
end. In the present time, we are on the side of those who emigrate if we just look 
at the stories of the grandparents and great-grandparents, forced to leave Europe 
for other Continents. European emigrants have experienced the prejudices of those 
who should have welcomed them; there is no difference between the suffering of 
the migrants of that time and the pain of the migrants of today.

2 Hamel–Vennemann–Forster 2002, 71.
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The personal civic consciousness is the child of historical and collective consciousness. 
To (re)build it, let us rely on the memory of European history, and follow its traces.

I.2.2. Connection with the TRAME project

In the footsteps of Memory: this is TRAME. With the partner organisations we have 
identified the guidelines for this exploration in space and time: the historical pro-
cess to be followed, the object of study to be investigated and the methods of com-
munication and reception by students. We have followed the process of integration 
between European cultures through the migrations of peoples, we have faced a 
comparative study between past and current migrations.

One of the main curricula of the classical secondary schools in Europe is ancient 
Greek and Roman history. There are many topics in the TRAME project that can de-
velop skills, knowledge and critical sense regarding ancient history: the methods of 
travel by land and sea, the motivations that animated travellers, and the difficulties 
of integrating foreigners into Roman society, their language, their cults and their 
rights in a foreign land; also Roman colonisation and Romanisation as the adoption 
of Roman ways of behaviour, culture, and religious practices by the native people 
of the provinces of the Roman Empire. It is impossible not to reflect on the present 
when studying these aspects, just as it is impossible not to realise how multi-ethnic, 
multifaceted and culturally rich Roman society was since the imperial era.

TRAME represents innovative teaching. The value of the project is also expressed in 
the didactic, multidisciplinary and multifaceted modalities: as the Italian students 
said, “TRAME allows you to reason by combining various disciplines” because it is config-
ured both as a translation and analysis of ancient and modern sources on migration, 
and as a written critical re-elaboration, using graphics and multimedia in Italian and 
English, the official language of the works. Not only that: the same school subjects 
are treated in an unusual way and reveal too often neglected cultural aspects to chil-
dren, arousing their interest. The students were happy to participate in the project 
because they analysed some very important socio-political issues of Roman civilisa-
tion, such as tolerance towards foreign cults.

For example, the Italian students also learned that in ancient Greece the foreigner 
was a guest who had to be welcomed and clothed with dignity and respect, since it 
was the belief that the Gods visited men to test their goodness and hospitality. Hos-
pitality towards the stranger, therefore, was granted without any conditions, since 
he was protected by Zeus. The choice of study texts is also oriented in an innovative 
sense: not only the analysis of literary texts but also that of ancient inscriptions, a 
very useful tool for understanding and reconstructing movements and migrations. 
The translation of these texts allowed the students to learn about both the journeys 
undertaken by the migrants and the professions and personal events that were of-
ten the reason for the move itself.
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Italian students say that studying classical languages, but also bringing back to life 
information left out of school books, is something not everyone does. For this rea-
son, they are particularly proud of the TRAME project.

I.2.3. Why migration in education?

The study of past migrations and the mixing of cultures is of paramount impor-
tance for today’s children because without historical knowledge and without cul-
tural tools it is easy to believe false theories about national identities. The school 
plays a fundamental role in initiating this critical training process early. What the 
children study is not static, because it corresponds to a reality that is not only con-
stantly evolving but also offers many things to discover. So, knowing cultural ob-
jects that are the result of intertwining and exchanges between peoples means un-
derstanding that the world is rich and varied and that we are children of a mixed 
culture. Multiculturalism opens the mind, allows one to not enclose oneself in mis-
trust and to overcome prejudices.

How TRAME clarifies EU citizenship

The guiding idea is to help with the understanding of the traces of ancient “mixed 
people” in Europe. Many elements are common to European cultures, not only in 
languages but also in artifacts, monuments, customs, and religious rites.

For example, Rome has been the destination of important migratory movements of 
populations from north-eastern Europe (in the protohistoric age) and from the Bal-
kan-Adriatic area (2nd century BC – 2nd century AD) over the centuries. However, in ad-
dition to these movements along the Danube and Rhine axes and the Adriatic, there 
are those in the Mediterranean area, starting from the Trojan War (8th century BC), 
which brought us closer to Turkey through the presence of Greek civilisation. Fur-
thermore, imperial Rome was a multi-ethnic city: in the Augustan age, the Roman 
cives (citizens) were a minority compared to foreigners, who made up more than 
half of the population. Certainly, there were prejudices and racist attitudes, but the 
resident foreign communities undoubtedly had more chances than those of today 
to fit in, make a career and be protected by legal regulations, as long as they paid 
taxes and participated in military service. Many merchants of luxury goods were, for 
example, of foreign origin, such as marble workers, and were very rich. In addition, 
cultural and religious syncretism was ever present. For example, in Campus Martius, 
near the Pantheon in the centre of Rome, stood the largest Egyptian temple dedi-
cated to Isis, the Isaeus Campensis, whose remains are still visible today. Moreover, 
the gladiators of the Colosseum, true idols of the Romans, had names that recalled 
their origin: Dacicus, Thrace and others. There are inscriptions in Aramaic and He-
brew, as well as those in Greek and Latin, the languages spoken by all communities. 
In short, Rome was an open society, a melting pot: people of different origins, reli-
gions, cultures and languages enjoying a shared collective identity.
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Additionally: from Hungary we learned that the Romans conquered the territories 
of Transdanubia in the 1st century AD and founded the city of Sopianae (now Pécs) in 
an area peopled by Celts and Pannonii tribes. Examining the social composition of 
the population of Sopianae in the 2nd and 3rd century AD, we can conclude that we 
are dealing with a medium-sized town, where the free, somewhat wealthy, popula-
tion came from the demobilised veterans of the Roman military. Sopianae lay on the 
junction of important commercial routes and the main road of the Roman Empire, 
therefore, access to the city was easy. Family names on Latin inscriptions show that 
merchant families came from Italy and surely stayed here because of the power of 
love: they married local residents. Another inscription reveals that the soldiers of 
a military station from Singidunum (now Belgrade) spent much time in Sopianae 
and they probably had a sanctuary for themselves in this city in order to be able 
to practice their religious rites. Active migratory processes were definitely of great 
importance to the spread of Christianity: very wealthy Christian families built burial 
chambers decorated with Christian symbols and biblical scenes.

The students on the project learned that Serbia was a crossroads of cultures and 
people, a passage between East and West and, consequently, Viminacium was a tru-
ly multicultural Roman city. Furthermore, Turkey, where Istanbul, the second Rome, 
is, has seen the passage of people from the Asian continent and vice versa. Italy 
itself was a land of migrations towards the eastern Mediterranean in the Republican 
age, and towards continental Europe in the modern age.

Collaboration with archaeological institutions

Knowledge of the inheritance left by ancient populations who moved within Europe 
and the consciousness of the common aspects present in the cultures of the Euro-
pean countries are a founding factor of the European Union. They are also a value 
in our cultural heritage.

Together with the partner institutions of the TRAME project, the Italian Archaeo-
logical Park of the Colosseum, The Serbian Institute of Archaeology in Belgrade, the 
Hungarian Association of Cultural Heritage Managers, the Çatalca District Director-
ate of National Education of Turkey and the University of Warsaw from Poland, we 
hope we consolidated the concept of “European identity” among children by discov-
ering common roots. The visits to the ancient sites, and the direct knowledge of the 
archaeological sites where our ancestors lived, help to bring a level of realism to the 
students’ studies.

The heritage sites, museums, archaeological parks preserve relevant material to the 
topic of migration, European citizenship, multiculturalism, cultural diversity through 
ancient monuments, artifacts, stories and inscriptions. The management of most 
heritage sites considers the development of the competences and skills of the grow-
ing up generation and the contribution to the process of education and upbringing 
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to be a particularly important task. Based on the experience of the past years, the 
younger age group (from kindergarten to high school age) can be addressed most 
effectively through heritage education programs. The purpose of experience-based 
education is to raise the understanding of what is seen and the effective transfer of 
knowledge to the level of experience. Therefore, most of the heritage site’s manage-
ment has already a long history, tradition and a lot of experience in the elaboration 
of educational programs, events and free time activities for all age-group and all 
kind of audience.

Finally, we talked and listened to stories from ancient and modern people. This com-
prised storytelling with words, places, drawings and films, all guided by the voices 
of the collective memory.
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I.3. WHO IS TRAME?
I.3.1. The collaborative system of the TRAME project

The TRAME project stems from a very specific and well identified bug in the educa-
tional system: schools and heritage sites very seldom enter into dialogue with each 
other, when designing educational paths related with the discovery of local material 
and immaterial heritage, and the investigation of key topics for the construction of 
pupils’ individual and collective identities.

To address this problem, the TRAME project has created a transversal consortium, 
involving a diversified set of organisations (both for typology and geographical dis-
tribution) invited to cooperate, according to their different competences and exper-
tise, to design a new methodology for a common, cooperative design and delivery 
of an educational path to discover local heritage and its connection with contempo-
rary issues that pupils need to address in their everyday lives.

The collaborative approach, resulting from the TRAME methodology, is jointly de-
signed by partners (schools, education institutions, heritage sites, public bodies and 
independent association) that have communicated their shared needs and challeng-
es, practices, errors and good results, and come together to produce an innovative, 
new result, that is now ready to be shared with other organisations at a European 
level and beyond.

The partnership is based on consolidated cooperation between eight organisations 
from five different countries, embracing an extended area ranging from the Medi-
terranean (Turkey, Italy) to the Western Balkans (Serbia) and Central Eastern Europe 
(Hungary, Poland), characterised by a huge cultural diversity but, nevertheless, con-
nected by common traces of memory involving Roman colonisation, trade routes, 
architectural languages, monuments, costumes, religious rites… 
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In particular, the TRAME consortium involves different types of organisations from 
five different countries. TRAME is led by the Archaeological Park of the Colosseum 
from Italy and among the partners are three secondary education institutions: Pilo 
Albertelli State Classical High School from Italy, József Hajnóczy Dormitory of Pécs 
from Hungary and the School of Design from Serbia; one archaeological scientific 
research institution: the Institute of Archaeology from Serbia; one independent or-
ganisation dealing with cultural heritage management and heritage interpretation: 
the Association of Cultural Heritage Managers from Hungary; one public entity in 
charge of the educational system: Çatalca District Directorate of National Education 
from Turkey; and one university: University of Warsaw from Poland.

In addition to these eight official project partner institutions, other organisations 
were also involved in the development of the project and in the practical implementa-
tion of the activities: Çatalca Anatolian High School from Turkey, The Early Christian 
Necropolis of Pécs from Hungary and the Viminacium Archaeological Park in Serbia.

The following chapters offer an insight of the partners developing the project, as 
well as an insight of the organisations involved.
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I. INTRODUCTION

Parco Archeologico del Colosseo (PArCo)

Archaeological Park of the Colosseum

The Parco Archeologico del Colosseo (PArCo) is an institution of the Italian Ministry 
of Culture, endowed with special autonomy to ensure the protection and the valo-
risation of the central archaeological area of Rome. The PArCo was created in 2018.

It includes the most important archaeological areas in the centre of Rome, namely 
the Colosseum, the Roman Forum and Palatine Hill, together with the Domus Area 
of Nero, the Arch of Constantine and the Column of Trajan. 

According to its statute and in its implementation of the principles set forth in Arti-
cles 2, 3, 9, 33 and 42 of the Italian Constitution, PArCo aims to protect, conserve and 
enhance the cultural heritage entrusted to it, increasing its consistency, knowledge, 
promotion, dissemination and enjoyment, in compliance with the principles of im-
partiality, good performance, transparency, publicity and accountability. PArCo’s ac-
tivity is aimed at the public enjoyment of its archaeological area and of the cultural, 
material and immaterial heritage entrusted to it, and the development of cultural, 
scientific and technical research.

Within these activities, PArCo is particularly committed:
a) to finding the appropriate financial resources for the conservation of the monu-

ments and cultural heritage conferred;

b) to increasing the services offered to the public in the areas of competence, guar-
anteeing the quality and the efficiency of the management;

c) to integrating the activities of management and enhancement of its assets with 
those assets in the care of other public and private bodies and/or institutions, 
while remaining in compliance with the regulations in force;

d) to organising, in the scientific fields of competence, exhibitions, cultural events, 
and conferences, as well as studies, research, publications, initiatives, and educa-
tional activities, also to collaborating with other public and private, national and 
international entities

e) to the financial sustainability of the above-mentioned initiatives through the 
careful management of the capacities of the Institute, aimed at guaranteeing the 
correct planning and the rigorous management of resources.

I.3.2. Partners
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The mission of PArCo is a constant work of education in a memorable way, ex-
pressed in its relationship with an extremely varied public and a commitment to 
establishing a continuous relationship with the new generations, putting into per-
spective the link between our history and our future through the connection with 
the cultural system of the city of Rome. The effort to convey knowledge of places to 
the public also takes place through the use of new digital technologies, in order to 
communicate the complex character of the archaeological areas with a more com-
prehensible and immediate approach. Its autonomous management gives PArCo a 
more direct approach to its current and potential partners, with a view to increas-
ingly being a driving force for the economy of the city and the country.

The projects and the activities of PArCo are not limited only to excavation and res-
toration projects, carried out with the aid of the most innovative technologies; they 
also include activities to promote the involvement and engagement of the public: 
the “Park Outside the Park” project, which was recognised as a part of the European 
Year of the Cultural Heritage (EYCH 2018). The Park Outside the Park was born in 
2018 to promote “the osmosis” of the archaeological area with the outside surround-
ings, giving rise to an inclusive circuit that would lead foreign visitors to discover the 
links between the monuments of the archaeological park and the less well-known 
contexts of the Roman area. The “Park Outside the Park” also aims to invite Rome’s 
citizens to rediscover and frequent the sites as a part of the city, an inclusive space 
for frequent and constantly renewed visits.

The preservation of the natural environment is also fostered by PArCo: among the 
most recent projects is the “Parco Green”, launched in 2020, to make the most out 
of the exceptional natural area (more than 40 hectares in the centre of Rome) that 
has been passed down to us and to contribute to the development of sustainable 
economy in its various aspects. 

Website: https://parcocolosseo.it/en/

PArCo is the coordinator of the TRAME Project’s consortium.

The staff in TRAME Project

Dr Francesca Boldrighini, archaeologist: Project Manager. In charge of all the organ-
isation and scientific aspects of the project. 

Dr Francesca Billi: Project Assistant. Supporting all activities, particularly in the ad-
ministrative tasks.

Dr Andrea Schiappelli, archaeologist, responsible for the Education Office: Commu-
nication Manager, involved in the planning and design of the activities with students. 

Dr Francesca Pandolfi, archaeologist: Project Assistant. Supporting the internal staff 
in project activities, including communication and dissemination (TRAME newsletter).

https://parcocolosseo.it/en/
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Kulturális Örökség Menedzserek Egyesülete (KÖME)

Association of Cultural Heritage Managers

The start of the Budapest based Hungarian Association of Cultural Heritage Man-
agers (KÖME) goes back to 2012, when it was established as a civil, professional 
organisation by young, freshly graduated heritage managers from different parts 
of Hungary. Back then, the heritage profession needed independent platforms or-
ganised from the bottom-up as much as today, and KÖME became one of them. In 
the very diverse membership of KÖME, with almost 20 members, most of the cul-
tural heritage related professions, such as architecture, archaeology, landscape ar-
chitecture, cultural management, history, ethnography, pedagogy and dramaturgy, 
are represented. KÖME consider heritage interpretation a very important part of 
heritage management, if not its main purpose. Since the start, KÖME has initiated 
professional discussion, addressed important but missing topics, and worked out 
its own training, while remaining unbroken in its commitment to the connection 
of heritage related professions, knowledge, opposing views, and to strengthening 
the potential, preparedness and internationality of the national heritage profession. 
KÖME believes that the values identified as heritage cannot persist without a com-
munity committed to them, and KÖME considers it crucial to organise programmes 
and to create communication channels that help to discover, understand and give 
value to our common heritage. Another mission of the Association is to create and 
maintain domestic and international platforms that help experts of cultural heritage 
to meet each other, to learn, to find partners, to share ideas and to realise their own 
projects in accordance with the association’s objectives (Fig. 1).

Our motto is (Let’s do) Heritage together! and as a professional association our 
strengths lie in collaboration and using differences as values.

The Association has four main principles that help to choose, prioritise and organise 
its work. The first is a complex point of view of heritage. KÖME interprets the cul-
tural and natural heritage as a unit. For the organisation, heritage is a dynamic con-
cept, it is not a timeless value, but it is continuously reborn, grows and develops out 
of human-human or human-nature interactions. Heritage in interpretable with its 
own process of change, and the places, objects and stories that are connected make 
it tangible. The second principle is partnering and being a bridge. KÖME forms a 
professional umbrella, continuously working to create a specialisation – connect-
ing mutual language, works with a curating perspective, involves Hungarians in 
international collaborations, and is always open to learn from partners. The third 
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principle is to experiment. KÖME always searches for special solutions to tasks, tries 
to draw on past experiences and dares to revaluate them, and adjusts to the work-
flow flexibly. The last principle is professionalism and intelligibility. The work of the 
organisation is partly by professionals, and partly by non-professionals. As part of 
the training for professionals, an important goal is to integrate heritage values into 
society and to support tourism as well.

Thanks to its membership in the European Association of Heritage Interpretation, 
KÖME has experience in cooperating with different archaeological and other heritage 
sites in various countries. 

2014–2015: Development of professional training in heritage interpretation plan-
ning and the organisation of pilot courses in international cooperation. 

2015: Development of education and training centre on the medieval archaeological 
site in Pomáz. 

2017–2019: Contractual partner in DANUrB project (valorisation strategy and pilot 
programmes of the cultural heritage along the Danube River). 

2017–2019: Developing and disseminating evaluation strategies in informal educa-
tional institutions to professionalise ESD programmes in Hungary (German Federal 
Environmental Foundation). 

Fig. 1. Members of KÖME 
(left to right: Zsuzsa Berecz, Réka Pálóczi, Rita Dankovics, Árpád Bőczén) © KÖME
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2018: Heritage and Identity: International conference on Heritage interpretation (Fig. 2).

2018: Journey to the Beginnings (Creative Europe).

2018: Interpret Visegrád (International Visegrád Fund). 

KÖME’s main task in the TRAME project is to coordinate the creation of the main 
intellectual output of the project, which is the manual for teacher and educators. 

Website: https://www.heritagemanager.hu/en/kome/

Staff in the TRAME Project

Árpád Bőczén, architect, heritage expert, certified interpretive writer and trainer: 
Project Manager and Financial Manager. 

Réka Pálóczi, archaeologist, cultural heritage expert: Project Assistant. Assisting in 
the management of the professional and financial aspects of the Hungarian project 
partners’ duties.

Dániel Poulet, archaeologist, heritage expert: Project Manager. In charge of plan-
ning and realising the pilot and exchange mobility programme of Hungary. 

Lola Kálóczi, historian, heritage pedagogue, heritage expert: Responsible for the 
compilation of this manual (2021).

Diána Hermann, classical philologist, heritage pedagogue, heritage expert: Respon-
sible for the compilation of this manual (2022).

Fig. 2.
Heritage and 
Identity: international 
conference on heritage 
interpretation, 
organised by KÖME 
© KÖME

https://www.heritagemanager.hu/en/kome/
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Çatalca İlçe Milli Eğitim Müdürlüğü

Çatalca District Directorate of National Education

The Çatalca District Directorate of National Education is a public body that is respon-
sible for the administrative affairs of formal and non-formal education, including 
primary, secondary, vocational and technical education, special education, school 
counselling services and lifelong learning in the Çatalca District of İstanbul Province 
in Turkey. Policy making, monitoring the implementation of educational policies, 
evaluation of educational outcomes, programmes, materials, student affairs and 
social activities; research, and planning and developing national and international 
projects to meet the educational needs are among the activities of the directorate in 
accordance with the Turkish Republic Ministry of Education (Fig. 3).

Fig. 3. Çatalca District Directorate of National Education Main Building © Çatalca District Directorate
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The staff of the institution aim to prepare children and young people for life men-
tally, psychologically and physically. Furthermore, they strive to provide an accessible 
and acceptable standard of extracurricular activities to enhance the learners with key 
competencies and 21st century skills and improve the education and social activity op-
portunities by following all new technologies and best pedagogical, cultural and social 
methods to attain the most desired and beneficial educational outcomes for society. 

Çatalca is one the largest districts of the Istanbul Province, however, it is located 
away from the city centre. This location plays an important role in the mission of the 
institution. Citizens have difficulty in reaching social, cultural and sports facilities. 
Through the Public Education Centre, we establish training in line with the needs, 
interests and wishes of the learners, regardless of their age, education level, cultural 
background or gender, within the philosophy of “Inclusiveness of the systems” and 
“Inclusiveness of access to education” (Fig. 4).

The added value of participation in a project consortium as a public body in the 
field of education is that it presents a special insight into policy making regarding 
cultural heritage, in schools at both a district and a national level. As a strong public 

Fig. 4 Map of Çatalca showing schools and institutions © Çatalca District Directorate
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authority, the institution has an impressive network of local and national stakehold-
ers. The Çatalca Municipality and the Governorship of Çatalca work in unique har-
mony to realise best practices in the district. Moreover, this directorate is a part 
of the larger network of the Ministry of Education of the Turkish Republic, which 
enables us to find and use the most appropriate resources needed in order to cre-
ate the best results for our projects. Also, this network is a unique tool for us to 
disseminate our project results and share best practices with other institutions. The 
experience of the teachers working in the District Directorate will be essential when 
it comes to the design of the pilot programme, as it will have to be tailored to the 
specific characteristics of a variety of educational institutions. Furthermore, we are 
very experienced in the work with and inclusion of disadvantaged groups: Istanbul 
is an international metropolis and a very multicultural city, and the District Director-
ate is, therefore, used to working with immigrants and cultural exchanges.

Website: https://catalca.meb.gov.tr/

Staff in the TRAME Project

Eda Zirek Güzelçiçek, English Teacher and Project expert in the R&D department of 
the Çatalca District Directorate of National Education: Project Coordinator, leading 
the development, implementation, delivery and communication of the project in ac-
cordance with the TRAME project proposal. 

Ahmet Rasim Yücel, president of the Çatalca Culture and Tourism Association: Com-
munication Manager, responsible for the management and implementation of the 
Communication & Dissemination tasks. 

Hakan Özsoy, teacher and R&D Department member of the Çatalca District Dire-
ctorate of National Education: Researcher, responsible for the pilot programme. 

Salih Şahoğlu, Director at the High School: Trainer, responsible for the smooth run-
ning of the pilot programme.

https://catalca.meb.gov.tr/
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Uniwersytet Warszawski

University of Warsaw 

The University of Warsaw, founded in 1816, encompasses 24 faculties and over 30 
research units. The community consists of 7,700 employees, 40,200 students, 2,400 
doctoral candidates, and 3,800 international students and doctoral candidates. One 
of the faculties is the Faculty of Archaeology, the largest academic institution of its 
kind in Poland, divided into 17 Departments and 7 Laboratories with ca. 100 mem-
bers of staff.

The Faculty of Archaeology (Fig. 5) takes part in research at archaeological sites 
representing a wide chronological range and territory. Most of these research areas 
are also reflected in didactic programmes. Thanks to such a great variety of research 

Fig. 5
Faculty of Archaeology, 
University of Warsaw © 
University of Warsaw
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projects and classes for students, the Faculty of Archaeology has the most complete 
academic profile in the field of archaeology in Poland. The basis of the Faculty of 
Archaeology’s activity is the unity of teaching and research. It is also to guarantee 
access to knowledge and the acquisition of skills to all who are entitled.

The University of Warsaw is the most active and efficient university in Poland in 
terms of participation in EU programmes, which is demonstrated by the following 
selected data:
a) within Erasmus+: e.g., over 2,500 outgoing & incoming students 

and staff each year.
b) within Erasmus Mundus (Joint Master Programme NOHA, ADVANCES, 

GEM, SIGMA/SIGMA, SALAM/SALAM2).
c) within Horizon 2020 – ca. 55 ongoing projects;
d) 14 European Research Council grants received, in a wide range of areas.

One of the projects similar to TRAME that was realised recently was INNOVARCH: 
Innovating Training Aims and Procedures for Public Archaeology, a Strategic Part-
nership for Higher Education Action, within the framework of the Erasmus+ pro-
gramme. INNOVARCH was a project aimed at designing and evaluating experiences 
of theoretical and practical training for graduate and postgraduate students in the 
field of public archaeology, as well as elaborating curriculum guidelines for intro-
ducing Public Archaeology in EHEA and training resources that are aimed at provid-
ing guidance for its gradual implementation into European higher education cur-
ricula. The project was structured with the organisation of 4 short courses with the 
participation of students of partner universities, combined with local and interna-
tional meetings of academics and stakeholders aimed at designing content, meth-
odologies and assessment models for the incorporation of public archaeology in 
European academic training schemes. It has been coordinated by the Autonomous 
University of Barcelona (Spain) in partnership with Linnaeus University (Sweden), 
University of Crete (Greece) and University of Warsaw (Poland).

The most effective and fruitful cooperation has been with the Archaeological Mu-
seum in Biskupin. Since 1994, the University of Warsaw has been co-organising the 
Archaeological Festival. The event is held annually in September. Its motto is: take 
the artefact in your hand, make a copy, and feel the history. At present, the Archaeo-
logical Festival may be considered one of the largest European educational and 
popularising archaeological events, where attendance rates exceed 60–70,000 visi-
tors a year. The organisers strive to ensure a predominantly educational character, 
and to make it an interesting form of learning through play, performances, interac-
tive workshops or exhibitions.

In the TRAME project, the University of Warsaw is responsible for preparing the 
evaluation plan and all evaluation tools, coordinating and exploiting the results of 
evaluation activities and preparing evaluation reports. The staff of the University of 
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Warsaw is in charge of the general coordination and implementation of evaluation 
activities, while all other partners are expected to carry out evaluation activities in 
accordance with the evaluation plan.

Websites: 

https://en.uw.edu.pl/

https://www.archeologia.uw.edu.pl/en

Staff in the TRAME Project

Roksana Chowaniec, professor, archaeologist: Project Manager, in charge of plan-
ning and realising the University of Warsaw’s activities.

Tomasz Więcek, researcher. Assisting in the professional aspects of the Polish proj-
ect partners’ duties.

Aleksandra Konrad, Communication Manager.

https://en.uw.edu.pl/
https://www.archeologia.uw.edu.pl/en
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Arheološki institut

Institute of Archaeology 

The Institute of Archaeology, Belgrade is a unique and central archaeological sci-
entific research institution in Serbia (Fig. 6). It was founded in 1947 by the Serbian 
Academy of Sciences and Arts and in 1961, it became an independent research in-
stitute.3 The Institute has, for decades, been the leader in excavations and the re-
search of archaeological monuments in Serbia and its research activities are funded

3 Васић 2017, pp. 9–14; Шарић – Бикић 2017, pp. 45–52.

Fig. 6 © Institute of Archaeology
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by the Serbian Ministry of Education, Science and Technological Development.4 The 
Missions of the Institute are research and development in social and humanitarian 
sciences (in the field of archaeology), book publishing, publishing of journals and 
periodicals, and other publishing activities.5 

The objectives of the Institute are: 
1. To use scientific methods in order to study, investigate and solve all issues in 

the field of archaeology, and especially to study the historical, social and eco-
nomic and cultural development in the territory of Serbia, on all locations of sites 
and monuments regarding any problems to which can be applied archaeological 
methods of research based on remains of material culture, starting from the first 
social communities and continuing up until the formation of civil relationships in 
Serbia (the beginning of the 19th century). 

2. To organise various forms of scientific and professional training and to assist with 
the organisation and execution of the tertiary level education. 

The current number of employees at the Institute is 71 persons, of which only 9 
belong to the administrative staff, while the others are scientists. There are also 
more than 100 external research collaborators in excavations and research projects. 
Besides archaeologists, the scientific staff comprises researchers from other, similar, 
scientific fields and disciplines, such as art history, conservation, physical anthropol-
ogy, and architecture, thus presenting a multidisciplinary team that provides scien-
tific results important not only at a national level, but an international level as well. 
The Institute’s main premises (offices, library, documentation centre, and research 
space) are located in the main building of the Serbian Academy of Science and Arts, 
in the heart of Belgrade, which provides plenty of conference rooms, galleries and 
other exhibition spaces. 

The Institute has close cooperation with numerous scientific institutions and mu-
seums in Serbia and abroad. It collaborates closely with SASA institutes, the Uni-
versity of Belgrade and other universities in Serbia, the Museum of the History of 
Serbia, the Ethnographic Museum, the National Museum of Serbia, the Museum 
of the City of Belgrade, the Directorate for the Protection of Cultural Heritage, and 
many other national and local institutions, as well as with UNESCO, the Council of 
Europe and other international organisations. International cooperation is fulfilled 
via research and thematic projects between the Institute and EU and US universi-
ties.6 Being a partner in several EU funded projects, the Institute has gained experi-
ence and practice in the organisation of various events regarding the interpretation, 
popularisation and presentation of cultural heritage. Among other achievements, it 
should be mentioned that, as a result of the project Danube Limes Brand, the Ser-
bian section of the Roman Limes was inscribed in the UNESCO Tentative list in 2015.7 

4 Бикић 2017, pp. 95–96.
5 Анђелковић Грашар 2017, pp. 279–283.
6 Витезовић 2017, pp. 57–65.
7 Mrđić – Golubović 2014, pp. 101–118.
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Outside Belgrade, the Institute has a great research facility, the Domus Scientiarium 
Viminacium, which is, at the same time, a scientific, research and visitors centre, 
equipped with gallery and museum spaces, laboratories, a library, accommodation 
for researchers, visiting students and visitors, a kitchen and dining room, as well as 
two conference rooms.8 

Website: http://www.ai.ac.rs/

Staff in the TRAME Project

PhD Jelena Anđelković Grašar, art historian, heritage expert and senior research as-
sociate at the Institute of Archaeology: Project Manager, in charge of the WP2: com-
munication and dissemination of the TRAME Project, management and IOs research 
activities.

PhD Milica Tapavički-Ilić, archaeologist, heritage expert and senior research associ-
ate at the Institute of Archaeology: Project expert consultant. IOs researcher and 
developer.

PhD.cand. Ljubomir Jevtović, archaeologist and Associate at the Institute of Archae-
ology: Communication Manager. Managing the design and implementation of the 
WP2: Communication and dissemination of the TRAME Project, development of the 
marketing plan and the strategy of the projects research and results.

8 Nikolić 2009, pp. 93–102; Николић 2014, pp. 181–188. 

http://www.ai.ac.rs/
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I.3.3. Schools 

INTRODUCTION

Liceo Classico Statale Pilo Albertelli

Pilo Albertelli State Classical High School

Liceo Classico “Pilo Albertelli” is an Italian Public Classical High School situated in 
the centre of Rome (Fig. 7). The school was founded in 1879 and it is named after 
Pilo Albertelli, one of the teachers who was murdered during the Second World War 
by the Nazis. We have about 70 teachers, some technicians, a librarian and 900 stu-
dents, aged from 14 to 19. They are distributed in 5 classes over five academic years. 
In the first two years, the main subjects are Greek, Latin, Italian, History, Geography, 
Science, Mathematics and Physical Education; in the last three years Philosophy, 

Fig. 7. © Pilo Albertelli State Classical High School
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Physics, and History of Art are added. The “Pilo Albertelli” High School is character-
ised by a rich and modern curriculum, enhanced by the specific attention that the 
teachers give to extracurricular activities. The school offers numerous supplemen-
tary activities, projects and events, such as the Scientific Week of the School Muse-
ums, Women in History, and Studies on Migration.

School projects similar to TRAME

Mare nostrum 2017/2018 is an ongoing project that aims to bring students and the 
whole school community closer to the dramatic and current issue of peoples’ mi-
grations, especially in the Mediterranean area. Activities and experiences relevant 
to this project (Prof.ssa Michela Nocita, main referent of the project): conferences, 
movies, reportages and readings are sources by which to understand modern mi-
gration. The main source for us was the informative website Open Migration, “a 
project which aims to give data, competences and knowledge in order to inform 
and raise awareness on migrants’ and migrations’ issues” (from the Institutional 
website). The main sources for ancient migration and routes overseas are selected 
epigraphic texts. Migration cannot be simplified through stereotyped formulas and 
prejudices. People of different nationalities, ethnicity and religion travel because of 
a variety of reasons. The conclusive aim of this project was to cast out prejudices 
about foreigners and refugees, while understanding ancient and modern data. 

Project Occhio Invisibile 2018/2019 was a cultural project in partnership with MIUR 
and MiBACT (The Italian Ministry of Education and Ministry of Beauty Arts and Archae-
ology) about ancient and modern migration (Prof.ssa Michela Nocita, main referent of 
the project). Activities included: graphic novel; two short movies about everyday life in 
the Quartiere Esquilino; journalistic writing workshop (with PiùCulture ezine); a short 
docufilm by Hirya Lab about the experiences of school children with foreigners. 

With the Aleph project 2019/2020, students participated in writing and Arabic lan-
guage workshops. The project was interrupted due to the Covid-19 pandemic.

Additionally, the school has participated in ERASMUS + and, since 2011, the M.U.N. proj-
ect (Model United Nations), a simulation of the work of the United Nations. Through 
the working sessions, the debate in the commissions and in the general assembly, the 
delegates (students) have the opportunity to gain a deeper understanding of the sa-
lient issues of global geopolitics. Thanks to these projects, through the methodology 
of role-playing and learning by doing, pupils keep in touch with different cultures and 
compare their skills and perspectives with those of colleagues from geographically and 
culturally distant countries. English is the only vehicular language. 

In this context, the school is very enthusiastic about joining the TRAME project as it 
is based on the idea of promoting and increasing students’ awareness of European 
citizenship and different cultures in Europe, offering a wide range of students the 
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possibility to rethink the history of migration with open minds. It is also an oppor-
tunity for them to get in touch with their peers of the same age from other coun-
tries and cultures. 

Website: https://piloalbertelli.it/

Staff in the TRAME Project

Antonio Volpe, school Principal: Project Manager.

Michela Nocita: Assistant Project Manager, Communication Manager, Intellectual 
Output: planning and realising pilots, research activities and marketing, helping in 
management.

Annalisa Ciongoli: Financial Manager.

Milena Mattiello: Assistant Financial Manager.

Mariano Pistilli, Barbara Pulcini, Barbara Tarquini part of the Intellectual Outputs 
team: planning and realising pilots.

https://piloalbertelli.it/
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Škola za Dizajn

School of Design

The School of Design is a public school in Belgrade, in Serbia. The history of the school 
is 59 years long and comprises numerous generations of graduated designers and re-
flects all the socio-political circumstances of this period. The school employs 63 teach-
ers, a librarian, a school coordinator, a secretary, two accountants, a school psycholo-
gist and pedagogist, an IT support technician and a team of technical staff.

The school offers a four-year long academic programme to students who enrol at 
the age of 14 or 15. Currently, there are 412 students attending the school. 

Fig. 8. Action painting workshop © School of Design
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Since its founding in May 1963, the school has been making every possible effort to 
define what profile of young professionals it should educate, in an attempt to meet the 
needs of contemporary society and the economy. The school is constantly improving 
its curriculum and connecting the field of art with actual employment opportunities.

The students, when they graduate, are prepared either to continue their studies or 
to pursue employment possibilities.

The School of Design has five departments: Graphic design, Interior design and in-
dustrial product design, Packaging design, Textile design and the Fine arts department. 

School Projects Similar to TRAME 

DesigNet – Design Schools Network 
(supported by CEI Cooperation Fund); International exchange 

Project host: School of Design, Belgrade

The cooperation between the School of Design in Belgrade and the Liceo Artistico 
“Enrico e Umberto Nordio” in Trieste began in 2011, with a joint exhibition of student 
works, and continued in 2012 and 2015, when student exchanges were organised. 
The aim was to improve cooperation and understanding between students, to al-
low students to learn about the way of life in the families of the host country, gain 
independence, compare cultures and educational systems of the two countries and 
learn about the differences. The following workshops were directly related to the 
promotion of and introduction to cultural heritage. 

Mosaic workshop: fragments of motifs from Serbian and Italian medieval frescoes 
and architectural decoration were used for the comparison of both cultures. Out-
comes: rapprochement, socialising through joint work, transferred knowledge and 
developing collegiality. Another workshop was Action painting (Fig. 8): Kolo (Serbian 
circle dance, which is on the UNESCO list of cultural heritage) – intangible cultural 
heritage expressed through media that are close and familiar to students – play, 
movement, dance and painting. 

The exchange of students was in accordance with the curriculum of the School of 
Design. By getting to know the students and the way each school functions and 
teaches its students, the students were able to recognise the similarities and differ-
ences of the teaching processes.

Belgrade Culture – Beo Cool City Tour 

Project host: Institute for the Protection of Cultural Monuments 
of the City of Belgrade

The aim of the project is to popularise Belgrade’s cultural and historic heritage 
among high school students. While working on the project, the students develop an 
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awareness of the importance of immovable heritage culture, which is directly and 
indirectly part of general human values.

The project is implemented through the cooperation of several high schools from 
Belgrade and the Institute. The students become acquainted with the topics and 
research their own city and cultural assets, both independently and with profes-
sional assistance. The students form groups and choose their topic (cultural asset 
to explore), research and prepare lectures. Peers then give lectures to each other 
and this is, in addition to studying the topic, one of the most important segments of 
the project – individual work and mutual teaching, a method that has proven to be 
a very successful way of learning among high school students. 

Website: http://www.skolazadizajn.com/

Staff in the TRAME Project

Vesna Prcović, School of Design principal: Financial Manager. Planning, manage-
ment, and administrative tasks.

Milica Rodić, teacher of Technical Drawing, Descriptive Geometry, Perspective Draw-
ing and Building Construction: Project Manager. Planning, research activity, admin-
istrative tasks, marketing, management.

Dragan Marković, teacher of Drawing and Painting: Project Manager. Planning, rese-
arch activity, realising pilot workshops, administrative tasks, marketing, management.

Tijana Dinić, teacher of Packaging Design: Communication Manager. Planning, re-
search activity, realising pilot workshops, administrative tasks, marketing.

Milena Ristić, teacher of Weaving and Textile Printing. Planning, research activity, 
realising pilot workshops.

Kristina Ristić, teacher of Monumental Painting and Basics of Technology and Art 
Conservation. Planning, research activity, realising pilot workshops.

Katarina Jakovljević, teacher of Drawing and Painting. Planning, research activity, 
realising pilot workshops.

Marija Popović, teacher of Drawing, Mixed Media, Computer Graphics and Multime-
dia. Planning, research activity, realising pilot workshops.

http://www.skolazadizajn.com/
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Pécsi Hajnóczy József Kollégium

József Hajnóczy Dormitory of Pécs

The József Hajnóczy Dormitory of Pécs is a Hungarian Secondary Educational In-
stitution that serves as a dormitory, located in Pécs, in the southern part of Hun-
gary. It is a public institution of the city with the aim of offering educational op-
portunity for students far from Pécs. It has three floors, two for female and one for 
male high school students. It offers accommodation for 190 students (age 14–20) 
from various secondary schools. The dormitory is connected with four schools 
of the city of Pécs, from where it accepts applications for membership of the dor-
mitory. Regarding the number of classes that the students of the dormitory fre-
quent, secondary schools have four classes and technical or vocational schools, 
five classes. As a dormitory it has lots of facilities, such as a computer lab, a large

Fig. 9. Teachers organised an escape game for the pupils © József Hajnóczy Dormitory



TRAME MANUAL FOR TEACHERS AND HERITAGE EDUCATORS

40

library, a playground, a sauna and a gymnasium. It has its own educational plan that 
is regulated by law in a similar way to schools. This type of institution has historical 
traditions in Hungary and is quite unique in Europe.

The dormitory system is utilised as a place to build students’ characters and prin-
ciples, in the same way as boarding schools. “They have special work based on the indi-
vidual needs and interests of students. The work programmes are a result of cooperation, 
open humanistic communication and respect of character, which serves as a support to 
students and parents in achieving the best development.”9

The teachers working here offer subject related courses and free time activities 
such as historical films, aerobics, a photography course, a journalism course, proj-
ect weeks and study groups. The educational plan includes several after school pro-
grammes for students (Fig. 9). The study groups and tutorials are regular, they are 
usually held weekly. One of the most popular after school programmes is the Histo-
ry Study Group. The main objective is to educate the students to become confident 
and open-minded adults with the strong values shared by all European nations.

The institution regularly cooperates with foundations, cultural institutions and oth-
er educational institutions. The institution has cooperated for several years with the 
“For The Future Of Our Children Dormitory Public Benefit Foundation”, and with the 
“Foundation For Visual Education”. They help to realize our events, programmes. To 
promote European values, the Hajnóczy Kollégium joined the European Parliament 
Ambassador School Programme in 2018.

The institution has not participated in any similar project to TRAME, so it has no ex-
perience with international projects.

Website: https://hajnoczy-koll.hu/

Staff in the TRAME Project

Mariann Róth: Financial Manager.

Róbert Farkas, History teacher: Project Assistant. Assisting with the realisation of 
the pilot and exchange mobility programme of Hungary.

Renáta Kovács, English teacher: Communication Manager (2021).

Péter Török, Geography teacher: Project Assistant (2021). 

Tímea Korsós, Italian language teacher: Project Assistant (2022). Assisting with the 
realisation of the pilot and exchange programme of Hungary.

Ferenc Takács, History teacher: Project Assistant (2022). 

Réka Pálóczi, Project Manager (2022). In charge of management, administrative and 
financial tasks.

9 https://gov.hr/en/student-dormitories/1038 (28.02.2022.)

https://hajnoczy-koll.hu/
https://gov.hr/en/student-dormitories/1038
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Çatalca Anadolu Lisesi

Çatalca Anatolian High School 

The Çatalca Anatolian High School is a national state school in the Çatalca district of 
Istanbul, in Turkey (Fig. 10). The school comprises 730 students, 40 teachers and 3 ad-
ministrators. The students are aged between 14 and 18 and are all nearby residents. 
They are enrolled in the school based on their high school entrance examination results.

The school is full time and teaches two foreign languages: English as the first and 
German as the second foreign language. In the 9th and 10th grade, students are 
mainly taught basic courses in Science, Turkish, Maths, Foreign Languages, Social 
Sciences, Art and Sports. In the 11th grade, they choose branches to be more specifi-
cally educated in their chosen topics. There are four main branches: Science, Social 
Sciences, Turkish and Maths, and Foreign Languages. In the 12th grade, students 
take a university exam after graduation. Within the school, there are a variety of 
clubs, teams, projects and competitions. Among the sports teams, there are vol-
leyball, basketball, football, badminton, tennis, archery and table tennis. There is 
also a music group both for singing and playing instruments such as violin, guitar, 

Fig. 10. © Çatalca Anatolian High School
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piano and flute. The art group regularly practices different styles and techniques 
and also stages exhibitions. Students participate in local and national level activities 
and competitions.

The school seeks to develop well-rounded students who exemplify health, wellness 
and character development, using our core schoolwide expectations and values 
such as sustaining, protecting and transferring local and natural cultural elements. 

School project similar to TRAME

Let’s First Understand Our National Heritage in Order 
to Define and Build Our European Identity

Between the 2013 and 2015, during the Comenius period, the school took place in 
a multilateral partnership called “Let’s First Understand Our National Heritage in 
Order to Define and Build Our European Identity”. The project was based on un-
derstanding and respecting each partner’s national heritage and addressing beliefs 
and customs related to when people are born, get married, have children or die, 
and each country’s folk music, dances, folk literature and crafts. The partner coun-
tries were Norway, Spain, Greece, Latvia, Estonia, Poland, Romania and Turkey. The 
students compared themselves to the others and developed the idea of a European 
identity and nationality. Our goal was that the participants should broaden their 
awareness of this linguistic and cultural diversity and of the active role each nation-
ality had, through mutual respect, in the multicultural pattern. 

The project website: http://eucomenius.vectorialpx.net/

During these kinds of projects, our schools have annual budgets and the Turkish 
Ministry of Education also provides national payments.

Our school collaborates with the Çatalca Society of Tourism Organisation when nec-
essary. They introduce the heritage sites of Çatalca to the schools, visitors and other 
organisations.

Website: https://catalcaal.meb.k12.tr/

Staff in the TRAME Project 

Erkan Malkoç, school Principal: Managing all the legal procedures throughout the 
TRAME Project.

Elçin Taşkin Gök, English language teacher: Realising the pilot programme. Respon-
sible throughout all the processes of the indoor and outdoor activities of the project.

Belgin Çalli, Philosophy teacher: Assisting in the pilot programme of TRAME.

http://eucomenius.vectorialpx.net/
https://catalcaal.meb.k12.tr/
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I.3.4. Heritage Sites

I. INTRODUCTION

Parco Archeologico del Colosseo (IT)

Archaeological Park of the Colosseum (IT)

The Parco Archeologico del Colosseo (ParCo) includes the most important and most 
visited monuments of the central archaeological area of Rome: The Colosseum, the 
Roman Forum and Palatine Hill, and also the arch of Constantine and the Meta Su-
dans in the Piazza del Colosseo. 

According to legend, on Palatine Hill (Fig. 11) the first nucleus of the city of Rome was 
founded: archaeological discoveries have confirmed the legend, uncovering the re-
mains of Iron Age settlements. Until the end of the Republican age the hill was 
mainly the residential quarter of the Roman ruling class, with elegant residences 
characterised by exceptional pictorial and floor decorations, still preserved in the 
House of the Griffins. Augustus, the first emperor, chose Palatine as his dwelling 
for his symbolic connection to the birth of the city: his choice was confirmed by his 
successors and with the building of the Domus Tiberiana, the Domus Transitoria, 
the Domus Aurea and, finally, the Domus Flavia, thus Palatine was transformed into 
a grand complex of imperial ‘palaces’. The name of Palatine Hill, in Latin, Palatium, 
became, in many European languages, synonymous with palace.

Fig. 11. Palatine Hill. © Parco archeologico del Colosseo



Fig. 12. The Roman Forum. © Parco archeologico del Colosseo

Fig. 13. The Curia Iulia with the Imperial Fora in the background. © Parco archeologico del Colosseo
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The Roman Forum (Fig. 12), once a marshy area, was reclaimed at the end of the 7th 
century BC and then became the centre of public life for over a millennium. Temples 
and political buildings, such as the Curia (Fig. 13), as well as tabernae and shops, 
were built in the early years of the republic; later, the civil basilicas were added. By 
the end of the 1st century BC, the ancient Forum had become insufficient to carry out 
the function of an administrative centre, and it started to become a monumental 
place of representation of the city. During the Imperial Age, halls and temples were 
restored and only a few new buildings were added: the Temple of Vespasian and Ti-
tus, the Temple of Antoninus and Faustina, and the monumental Arch of Septimius 
Severus, built at the western end of the square in 203 AD, to celebrate the victories 
of the emperor over the Parthians. The last great intervention was carried out by 
the emperor Maxentius in the first years of the 4th century AD, when the Temple 
dedicated to the memory of his son Romulus and the imposing Basilica, which now 
bears his name, were erected. The last monument built in the Forum was the Col-
umn, erected in 608 AD, in honour of the Byzantine Emperor Phocas.

The Colosseum (Fig. 14), also known as Anfiteatro Flavio, stands in the archaeologi-
cal heart of Rome and welcomes large numbers of visitors daily, attracted by the 
fascination of its history and its complex architecture.

Fig. 14. The Colosseum (inside). © Parco archeologico del Colosseo
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The building became known as the Colosseum because of a colossal statue that 
stood nearby. It was built in the 1st century AD, at the behest of the emperors of the 
Flavian dynasty. Until the end of the ancient period, it was used to present spectacles 
of great popular appeal, such as animal hunts and gladiatorial games. The building 
was, and still remains today, a spectacle in itself. It is the largest amphitheatre in 
the world, capable of presenting surprisingly complex stage machinery, as well as 
services for spectators. A symbol of the splendour of the empire, the amphitheatre 
has changed its appearance and its function over the centuries, presenting itself as 
a structured space but open to the Roman community. In 438, with the abolition 
of the gladiatorial games by order of Valentinian III, the amphitheatre underwent 
a slow and steady decline. In the Middle Ages and Renaissance, it even became a 
quarry for building materials, part of it being used for the construction of St. Pe-
ter’s Basilica, and a shelter for animals and an area containing craft workshops and 
houses, while it was also Christianised over a long period of time. After the Roman-
tic period, when the charms of the ruin attracted writers and artists, it soon became 
a place of systematic excavations and restoration work. Today the Colosseum is a 
monument to works of art and human ingenuity that has survived the centuries. It 
still appears as a welcoming and dynamic structure, offering a broad panorama of 
its interior spaces as well as striking views of the city when you gaze out from the 
external arches.

The site we have chosen is a location of Outstanding Universal Value, classified as 
a “World Heritage Site” by UNESCO in 1980. According to the UNESCO statement 
it “transcends national boundaries and is of common importance for present and 
future generations of all humanity” (Operational Guidelines 2012) The World Heri-
tage property encompasses not only the area of the PArCo, but the whole historic 
centre of Rome within the city walls, as well as the Basilica of St. Paul’s outside the 
walls. “The property, complex and stratified, includes outstanding archaeological ar-
eas integrated in the urban fabric, which result in a highly distinguished ensemble. 
Founded on the banks of the Tiber River in 753 BC, according to legend, by Romulus 
and Remus, Rome was first the centre of the Roman Republic, then of the Roman 
Empire, and in the 4th century, became the capital of the Christian world. Ancient 
Rome was followed, from the 4th century on, by Christian Rome. The Christian city 
was built on top of the ancient city, reusing spaces, buildings and materials. From 
the 15th century on, the Popes promoted a profound renewal of the city and its im-
age, reflecting the spirit of the Renaissance, classicism and, later, of the Baroque. 
From its foundation, Rome has continually been linked with the history of humanity. 
As the capital of an empire that dominated the Mediterranean world for many cen-
turies, Rome became, thereafter, the spiritual capital of the Christian world (SOURCE: 
http://whc.unesco.org/en/list/91)”. 

The city of Rome can be considered a “multi-ethnic” site since its foundation: ac-
cording to the legend, in fact, Rome was founded by descendants of the Trojans, 
therefore, not only “foreigners” but also “losers” of the Trojan war. This fact is cer-
tainly interesting and, since the legend is the result of a later elaboration, it also tells 

http://whc.unesco.org/en/list/91)
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us a lot about the attitude that the Romans had towards foreigners. According to 
the legend (Livy 1,8, 5–6), in order to increase the population of the new city he had 
founded, Romulus also opened a place of refuge in the area between the two peaks 
of Capitoline Hill, where exiles from nearby places, whether free or runaway slaves, 
could find shelter. 

The multiethnicity of the city grew with the conquest of the Mediterranean by the Ro-
mans: people from all over Europe, Asia Minor and North Africa gathered in the city. 
In the archaeological areas of the park we can find a lot of evidence of immigration in 
ancient Rome, from the Republican to the Imperial age, and also of the way in which 
the population and the Roman politicians related to the foreigners living in Rome. 

All this evidence can be very useful to convey the values of diversity and multicul-
turality to students. A lot of monuments and buildings in the area of the park are 
strongly related with the theme, and the relationship can be studied and interpret-
ed by the students. A few examples are listed below:

 - the Vicus Tuscus, a street leading from the Roman Forum. The name comes, 
perhaps, from the influx of Etruscans, who moved to Rome in the 6th century BC. 
It seems that Vicus Tuscus was a very busy street, full of stores of various kinds, 
because when the Etruscan power disappeared, the artisans of Etruria (as did 
the Greeks after the Roman conquest of Greece) moved to Rome, where there 
was more comfort and, additionally, more trade.

 - the Curia Iulia, seat of the Roman Senate, hosted since the 1st century BC, with 
the emperor Claudius and senators coming from the provinces of the Empire. In 
212 AD, Emperor Caracalla finally granted Roman citizenship to all the inhabit-
ants of the Empire. 

 - the Temple of Magna Mater (Cybele) in the dramatic period of the Second Punic 
War, the Romans, following the advice of the Sibylline Books, chose to entrust 
themselves to the protection of a new divinity: Cybele, goddess of nature and 
animals, venerated on Mount Ida, in Troas, in the form of a black stone.

 - The cult of Cybele was first introduced in Rome in 204, and the temple dedicated 
to the goddess, which the Romans called Magna Mater, was dedicated in 191 BC. 
Its construction was a revolution in the topography of ancient Rome: for the first 
time a foreign divinity was welcomed in the centre of Rome, on Palatine Hill, just 
next to the Romulan hut. The origin of Cybele from Troas, considered, through 
Aeneas, progenitor of Rome, perhaps explains this strategic positioning.

The PArCo has established a series of connections with secondary schools in Rome, 
in particular the district surrounding the archaeological area: among them are the 
Liceo Scientifico Cavour, Liceo Classico Benedetto da Norcia, and Liceo Pilo Alber-
telli. Collaborations with secondary schools include the PCTO (Percorsi per le com-
petenze trasversali e l’orientamento): each year, the PArCo offers secondary schools 
heritage education projects on topics related to the archaeological, monumental 
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and historical-artistic reality of the park, with the aim of making students “active 
citizens” and participants in the life and management of heritage (Fig. 15)10. Each 
activity includes the production of educational materials, the realisation of printed 
and multimedia products and the presentation of the activities carried out.

Website: https://parcocolosseo.it/

The staff in TRAME Project

Dr Francesca Boldrighini, archaeologist: Project Manager. Organising pilot and ex-
change mobility programme.

Andrea Schiappell, archaeologist: In charge of the Education Department of the 
PArCo,

The staff of the Education Office: Silvio Costa, Elena Ferrari, Silvia D’Offizi and Fran-
cesca Ioppi. 

10 For more information, see the dedicated page on the PArcCo website: Education - Parco archeologico 
del Colosseo (parcocolosseo.it)

Fig. 15. Activities with students in the area of Santa Anastasia (Palatine Hill). 
© Parco archeologico del Colosseo

https://parcocolosseo.it/
https://parcocolosseo.it/education/
https://parcocolosseo.it/education/
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The Early Christian Necropolis of Pécs (Sopianae) 

The Romans conquered the territories of Transdanubia in the first half of the 1st 
century AD, and it subsequently became the frontier province of the Roman Empire, 
as Pannonia. Sopianae, identified as Pécs, was one of the most significant Roman 
settlements in Pannonia.

The Itinerarium Antonini, a late 3rd century map, demonstrates the economic and 
strategic importance of the town, which was located at the intersection of the Ro-
man Empire’s main roads. There were merchant families associated with Sopianae, 
Roman soldiers, veterans, and officials using these roads, all of whom are clear ex-
amples of migration, which is one of the main themes of the TRAME project.

Sopianae thrived during the 4th century AD. The change was brought about by the 
fact that, as a result of the reforms by Diocletian, Sopianae became the centre of 
the civil administration of the province of Valeria. Due to this significant promotion, 
the city had its golden ages in the 4th century: the earlier urban settlement became 
a real city, an administrative, religious, economic and cultural centre. Starting from 
the late Roman period, three different cemeteries are known to have lain around 
the city. The most extensive early Christian cemetery complex of Hungary is located 

Fig. 16. The underground burial chamber of the Early Christian Mausoleum 
© Zsolnay Heritage Management Non-profit Ltd.
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in Pécs. The more than a thousand known graves, several burial chambers, the va-
riety of other cemetery buildings and the mausoleum, all indicate the presence of 
a flourishing Christian community. The early Christian sepulchres of Pécs are re-
garded as the largest single Christian cemetery complex outside Italy.

Part of the late Roman, early Christian northern cemetery of Sopianae was inscribed 
on the UNESCO World Heritage List in 2000. It is important to mention and highlight 
two of the most important of the Outstanding Values in order to understand the 
unique history and the significance of the cemetery:

Criterion (iii) To bear a unique or at least exceptional testimony to a cultural tradition 
or to a civilization which is living or which has disappeared.

Criterion (iv) To be an outstanding example of a type of building, architectural or 
technological ensemble or landscape which illustrates (a) significant stage(s) in hu-
man history.11

The early Christian buildings in Pécs preserved the vertically divided architectural 
structure of the burial chamber and chapel, quite rare in Antiquity. The underground 
part of the two-storied structure is the burial chamber (Fig. 16); the deceased were 
placed into brick tombs, or sometimes into a sarcophagus. Memorial chapels (me-
moria or mausoleum) were erected above them (Fig. 17). Burial chambers were most-
ly used by wealthy families. 

11 https://whc.unesco.org/en/list/853/

Fig. 17. The 3D reconstruction of the Early Christian Mausoleum shows the double function 
of the two-storied structures: a burial site and a place for ceremonies © Pazirik Kft.

https://whc.unesco.org/en/list/853/
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Some of the sepulchral buildings have painted walls decorated with biblical scenes and 
symbols. The murals are early Christian art works, modelled on Italian and Balkan pat-
terns. The monogram of Christ, the most widely used symbol of early Christians, was a 
favourite element of decoration. The murals illustrate biblical scenes, such as the fall of 
man, the prophet Daniel being cast into the lions’ den, the Virgin Mary and the infant 
Jesus, Jonah, and youths cast into a burning furnace. A rich variety of plant and animal 
ornaments, doves, peacocks, a wine pitcher and glass, as well as geometrical patterns 
symbolising the Garden of Paradise are also frequently used motifs (Fig. 18). These 
same motifs appeared in different provinces and these were the work of wandering 
painters, who were also good examples for the migration of people, culture and art.

Since the year 2007, a significant portion of the excavated findings have been concen-
trated within a single complex at the Cella Septichora Visitor Centre. The Early Chris-
tian Mausoleum and the monuments of Apáca Street can be seen separately as small 
islands at several points of the World Heritage Site. 

Buildings with several apses often occur in Christian cemeteries, but the seven-apse 
solution applied at Cella Septichora is completely unique.

In Pécs, in the immediate vicinity of the medieval Dome, in the area of   the northern 
cemetery of the former Sopianae in the 5th century AD, some early Christian burial 
chambers are unique and outstanding in terms of universal culture, one of the at-
tributes of which has not yet been mentioned. The variety of Sopianae’s cemetery 

Fig. 18. Painted walls of burial edifice No. I (Peter-Paul burial chamber) 
© Zsolnay Heritage Management Non-profit Ltd.
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structures is, among other things, a demonstration of the slow change of tradition 
and the ritual change from paganism to Christianity. By the end of the 4th century, new 
Christian elements had certainly become dominant in the Sopianae cemetery, which 
the buildings had to reflect. Archaeological research has clearly shown that the area 
around Sopianae was inhabited in the centuries after Roman rule, during the period 
of Migration and the Middle Ages, after the conquest of the Ottoman Empire.

The heritage pedagogical workshops of the World Heritage Sites are irregular not 
only because of the real historical places, but also because we evoke the given his-
torical age both in terms of clothing and activities, and with this “time travel” we 
make history lessons truly experiential. One of the great advantages of heritage 
education over school education lies in the historical space itself, in the possibility of 
creating a more relaxed atmosphere. The various heritage pedagogical methods of-
fer a variety of ways and means to create activity and experiential knowledge trans-
fer. We also use a mix of traditional and innovative techniques and methods when 
designing sessions. The traditional methods include, for example, guided tours with 
worksheets and drama based pedagogical methods, in which we process the mem-
ories of an exhibition and the history of the venues in role play. In the 21st century, 
mobile communication tools and multimedia applications cannot be left out of the 
toolbox of heritage cultural transmission.

We offer educational programmes for children from kindergarten age to univer-
sity students, such as creative workshops, handcraft workshops (Roman dressing, 
trends and fashion; Roman gastronomy; Roman burial customs; Roman ceremonies, 
superstitions; Roman pottery and bricks; Roman mosaic making; Roman paint mak-
ing from pigments; Roman fresco making (Fig. 19); Roman children’s life, games and 
toys; Treasure baskets: archaeological activity for little ones), a series of 10 thematic 
workshops, summer camps and thematic days, and the “Children’s World Heritage” 
creative application.

For secondary schools students (aged 14–19), we offer different programmes for local 
schools, for schools at a national level and for overseas schools. For schools from the 
national and international level, we offer local history walks and the so called Cellac-
tivity boardgame (Fig. 20).12 For the local schools we offer a roleplay workshop called 
Jumping into Antiquity, because they can spend more time at the World Heritage sites, 
and it is possible that they have participated in the educational programme before.

Starting in the 2014/2015 school year, all regional secondary schools will allow 9th 
grade classes to attend an Irregular History Class at the Cella Septichora Visitor Cen-
tre once for free. When selecting the target group, we kept in mind that during this 
school year, students learn in the framework of school education about Rome, so we 
can connect effectively to the curriculum framework. The primary goal is to provide 
every schoolchild in Pécs the opportunity to be aware of the Roman heritage of their 
city from the very beginning of their school education.

12 Video about the Cellactivity program: https://youtu.be/FWtBcojBrs0. About the Cellactivity boardgame 
see chapter III.2. pp. 125–126.

https://youtu.be/FWtBcojBrs0
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The primary goal of the heritage pedagogy programme is to acquaint the partici-
pants with the World Heritage Site of Pécs, an Early Christian Cemetery, and the 
burial customs of the pagan and Christian population living here in the 2nd to 5th 
century. The programme raises the questions: How did the early Christians live? 
What ceremonies did they have? How did they pray, how did they dress? Why did 
they become followers of Christ? What was it like, and how did the relationship of 
the state with the representatives of the new faith change, and what could be the 
reasons for the change of this relationship (tolerance – bloody persecutions)? In 
addition to these issues, we also place great emphasis on the presentation of Sopi-
anae’s late Roman everyday life, as cemeteries are the most faithful reflections of 
society in all archaeological periods. An examination of burial customs provides an 
opportunity to present the social conditions of the human communities that once 
lived here. During the study of the tomb attachments, we have the opportunity to 
get to know the material culture, handcrafts and everyday life of the late Roman 
period. By learning about the iconographic symbol system of graves, such as the 
meaning and significance of frescos, students are given a universal tool for under-
standing and recognising historical phenomena.

Fig. 19.
After a thematic walk 
in the early Christian 
cemetery focusing on the 
wall paintings, everyone 
paints their own fresco. 
© Zsolnay Heritage 
Management 
Non-profit Ltd.
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In Hungary, the city of Pécs can boast the fact that almost every major historical pe-
riod has left its unique mark on the fabric of the city. This exceptionally rich historical, 
religious and cultural background, and the ever-renewing multicultural diversity that 
sprang from the civilisation being located at the meeting point of the roads near the 
Danube, provides the essence of present-day Pécs and makes it unique in Europe.

Website: https://www.pecsorokseg.hu/en

See also: https://youtu.be/fxI8R0kuRVg

Staff in the TRAME Project

Dániel Poulet archaeologist, heritage expert, project manager: In charge of plan-
ning and realising the pilot and exchange mobility programme of Hungary. 

Diána Hermann classical philologist, heritage pedagogue, heritage expert: In charge 
of planning and realising the pilot and exchange mobility programme of Hungary.

Fig. 20. During the Cellactivity workshop, one team member explains to the team 
one term relating to the early Christian cemetery by drawing, speaking or miming  
© Zsolnay Heritage Management Non-profit Ltd.

https://www.pecsorokseg.hu/en
https://youtu.be/fxI8R0kuRVg
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Viminacium Archaeological Park (RS)

Viminacium is an archaeological site situated on the right Danube bank, in eastern 
Serbia. The site includes the city and the legionary fort, but also several suburban set-
tlements, villas and aqueducts, as well as cemeteries with c. 14,000 graves unearthed 
so far in its surroundings. During its history, between the 1st and the middle of the 5th 
century, it was the capital of the Roman province of Moesia Superior. It reached the 
height of its glory in the mid-3rd century, when it gained the status of colony.13

Viminacium is one of the major archaeological projects in this part of the world 
and represents the only Roman city and military camp that is not endangered by 
modern agglomerations, enabling continuous excavations. It covers over 450 hect-
ares of the broader city area and 220 hectares of the narrower city core, which of-
fers an opportunity for complete scientific research, but also for outreach, science 
promotion and science communication as well.14 The site has been excavated for 
more than a century.15 The latest research phase began some twenty years ago and 

13 Korać 2019; Спасић-Ђурић 2002; Спасић-Ђурић 2015; Mirković 1968, pp. 56–58.
14 Korać 2019.
15 Валтровић 1884, pp. 3–63; Васић 1903а, pp. 191–197; Васић 1903б, pp. 201–228; Зотовић 1968, pp. 

41–60; Zotović, Jordović 1990; Korać – Golubović 2009.

Fig. 21. Domus and Viminacium Open Air Museum and Archaeological Park 
© Viminacium Archaeological Park
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excavations are being conducted during the whole year with the idea that every 
excavated monument can be presented to the public and put in service of cultural 
tourism and education.16 In 2006, Viminacium officially became an Archaeological 
Park.17 Since the number of places of interest within the park is constantly growing 
(the mausoleum, the thermae, the amphitheatre, the memoriae, the porta praeto-
ria), the number of visitors also increases every year.18

Viminacium was one of the most important military and administrative points on 
the Danube Limes. The site belongs to the World Heritage nomination of the Fron-
tiers of the Roman Empire – The Danube Limes (Serbia),19 which envisages the nomi-
nation of more than 130 individual parts on the territory of four countries (Croatia, 
Serbia, Bulgaria and Romania).20

The Serbian section of the Danube Limes is part of the future transnational prop-
erty “Frontiers of the Roman Empire – The Danube Limes” which should, ultimately, 

16 Korać 2019.
17 Korać 2019, pp. 409–504; Anđelković Grašar et al. 2020, pp. 259–270; Anđelković Grašar et al. 2013, pp. 

9–14; Maksin et al. 2011, pp. 331–339; Golubović – Tapavički-Ilić 2012, pp. 67–73; Tapavički-Ilić 2013, pp. 
315–326; Golubović – Korać 2013, pp. 65–74.

18 Maksin et al. 2011, p. 340; Anđelković Grašar – Tapavički-Ilić 2013, pp. 191–204.
19 Korać et al. 2014; Mrđić – Golubović 2014, pp. 101–118.
20 https://whc.unesco.org/en/tentativelists/6475/

Fig. 22. Mausoleum and Charon © Viminacium Archaeological Park
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be united as part of the entire property of the Frontiers of the Roman Empire. 
The complexity of military infrastructure and solutions applied in the defence of 
the Empire, together with civilian components that differentiate the frontier as a 
unique and special zone of extended development and cultural impact that lasted 
for centuries adapting to harsh and rapid geopolitical changes, creates a remark-
able addition and value to the outstanding universal value of the Frontiers of the 
Roman Empire as a whole.

The proposed site would encompass the known, still existing and scheduled forti-
fications and other frontier elements between Neštin and Rakovica along the Dan-
ube, as mentioned, and all the additional features that will be included according 
to the Koblenz Declaration of the Bratislava Group, including the civil towns and 
settlements and cemeteries adjacent to the military fortifications. The river itself 
and the temporary fortifications beyond the borderline will not be part of this World 
Heritage proposal.

Criterion (ii): The frontiers as a whole reflect the development of the Roman military 
architecture and the impact of the frontier on the growth of transport routes and 
urbanization.

Criterion (iii): The Roman frontier is the largest monument of the Roman Empire, 
one of the world’s greatest preindustrial empires. The physical remains of the Limes, 

Fig. 23. Domus Scientiarum Viminacium © Viminacium Archaeological Park
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Fig. 24. Entrance to the Limes Park © Viminacium Archaeological Park

its forts, watchtowers, settlements and the dependent hinterland reflect the com-
plexities of the Roman culture but also its unifying factors across Europe and the 
Mediterranean world. 

Criterion (iv): The Frontier reflects the power and might of the Roman Empire and 
the spread of classical culture and Romanization which shaped much of the subse-
quent development of Europe, the Near and Middle East and North Africa.21

The geo-strategical position of Viminacium, on the Danube, situated on the main 
ancient crossroads, the fertile fields and close proximity to important mines, marked 
Viminacium as a truly multicultural Roman city. There is evidence that even the in-
digenous population from the pre-Roman period was multi-ethnic, but the most 
important influence for the rapid migration of people and their cultural and re-
ligious identities were the activities of two Roman legions – legio IV Flavia and VII 
Claudia.22 Viminacium reached its peak during the 3rd century, not only due to the 
favourable historical circumstances, but also thanks to the migrations from the East 
during the reign of Septimius Severus. In that period, the city became a real capital 
of cultural diversity and religious syncretism, with the great popularity of Thracian 
and so-called oriental religions and cults.23 The migratory processes, the variety of 
ethnic origin and the cultural diversity of Viminacium’s inhabitants can easily be

21 Statements of authenticity and/or integrity Ibid.
22 Спасић-Ђурић 2002, pp. 11–29; Спасић-Ђурић 2015, pp. 17–28.
23 Спасић-Ђурић 2002, pp. 163–178; Спасић-Ђурић 2015, pp. 95–117.
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seen in its funerary monuments and prac-
tices, grave goods and artistic traditions.24 
Moreover, the anthropological analyses 
proved the presence of various anthro-
pological types in Viminacium, especially 
during the Migration Period.25 It allowed 
the researchers to describe specifics of 
certain ethnic groups, most notably the 
Gepids, characterised by their artificially 
deformed skulls.

The Viminacium Archaeological Park aims 
to bring cultural heritage closer to the 
wider audience using various methods 
of presentation, interpretation and edu-
cation.26 The storytelling methodology in 
the Park’s interpretation and the conti-
nuous organisation of various thematic 
events and additional activities, such as 
public lectures, international conferences, 

the matic workshops and exhibitions has increased public involvement and interest. 
This has brought added value to a regular Viminacium visit,27 and the park is rec-
ommended by the Serbian Ministry of Education for elementary school visits. The 
Institute of Archaeology and the project Viminacium have participated in several 
EU funded projects with many activities and tasks associated with the cultural and 
educational content, which has provided support to the creation of an EU citizen-
ship feeling.28 Many programmes are dedicated to the young population, bringing 
archaeological knowledge and practices to children and youth in an interesting and 
engaging way. One of the first methods of interaction with children was the creation 
of a game named “Mystery of the Emperor’s death” with the educational purpose of 
learning Roman history in an interactive way via an interesting detective story.29 The 
Danube Limes Day was organised in 2014, with workshops dedicated to Roman chil-
dren’s games, a demonstration of warrior techniques, culinary classes and tastings 
of food prepared according to Roman recipes. For several years, science-education-
al camps for children have been held at Viminacium, bringing pupils across Serbia

24 Спасић-Ђурић 2002, pp. 179–190; Zotović 1986, pp. 41–60; Zotović – Jordović 1991; Rogić – Anđelković 
Grašar 2015, pp. 201–210.

25 Спасић-Ђурић 2015, pp. 57–65; Mikić 2007; Mikić 2007a; Korać – Mikić 2014; Mikić 2015, pp. 107–119.
26 Nikolić et al. 2017, pp. 573–583.
27 Ilić – Nikolić 2014, pp. 231–235; Nikolić – Bogdanović 2015, pp. 547–555; Korać 2019, pp. 491–504; 

Anđelković Grašar et al. 2020, pp. 259–270; Tapavički-Ilić et al. 2022, pp. 2074–2107.
28 Tapavički-Ilić et al. 2022, pp. 2092–2094.
29 Mrđić 2012, p. 126.

Fig. 25. Roman games with children in 
Domus © Viminacium Archaeological Park
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to Viminacium in order to learn science from experts during the summer holidays.30 
Good communication with various student groups has provided an improvement of 
the Viminacium experience and expanded it in virtual and augmented reality with-
in the project “Digital archaeology”. In recent years, Viminacium has built a strong 
collaboration with the Archaeological Student Club of the Faculty of Philosophy 
and ESTIEM (European Students of Industrial Engineering and Management).31 Ad-
ditionally, the creation of the Mammoth Park within the Viminacium Archaeological 
Park allows children to not only learn about Roman history, but natural history as 
well.32 The conducted activities and results are proof of Viminacium’s experience in 
research and management of cultural heritage, good practices in the organisation 
of events, workshops and training, and the education of young generations and 
children, especially with the available infrastructure, which can host a wide range of 
different events, as well as a large number of participants (500 beds).

Website: http://viminacium.org.rs/en/

Staff in the TRAME Project

PhD Jelena Anđelković Grašar, art historian, heritage expert and research associate 
at the Institute of Archaeology: Project Manager. 

PhD Milica Tapavički-Ilić, archaeologist, heritage expert and senior research associ-
ate at the Institute of Archaeology: Principal researcher.

PhD.cand. Ljubomir Jevtović, archaeologist and technical associate at the Institute of 
Archaeology: Communication Manager.

30 Korać 2019, p. 507.
31 Anđelković Grašar et al. 2021a, pp. 135–146; Anđelković Grašar et al. 2021b, pp. 147–158.
32 Korać 2019, pp. 459–490; Nikolić 2019, pp. 935–947;

http://viminacium.org.rs/en/
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Roman Heritage Sites Near Istanbul

Istanbul’s historical water supply systems

Roman aqueducts are among the greatest technological and cultural achievements 
of Classical Antiquity and represent an important development for society.33 In 324 
AD, the Roman emperor Constantine the Great, made Constantinople the new capi-
tal of the Roman Empire. The Roman Empire was ahead of its time with its sophis-
ticated infrastructure of aqueducts for supplying fresh water to the growing popu-
lation, as Dr Gül Sürmelihindi from the Geoarchaeology group at Mainz University 
highlights “However, the most ground-breaking technical achievement of the Roman 
Empire lies in its water management, particularly its long-distance aqueducts that deliv-
ered water to cities, baths, and mines”.34 Aqueducts were not a Roman invention, but 
in Roman hands these long-distance aqueducts developed further and extensively 
diffused throughout one of the largest empires in history (Fig. 26). Since the water 
system was a vital factor in the survival of the city, many emperors, including Valens 
and Theodosius, made additions to this system. Perhaps the most famous part of 
the system today is the Valens/Bozdogan aqueduct, located in the centre of Istan-
bul. It is believed that this great work was built by Valens, who later died fighting 
against the Goths, in 373 AD (Fig. 27). The Aqueduct of Valens is one of the surviving 
urban elements referring back to the historical layers of the city of Istanbul. In the 
early Byzantine era, the intra-mural water bridge was constructed as a part of the 
longest Roman waterline, reaching from the Thracian Peninsula.35

33 Sürmelihindi et al 2021, 643– 659.
34 https://www.uni-mainz.de/presse/aktuell/13575_ENG_HTML.php 
35 Sarıkaya Işık 2019.

Fig. 26. The 426 km long aqueduct system of 
Constantinople © Cees Passchier

Fig. 27. Aqueduct of Valens / Bozdoğan

https://www.uni-mainz.de/presse/aktuell/13575_ENG_HTML.php
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Çatalca is the largest district in Istanbul considering its geographical lands, located 
on the north of the European side with a 135 km coastline along the Black Sea. The 
Çatalca aqueducts are one of the most magnificent works of Roman Byzantine engi-
neering and are fed from various sources and rivers of Istıranca. Çatalca has witnessed 
the journey of water from mountains to the very heart of İstanbul. The Istıranca for-
ests in Çatalca are still host to the important parts of the above-mentioned 4th and 5th 
century aqueduct system of Constantinople, which was, at 426 km, the longest water 
supply line of the ancient world.  The Kurşunlugerme aqueduct, Ballıgerme aqueduct, 
Keçigerme aqueduct, Büyükgerme aqueduct, Kumarlıgerme aqueduct are some of the 
most impressive parts of this line. The waters collected in the vicinity of Vize, 212 km 
from Istanbul, were not collected from a single place, but flowed from various sources, 
similar to the branches of a tree. This system consisted of both the canal and the aq-
ueduct passing over the streams. The most eye-catching of a series of aqueducts is 
Kurşunlugerme (‘Germe’ means aqueduct in old Turkish and is found in the names of 
many villages in this region.) (Fig. 28). These supply lines filled huge water tanks inside 
the city walls, such as Yerebatan Saray and the Aetius cistern in Istanbul (Fig. 29). 

After nearly a thousand years of continuous use, the Byzantine water supply system 
was abandoned in the 12th century, probably due to damage from earthquakes. After 
the conquest of Istanbul, Sultan Mehmet ordered that these Roman structures be 
repaired and new ones built. On the other hand, the giant cisterns within the walls 
were a thing of the past, as the Ottoman Empire was less threatened by the outside 
world. During this period, Sultan Mehmet initiated magnificent projects that would 

Fig. 28. The two-story Kurşunlugerme Bridge, part of the aqueduct system of Constantinople. 
Two water channels passed over this bridge – one above the other © jimcrow

https://www.weloveist.com/tag/european
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Fig. 29. Basilica Cistern / Yerebatan.

continue after him, especially the Halkalı Waters in Belgrad Forest and the Kırkçeşme 
water supply systems. Later, by order of Süleyman the Magnificent, Mimar Sinan 
worked on the water systems and built the Mağlova aqueduct, which could compete 
with his other masterpieces, the Selimiye and Süleymaniye mosques, as well as the 
Roman period works in Kurşunlugerme and Büyükgerme (Fig. 30). 

Fig. 30. Çatalca Aqueducts Büyükgerme.
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Anastasios Wall (Long Wall)

Within the borders of Çatalca stands an unmatched example of the engineering and 
architectural capabilities of the Roman Empire. A long wall was built to protect Con-
stantinople, the capital of the Byzantine Empire, against attacks from the direction 
of Thrace, in 5th century. This important fortress is known as the Anastasian Walls, 
which was reconstructed by Anastasios in the 6th century. This fortified wall, more 
than 50 km long, follows an almost uninterrupted straight line, from the Black Sea 
coastline to the shores of Marmara. The longest defensive wall in Europe (56 km) 
was also built to protect settlements outside the city walls and the water systems 
that fed the capital. The wall starts from the Evcik pier in the Çatalca district, through 
the Karacaköy district, and reaches the Sea of Marmara from the Silivri district. This 
structure, generally known as the “long wall” in Roman sources, was built by Em-
peror Anastasius (491–518) at the beginning of the 6th century (Fig. 31). 

Fig. 31. A gold solidus of Anastasius.

Unfortunately, the site does not have regular visitor programmes. However, on-site 
education programmes, which have been organised with the collaboration of local 
actors such as the Çatalca District Directorate, the Çatalca Municipality, the Çatalca 
Governorship, and the Çatalca Culture and Tourism Associations, give young people 
the opportunity to witness the journey of water to the heart of a capital throughout 
history in terms of our common heritage. For educational purposes, the Çatalca 
District Directorate provides pre-visit handouts, on-site workshops such as painting, 
photography contests, storytelling, trekking to underground galleries of the aque-
ducts and post-visit evaluations. The institutions are still working on establishing 
official structured programmes for all visitors.
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The idea of using the Çatalca Aqueducts as an educational setting for schools started 
with the collaboration of the Çatalca Municipality, the Çatalca Culture and Tourism 
Association and the Çatalca District Directorate. The Çatalca Municipality has pub-
lished historical and geographical info brochures as pre-visit resources. Guided tours 
that are coordinated by volunteers from the Culture and Tourism Association have 
gained great popularity among schools. Tours with students and also with parents 
are organised upon the request of our Directorate. On the site, students learn about 
the waterways in a multidisciplinary way that includes the historical, geographical, 
sociological, and many more, aspects. Nearly 350 teachers and 3,000 students visit 
the aqueduct throughout the academic year. The info sheets are the only materials 
used. All the schools in our district are informed of, invited and welcomed to visit 
these feats of engineering with all the logistic support of our Governorate Munici-
pality and Directorate. 

James Crow emphasises that the aqueduct is among one of the prominent surviving 
late antique monuments along with Hagia Sophia and the Land Walls.36 These great 
monuments have endowed the most valuable thing ever, water to Byzantion, Con-
stantinople, Istanbul. These great structures stand as the metaphor of our common 
European roots.

36 Crow 2003, 262; Bono – Crow – Bayliss 2001, 1325.
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Introduction

This chapter intends to retrace the various steps that led to the definition of the TRA-
ME methodology; a methodology that arises from the direct confrontation between 
the partners and the various institutions (scholastic, educational or cultural) that have 
been operating for years in the various countries involved for the promotion of the 
archaeological and cultural heritage and for the conscious fruition of this heritage by 
the younger generation of students. It is a broad path, therefore, aimed at building 
the project methodology in continuous relationship with the experts, institutions, 
practices and needs of the different countries involved, to co-design a methodology 
as inclusive as possible, adaptable to different contexts even outside the TRAME proj-
ect, and to be potentially replicated throughout the European territory.

The first two paragraphs refer to the main preliminary activities delivered by the 
TRAME consortium during the design of the methodology:

Research of best practices. At the beginning of the project, the partners contact-
ed representatives of archaeological sites and parks, museums, cultural operators, 
schools and local promotion bodies, to identify good practices related to educational 
paths for the younger generations. The work carried out in the countries participating 
in the project, which led to the identification of 26 good practices, highlighted the in-
novativeness of the methodological approach, the level of collaboration between cul-
tural and educational institutions, and the ability to involve students. This was an over-
view of fundamental importance, as it helped the partners to identify the strengths on 
which to focus for the definition of an innovative and effective methodology.

Analysis of connections with school curricula. One of the challenges of the edu-
cational offer of heritage-related institutions is the correspondence to the school 
curricula and to the educational programme implemented in the schools and in the 
different classes. For this reason, the partners investigated the possibility of inte-
grating heritage education within the school system in the participating countries. 
Although the diversity between the various approaches and the various countries 
did not allow the identification of univocal solutions, the project made it possible to 
focus on the relevant issues and to identify possible areas of work and convergence.

The TRAME methodology described in this chapter, therefore, intends to high-
light the main elements to be taken into account when it is intended to start a 
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collaboration path between schools and educational institutions for the realisation 
of educational paths to heritage, including the expectations of the various actors in-
volved, the value and function of cultural awareness and the interpretation of heri-
tage, the importance of collaboration between the bodies involved, the relevance of 
a multidisciplinary and interdisciplinary approach, and the transferability of current 
values   and themes through the medium of heritage, between others. 

Finally, on the basis of the identified methodology, the partners have elaborated 
a proposal of key learning steps to be included in the heritage educational proj-
ects and programmes; six phases useful for the definition and understanding of the 
cultural context, the exploration of the selected site, the personal reworking of the 
contents experienced, and the return, through artistic productions, of the personal 
interpretation of the contents. The last paragraph of this chapter illustrates the dif-
ferent phases and their function within the project methodology.
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II.1. RESEARCH OF BEST PRACTICES 
AT А NATIONAL LEVEL

Best practices of TRAME – innovation and applicability

Museums preserving the values of cultural and natural heritage, archaeological 
parks, heritage sites, and the quality acquisition of knowledge supporting educa-
tion are all areas of competence and creativity development. Accordingly, in order 
to strengthen social integration and cohesion, it is in the fundamental interest of 
the community to make more efficient use of the knowledge base preserved by 
heritage sites for educational purposes. 

Conscious networking and development with public educational institutions, as well 
as connections with modern competence-based school training can bring significant 
results for cultural heritage sites, where the emphasis is shifted from knowledge 
and learning to skills development and motivation. Extracurricular programmes ef-
fectively improve students’ communication skills, and help cooperative learning and 
group work. 

The good practices gathered during the research also prove the tendency for cul-
tural institutions to offer an increasingly diverse and differentiated educational pro-
gramme and workshop in accordance with the needs and expectations of different 
age groups. Museums and archaeological parks are looking for an opportunity for 
the students who come to them to leave the heritage site not with a superficial im-
pression, but with the memory of a meaningful, interesting and exciting visit. 

In the course of the research, the programme offers of heritage sites has been re-
viewed: they have significant traditions and experience in the field of out-of-school 
education. The Archaeological Park of the Colosseum in Rome, the Viminacium Ar-
chaeological Park in Serbia, and the Early Christian Cemetery of Pécs in Hungary 
offer diverse and enjoyable programmes for different target groups. 

At the same time, the research covered not only heritage sites, but also schools 
that play a prominent role in initiating collaborations with cultural sites. Italian High 
School in Rome, Pilo Albertelli High School, and the Serbian high school in Belgrade, 
Design School, have launched innovative initiatives for secondary school students. 

Cultural associations that specifically address young generations and raise aware-
ness of the importance of protecting cultural heritage in interactive workshops also 
play an important role. In Turkey, the Cultural Ambassadors project, The Koru proj-
ect, as well as the CoHere and Cultural Awareness Foundation programmes, are 
specifically aimed at preserving and disseminating cultural heritage as widely as 
possible, as well as providing activities to support the development of the identity 
and competencies of next generations. 
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Best practice is a positive action, a pattern, a process, a method characterised by 
innovation, success, adaptation by others and in other areas i.e., the possibility of 
reproducibility and sustainability. 

The basis of the research was that it counts as a successful pilot project, the applica-
tion of which has yielded positive results and proved to be innovative. The research 
was done by personally interviewing the responsible person or team of the project 
host institution. The interview was led by a questionnaire. If a personal interview 
was not possible, the questionnaire was sent out to the contact person.

When evaluating the interviews, the following aspects and topics formulated by the 
questionnaire were kept in mind: What methods were used? What goals were set? 
What message did they want to convey to the students? How did they get students 
to become deeply involved in the programme? How were the teachers addressed? 
Typically, who owns the initiative when it comes to educational opportunities for 
cultural heritage? 

 - the aims of the project
 - the methods according to the needs of pupils
 - the connection of the programmes to school curricula
 - teacher access
 - school involvement
 - student participation
 - sustainability, evaluation
 - examination of the effectiveness of educational projects

GENERAL COMMENTS

Educational methods, goals 

Good practices provide many examples of interactive and experiential methods for 
the protection and interpretation of cultural heritage that can be used to effectively 
involve secondary school students. For most projects, it would be worthwhile to 
look deeper. Highlighting an example for each partner country and examining it in 
detail can, hopefully, effectively help teachers and educators.

Reaching out to teachers, contacting schools

In most cases, heritage sites and museums contact schools by e-mail offering edu-
cational programmes. It is also common for staff at the heritage site or museum 
to visit the schools in person and give an introductory lecture to teachers or to the 
principal of the school about the heritage site and the educational projects. Of the 26 
good practices, 6 projects started from schools, most of the projects were initiated 
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by museums/an archaeological site/park/visitor centre or archives, and there were 
also several instances of cooperation that were initiated by a school or a teacher. 

How to involve students

Projects are most often implemented during teaching time. During the summer, 
students mostly participate in programmes of the institutions in the form of themat-
ic camps. There were few responses in the interviews on how deeply students were 
involved in the projects. In this context, it would be worthwhile starting a dialogue 
between the partners. What do we mean by the depth of involvement? 

Storytelling

Storytelling mostly appears in interviews as stories that present the historical, cul-
tural, archaeological, etc. values of a given site. In many cases we did not receive an 
answer to the question “Does storytelling have a special role in the project? If yes, how?”.

Thematic Focus

There were also various responses to the question regarding thematic focus. For 
the most part, interviewees understood it to mean the main theme of the educa-
tional programme: the presentation of a given cultural heritage monument, its his-
tory, historical eras, everyday life, culture, strengthening local or European identity 
or preserving universal human values such as acceptance and cultural diversity. It 
would be worth rethinking the meaning of the thematic focus and separating it: 
content and development focus. In this way, it may be easier to articulate the mes-
sage we want to convey to students. 

Sustainability, evaluation 

There were also few answers in this group of questions. In the received responses, 
it was mentioned that there were some questionnaires and oral evaluations. Some-
times the questionnaire was not completed due to lack of time.
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GOOD PRACTICES OF TURKEY

1. ETi Çekül Cultural Ambassadors 
Project host: Foundation for the Protection and Promotion of the Environment and 
Cultural Heritage (ÇEKÜL Foundation) and the ETi Company
https://www.etietieti.com/eti-cekul-cultural-ambassadors

The ETi Çekül Cultural Ambassadors project is a social responsibility project to preserve 
Turkey’s cultural values and pass them on to future generations. The five-year project 
trained 18,000 cultural ambassadors in 77 cities in Turkey. See details below (pp. 73–74).

2. KORU Project 
Capacity Building Project for the Protection of Cultural Heritage (KORU) 
Project host: The Association for the Protection of Cultural Heritage
http://koruprojesi.org/

KORU is a project that is carried out by the Association for the Protection of Cultural 
Heritage together with Edinburgh World Heritage; it is supported by the British Coun-
cil as part of the Cultural Protection Fund and takes place in Mardin and Antakya. 
The KORU project aims to ‘build capacity’ in Turkey – developing and strengthening 
the skills, instincts, abilities, processes and resources needed to survive, adapt, and 
thrive – for Mardin’s local monument protection sector, and to encourage a wider 
engagement with cultural heritage. Many interesting projects have also been de-
veloped for children, from young children to college students. They also feel it is 
important that teachers are properly trained in cultural heritage protection so that 
they can work together more effectively to develop programmes for schoolchildren.

3. Culture Ants Project 
Project host: The Cultural Awareness Foundation
http://www.kulturbilinci.org

The Culture Ant Project, first launched in 2002, is an educational model aimed at intro-
ducing children to cultural heritage, and to foster love in their hearts for cultural prop-
erties by stimulating their emotional intelligence, motivate a feeling of ownership for 
these monuments, and raising awareness and the will to protect them. The project 
was developed and implemented by a project team comprising educational special-
ists, pedagogues, art historians, psychologists and tourism professionals. The project 
involves small groups of schoolchildren, under the guidance of counsellors, taking 
part in a student-centered, on-site and perceptual learning model in a wide variety of 
environments; in the class-room, in the field or by means of hands-on artistic training. 

This training model is applied for a period of one or two years. Cultural properties 
are introduced to 6th and 7th grade students on-site by professional tour guides 
and academics. 

https://www.etietieti.com/eti-cekul-cultural-ambassadors
http://koruprojesi.org/
http://www.kulturbilinci.org
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4. CoHERE Project
Critical Heritages: performing and representing identities in Europe 
https://research.ncl.ac.uk/cohere/

The CoHERE project, led by Newcastle University, explores the ways in which identi-
ties in Europe are constructed through heritage representations and performances 
that connect to ideas of place, history, tradition and belonging. The research identi-
fies existing heritage practices and discourses in Europe. The project seeks to iden-
tify, understand and valorise European heritages, engaging with their socio-political 
and cultural significance and their potential for developing communitarian identi-
ties. CoHERE involves 12 European partners – universities, museums and research 
institutes, together with the participation of the Istanbul Bilgi University. During 
the project, several activity books and an e-book have been published in English. A 
freely downloadable teachers guide contains lesson plans for teachers to prepare 
the lessons and activities for pupils.

GENERAL COMMENTS
Aims and methods

 - interdisciplinary approach, project method
 - workshops
 - cultural walks
 - two-weeks summer camps
 - e-book (teacher’s guide)

HIGHLIGHTED GOOD PRACTICE: ETI ÇEKÜL CULTURAL AMBASSADORS PROJECT
Between 2008 and 2012, ETi ran the five-year ETi ÇEKÜL Cultural Ambassadors social 
responsibility project in cooperation with the ÇEKÜL Foundation, to preserve Tur-
key’s cultural values and pass them on to future generations. Every year during the 
project, children received theoretical and practical training prepared by national and 
local experts and learnt the unique cultural values of the regions in which they live.

The five-year project trained 18,000 cultural ambassadors in 77 cities in Turkey (Fig. 
32). The ambassadors were 6th grade students (12 years old) and taught elementary 
school students about cultural values (geography and natural life, archaeology and 
historical features, architectural features and life culture). Information exchange 
meetings, sibling lectures and contemporary education classes were held. 

The project supports children’s active participation in the educational process through 
questioning and thought-provoking exercises. Knowledge transfer is supported by in-
class and out-of-class activities that stimulate analytical and creative thinking. 

During the five-year project, so-called “Istanbul Meetings” took place in May each 
year, where Turkey’s cultural heritage was presented along with a variety of topics: 

https://research.ncl.ac.uk/cohere/
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 - City-culture-identity relationship
 - Cultural diversity
 - On natural-historical-cultural concepts
 - Heritage and city
 - Street games
 - Gastronomy (“local tastes”)

While playing creative games, and participating in workshops and cultural out-
ings, students told each other about their own regional values using lectures and 
demonstrations.

Students involved in the training of ETi ÇEKÜL Cultural Ambassadors gain a posi-
tive attitude and behaviour. They understand themselves and their city. They feel 
a curiosity and willingness to research topics in history and culture. They also feel 
a sense of responsibility for the cultural assets in their environment. In the educa-
tional application, the students engage in activities such as games, presentations, 
making models, pottery painting, group work and trips that allow them to strive for 
self-confidence, participation and creativity. Visiting museums and ruins, talking to 
the city’s elders, and visiting craft workshop helps students see and feel the city they 
live in. The programme is enriched with various visual materials that develop their 
imagination. After the educational activities in the cities, the students pay attention 
to, support and carry out communication activities with the “cultural ambassadors”. 
They work as volunteer “cultural ambassadors” for their city. 

Fig. 32. Cultural Ambassadors from all over Turkey meet in Istanbul every year.
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GOOD PRACTICES OF SERBIA 

1. DesigNet – Design Schools Network 
Project host: School of Design, Belgrade

This International exchange project (supported by the CEI Cooperation Fund) – apart 
from the obvious goal to create a network of art schools from Central European 
countries and to establish cooperation between students – supports the promotion 
of culture and learning about cultural heritage. The learning process, conducted by 
means of an international student exchange, has two aspects. The formal aspect 
is when students have guided tours or visit official institutions and learn about the 
culture and educational system of the host country. Another, less formal, aspect of 
the learning process, encourages colloquial learning about cultural heritage and 
national identity by becoming acquainted with the everyday life of the host families 
involved in the exchange programme.

2. Belgrade Culture – Beo Cool City Tour 
Project host: Institute for the Protection of Cultural Monuments of the City of Belgrade

The project is implemented through the cooperation of high schools and the Insti-
tute for the Protection of Cultural Monuments of the City of Belgrade. Concerning 
the School of Design’s curriculum, this project is very important, as it utilises peer 
education methodology in order to promote the values of cultural heritage. The 
learning process is implemented in three phases: students become acquainted with 
the topics/students conduct research and create lectures/students give peer lec-
tures. The goal of the project, in terms of the methodological approach, is to con-
duct independent student research with the professional help of the authors of the 
project and school teachers and then employ a peer education didactic method by 
combining individual work and collaborative teaching. 

3. The Avars in Sirmium
Project host: Museum of Srem

The project was organised by the Museum of Srem and the curator Jasmina Davi-
dović, for students aged 14–15, as an interactive and experiential programme aimed 
at providing more knowledge regarding the Migration period and the Avar inva-
sions. The project was specifically designed to meet the requirements of the school 
curriculum of the public grammar school in Sremska Mitrovica. The project resulted 
in several theory based and practical workshops, a short film, paintings, public lec-
tures and an exhibition of Avaric material from the Museum of Srem.
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4. The School of Virtual Archaeology 
Project host: Institute of Archaeology, Viminacium Archaeological Park
http://archest.eu/

The project was organised by the Viminacium Archaeological Park, as part of the 
ARCHEST Creative Europe project and Viminacium, and the Institute of Archaeol-
ogy (funded by the Ministry of Education, Science and Technological development). 
This project included both experiential and interactive programmes for local school 
students of 16 years of age. Students used digital tools that enabled them to learn 
about the ancient past in interesting ways. According to the school curriculum in 
Serbia, first year high school students learn about Antiquity (Ancient Greece and 
Rome) and it was students of that age who participated in the project. This project 
was a form of non-formal and practical education and the project was linked with 
history lessons in the school.

5. Journey to the Beginnings 
Project host: Lepenski Vir Archaeological Site
http://journeytothebeginnings.eu/

The project was implemented through the framework of the Creative Europe pro-
gramme, and was focused on the development on specific interpretational tools: 
theatrical adventure games with live performing actors and a digital game tool for 
understanding prehistoric life. Students of the local high school for tourism were 
involved in the evaluation phase of this project, especially in the evaluation of the 
digital game. Students had an opportunity to involve themselves and to think criti-
cally, and their opinion was seriously taken into consideration for the preparation of 
to digital game.

6. Defixiones School Project 
Project hosts: Požarevac Gymnasium and Viminacium Archaeological Park

The project was realised as part of the school Latin language subject in the high 
school in Požarevac, conducted by professor Jovana Radenković, and comprised six 
classes during the week as well as weekend classes at the Viminacium Archaeologi-
cal Park. The programme included Latin curses written on clay plates, then baked, 
broken into parts and dug into the soil. After that the students took the role of ar-
chaeologists and excavated the fragments with the aim of joining them and recreat-
ing the whole plates. The Defixiones School Project was conceived to be a regular 
part of the compulsory grammar school subject, Latin. See details below (pp. 78–79).

http://archest.eu/
http://journeytothebeginnings.eu/
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GENERAL COMMENTS
Aims and methods of the projects

 - project based learning, 
 - handicrafts, 
 - students present fellow students with memories of cultural heritage, 
 - workshops (action painting, mosaic, simulation of an archaeological excavation), 
 - exchange programme 
 - research tasks 
 - selection of exhibition material 
 - short film making 
 - virtual tour using tablets, iPads 
 - theatrical adventure game 
 - local history walks 

Link to school curricula
The interviews show that, in the case of the Museum of Srem and Viminacium Ar-
chaeological Park, the school curriculum was clearly taken into account, the ses-
sions were designed according to when students were dealing with a given his-
torical period. The Defixiones programme was specifically related to Latin language 
teaching. The interviews also show that schools/teachers also played an active role 
in initiating these projects. In the case of the DesigNet – Design Schools Network, 
the programme was developed by the school. In the case of the Lepenski Vir Ar-
chaeological Park, there was cooperation with the local tourist high school. 

Method of participation
More often during teaching time, but there are also summer camps. 

Impacts and results of the programme
In most cases, no evaluation was carried out, the most important effects and results 
of the project were summarised during the interviews based on their own experi-
ences. Competence development was highlighted as one of the most frequently 
mentioned positive effects, the most important of which were: creativity, cultural 
awareness, foreign language competence, and cooperation within the group. In the 
case of the Beo Cool City Tour project, it was pointed out that the emphasis was not 
on strengthening European identity, but on strengthening patriotism in students. 

Evaluation and Sustainability
Of the interviews, only the School of Virtual Archaeology project provided an answer 
to the question of whether the project had an evaluation. In this project, the experi-
ences were assessed with a questionnaire among the children and with interviews 
among the teachers. 
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HIGHLIGHTED GOOD PRACTICE: DEFIXIONES SCHOOL PROJECT
It is a very good example of cooperation between educational institutions and an 
archaeological park. 

The methodological framework of the Defixiones project was concerned with proj-
ect-based learning and the concept of a dynamic classroom approach in which stu-
dents actively explore real-world problems and challenges and acquire a deeper 
knowledge of various topics. Project participants were students aged 14‒18. The 
topic chosen was a cultural phenomenon from everyday Roman life related to the 
school curriculum for the Latin language subject, which includes culture, everyday 
life, religion, and cults. The project aimed to ensure that the students recognise and 
understand the significance of studying material evidence with the purpose of inter-
preting culture and social processes.

The first part of the project was dedicated to the creation of defixiones tablets. It 
was carried out exclusively by the first-year students of Pozarevac Grammar School. 
In that phase of the project the students were introduced to the term defixiones, 
learned how to examine and decode a tablet example and drew conclusions on the 
issues of text layout and the style of the lettering. They assembled a transcript of 
the entire table with the help of ready-made transcribed parts of the text. They also 
examined the division of text content, Latin grammatical errors and the other gram-
matical features. They discussed the cultural, social and religious context in which 
the tablet was made. In the end, students made tablets and engraved texts into them 
using clay and the appropriate tools, then fired the tablets in furnaces (Fig. 33).

Fig. 33.
Roman curses 
on clay tablets 
handmade by the 
students.
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The second part was a workshop: simulation of an archaeological excavation in the 
archaeological site of Viminacium. It was open for the other participants as well: 
students of the second, third and fourth year of Pozarevac Grammar School and 
students from other schools who attended the Latin Summer School Collegium Car-
olivicanum (Fig. 34). The excavation was carried out in student groups. Each group 
managed to find most of the fragments of the buried clay tablet and to put them 
together in order to read the text of the tablet (Fig. 35).

All these steps helped students to understand the importance of material culture in 
the study of the past and to recognise the need to explore cultural heritage.

 - The Latin teacher in Pozarevac Grammar School was in charge of the first 
part of the project (working with students in the classroom; making tablets),

 - The school principal was in charge of organising cooperation between 
the institutions,

 - School staff helped with technical and logistical support,
 - Staff of the Viminacium Archaeological Park provided excavation equipment 

and logistical support in field work,

The school counsellor was in charge of conducting the project evaluation. 

Fig. 34.
Excavation in the 
archaeological site of 
Viminacium.

Fig. 35.
The workshops ended with a 
successful interpretation of the text: 
students discovered that the curses 
on tablets were harmless.
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GOOD PRACTICES OF ITALY

1. STEM 
Science, Technology, Energising and Modernisation (it can also mean Science Teach-
ing Engineering and Mathematics all together) 2018
Project host: Ministry of Education, European Community

The project took place at Liceo Classico Pilo Albertelli in Rome and at the Denizli 
High School in Turkey. The project was associated with the modern period, but at 
the same time included many archaeological sites around Denizli. They testify to the 
presence of different people coming from Europe to Turkey, as a result of both old 
and modern migrations. Students were very active within the project and they had 
the opportunity to participate in many activities and workshops with other students. 
The project was about science, but also included history, geography, culture and 
multiculturalism. Working in teams from other countries improved human values. 
The message was the opportunity to work in groups.

2. Albertelli Chorus 
Project host: Liceo Classico Pilo Albertelli, in Rome

Between 2014 and 2020, the Albertelli Chorus project included experiential educa-
tional programmes for students from 14 to 21 years of age, through a progressive 
path in the repertoire of choral music, with particular attention paid to the Italian 
popular repertoire and international pop, rock and gospel music. The study pro-
gramme provided, over the course of the entire school year, the preparation and 
performance of pieces for a multi-voice choir, totally without the use of accompany-
ing musical instruments. The meetings could be held, if necessary, in D.A.D. (dis-
tance learning) mode, providing students with all the tools and the ability neces-
sary to engage in harmonised choral singing. In the final part of the project, the 
group also worked on the creation of a music video clip. The project provided for the 
acquisition of notions and practical experiences relating to the use of equipment, 
composition, arrangement techniques and sound engineering. It also had the aim 
to improve transversal and interpersonal skills, to facilitate integration, learning and 
teamwork, and to encourage contact with the public both in the exhibition phase 
and in the romotionn of their activities in meetings open to the city.

3. Cultural Exchange Vasaskola 
Project host: Liceo Classico Pilo Albertelli, in Rome and The Vasa Secondary High 
School, in Gavle (Sweden)

The project encompassed 20 years (1999–2019) of school cultural exchange aimed at 
students aged between 14 and 18 years of age. It was designed to increase under-
standing and acceptance within a school community and to greatly improve skills 
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for learning a foreign language. Students were hosted by families and spent time 
at school and visiting cultural centres with local teachers. Students were given an 
intimate glimpse into the routines, habits, and culture of people living in another 
European country. The project strived to develop creativity, national identity, foreign 
language competence, a solid democratic upbringing, as well as encourage partici-
pation many activities such as: getting to know each other by sharing daily routines 
and personal life during their stay in the host country; sharing cultural traditions 
such as music, dance, dress, recipes, and special holidays or celebrations; exploring 
their respective regions of Italy/Sweden.

4. Storie greche dal mondo antico 
Greek Stories from the Ancient World 
Project host: La Sapienza, University of Rome

Greek stories from the ancient world was a three-year project (2018–2020) run by 
the Liceo Classico Pilo Albertelli in Rome and La Sapienza, University of Rome. The 
students of the Liceo Pilo Albertelli studied ancient history by reading Greek inscrip-
tions from Magna Graecia, Asia Minor and Rome itself. In addition, the students had 
the opportunity to read the ancient texts on casts in the Musei dei Gessi of La Sapi-
enza, University of Rome. The students also learned about the life of ancient cities, 
some private stories and the customs of the ancient world through a special form of 
storytelling, that of the inscribed stones. Finally, a book of photos, translations and 
descriptions of the casts was published.

5. Mare nostrum 2017–2018, Occhio invisibile 2018–2019
Project host: Liceo classico Pilo Albertelli in Rome

The project focused on the topics of migration, hospitality and integration in past and 
present times. Pupils studied ancient stories set in the past (the Greek and Roman 
world), as well as modern ones. The stories follow Mediterranean routes that have not 
changed over centuries: they are distant in time, but they are close in space because 
the two protagonists that the students eventually wrote a graphic novel about come 
from Syria to Italy, following the same routes. The girl Amal in the present time and 
the little boy Damis in the past, escape from their motherland because of war. The 
graphic novel was the result of our participation in Laterza “Good Sense”, a competi-
tion for students in Italy. Students participated in conferences at school, they spoke 
with members of the Comunità di Sant’Egidio, with the famous writer Erri De Luca, 
and with the graffiti painter Some, and finally wrote the graphic novel about the two 
different stories, one set in the past (1st century AD), and another in the present. The 
project continued in the following years with a new name “Occhio invisibile”, promot-
ed by MIUR and MiBACT (The Italian Ministry of Education and Ministry of Beauty Arts 
and Archaeology), in collaboration with many different associations. Students were 
involved in various workshops, ending in a “round table” in the Palazzo Merulana Mu-
seum. The students’ interviews have been published in the in the e-zine “PiùCulture”.
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6. Memoria e migrazioni
Project host: Istituzione Musei del Mare e delle Migrazioni
http://www.memoriaemigrazioni.it/prt_home.asp

Memoria e Migrazioni is a permanent exhibition set up by the Museo del Mare e 
delle Migrazioni (MUMA, Museum of the Sea and Migrations) in Genoa, which recon-
structs the migratory journey experienced by millions of Italians between the end 
of the 19th century and the beginning of the 20th century. Through guided tours and 
activities in the museum, the goal is to increase knowledge of the historical truth of 
the Italian migrations and awareness of current events. Following the guided tour 
through the exhibit, the project includes specific activities for children and young 
people, including a dialogue among teens, teachers and museum educators in a 
safe and comfortable space in order to improve participants’ critical thinking skills 
and their ability to deal with diversity in their community. The goal of the project is, 
in fact, to lead adolescents to develop ideas and their vision of the world and reality, 
to combat racism by helping them discover the beauty of diversity and inviting them 
not to rely on clichés or stereotypes.

7. Lampi di Albertelli 
Project host: Ministry of Education (MIUR) and Ministry of Cultural Heritage (MiBACT)

Lampi di Albertelli is a project that traces the history of Italy through the most fa-
mous students and teachers of Liceo Classico Pilo Albertelli, in Rome over the cen-
turies. In this way, students learnt about the history of the Unification of Italy, the 
Resistance and the 1960s, through the artists, writers and directors who attended 
our school. The project was accompanied by a film forum and, at the end of the 
project, a book was published. The project was carried out as part of the National 
Cinema for Schools Plan, promoted by MIUR and MiBAC.

8. La città plural
Project host: Istituto Beata Vergine Addolorata
https://ibva.it/l-associazione/

The project was completed during the school year 2013/2014 by classes 1F and 2B of 
SMS Cardarelli and by the “Italian for All” centre of the Istituto Beata Vergine Addolo-
rata (IBVA). The project, in continuity with the previous “Siamo tutti migrant” (We are 
all migrants), was created with the aim of forming citizens aware of and attentive to 
an intercultural perspective, and to promote a culture of acceptance, solidarity and 
coexistence in respect of diversity. The course was divided into 5 phases and struc-
tured on a laboratory methodology, based on the active participation of all students 
in the activities of reflection and analysis of the topics addressed during the project. 
The students explored and discussed the meaning of key words, such as “city”, “citi-
zen” and “citizenship”, analysing the dichotomies “citizen/foreigner” and “inclusion/

http://www.memoriaemigrazioni.it/prt_home.asp
https://ibva.it/l-associazione/
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exclusion”. Through critical listening to privileged witnesses, and role-playing games 
that encourage empathy and empathic involvement, the students expanded their 
knowledge of the concepts of diversity and interculturality.

9. Migrazioni.edu
Project host: Fondazione città della pace 
www.migrazioni-edu.it

The Fondazione città della pace (City of Peace Foundation), directed by Valerio Giam-
bersi and founded in 2010, has as its objective the reception and protection of the 
integration of refugee children and their families. The parallel activity that the founda-
tion carries out consists of meeting about two thousand students a year from every 
school level, from elementary to university. The projects designed for schools aim to 
educate the new generations in the concepts of peace and respect of human rights. 
These educational programmes are not presented in a theoretical way but through 
the concrete involvement of all the students, ranging from the production of a work of 
art, to reportages, up to a theatre performance, realised not with actors but with peo-
ple who have lived the experience of migration. The ultimate goal is to introduce the 
new generation to a concrete reality with which they must relate, that of emigration.

10. Migrazioni Sud Sud 
Project host: Archivio di Stato di Palermo
https://www.saassipa.beniculturali.it

Dr Francesca Di Pasquale, archivist in the State Archives of Palermo, is the author and 
creator of the project Migrazioni Sud Sud: she prepared a documentary tour intro-
ducing students to the context of the archives and then showing them a selection of 
documents from the modern and contemporary age, with the aim of deepening some 
themes related to the history of mobility in the Mediterranean. See details below (p. 84).

GENERAL COMMENTS
Aim and methods of the project 

 - choral music 
 - visits to some heritage sites 
 - studies of migrations through Greek inscriptions, 
 - read archaic texts 
 - making a graphic novel 
 - to increase knowledge on the historical truth of migration of Italians in the last 

century; Increase the awareness of current events and state of migrations in Italy. 
 - cine forum 
 - workshops 

http://www.migrazioni-edu.it
https://www.saassipa.beniculturali.it
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Link to school curricula 
Most of the interviewees mentioned that the role of teachers and educators is vital 
for the development of the heritage educational project. The museum staff meet 
classes only a few times, but teachers meet students every day. In the normal activi-
ties, teachers only assist the guided tour, for specific projects they receive packages 
provided by the museum staff in a special teacher’s kit, and they are usually invited 
to open a dialogue with the class about their expectations before the beginning of 
the activities in the museum. 

Method of participation 
Students participate in the project during school time. 

Impacts and results of the project
In the case of the Cultural Exchange Vasaskola, it was mentioned that they had eval-
uations from the students about the experience, just for the project. 

Evaluation and Sustainability
No relevant answers received. 

HIGHLIGHTED BEST PRACTICE: MIGRAZIONI SUD SUD 
The project was selected because of the theme of the present methodological de-
velopment in order to see how the topic of migration can be covered with high 
school students. The educational programme was designed for students from the 
last three years of high school (17–19 years old). The project starts with an introduc-
tion of the archival context, and then the presentation of a selection of documents 
from the modern and contemporary ages, in order to investigate together some 
themes related to the history of mobility in the Mediterranean. The project focuses, 
in particular, on the migratory routes that started from Sicily, towards North Africa 
and often ended back in the south of Sicily. This project aims to encourage students 
to reflect on how mobility is a common element in Sicilian history and on the rea-
sons that led the inhabitants of this land to migrate to those territories from which 
many migrants departed, namely from Malta, Tunisia and several African countries. 
Sicilians, in fact, did not move only for economic reasons but also because of po-
litical persecution, or even because they were captured and kept as slaves, waiting 
to be rescued with the payment of a ransom. Another interesting reason the stu-
dents reflected on was the migration of single women, who often found themselves 
forced to migrate in order to get out of complicated family networks or to establish 
themselves professionally. This project helped place the students’ Sicilian identity in 
a broader context than they were used to.
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GOOD PRACTICES OF HUNGARY

1. Irregular History Class 
Project host: The Early Christian Cemetery of Pécs (Sopianae)
https://www.pecsorokseg.hu/muzeumpedagogia/pecsi-iskolaknak

From 2014, the project has allowed every 5th and 9th grade class from all schools in 
Pécs to attend once a year this Irregular History Class at the Cella Septichora Visitor 
Centre free of charge. The primary goal is to provide every schoolchild in Pécs the 
opportunity to become acquainted with the Roman heritage of their city from the 
very beginning of their school education on this topic, and to gain knowledge of the 
city’s heritage. This free programme is a 90-minute-long activity, which, through en-
tertainment and interactivity, helps students to learn in a more effective, enjoyable 
way. For secondary school students there is a role-playing game encompassing the 
history of the Early Christian cemetery of Pécs. 

2. School Community Service: School Subject and Barkochba high school 
expert project 
“Stone on the Stone. Fragments of the Hungarian Rural Jewry Culture” exhibition
Project host: Museum of Ethnography in Budapest

During the School Community Service programme, secondary students built their own 
exhibition in the Museum of Ethnography in Budapest. The staff of the museum cre-
ated a place where knowledge could be built and shared among the participants. They 
used a cultural phenomenon (an object, an artifact, a story, etc.) to provoke conversa-
tion between students. In the project, the idea of being different was considered as a 
resource and everyone was equally involved in a common dialogue. Students partici-
pated in the exhibition building process as real, equal partners and experts. The staff 
of the museum learned a lot from these students regarding how to relate to this target 
group in order to attract more young visitors. See details below (pp. 87–88).

3. School Community Service 
Project host: Petőfi Literary Museum in Budapest
https://pim.hu/en

The museum is taking part in the country-wide School Community Service pro-
gramme, where every secondary school student must choose a place to be a volun-
teer. In the Petőfi Literary Museum this becomes a whole project for the students 
who come to the museum. The aim is to choose a task, which is designed for the 
students’ personalities and helps them grow. After getting to know the collection of 
the museum they do any kind of project they want inside the museum: their own 
guided tour, a photo exhibition, a quarantine diary, etc. The point is to create some-
thing that is much more than just a job in a museum and to be a part of something 
that will be exhibited and presented at the end.

https://www.pecsorokseg.hu/muzeumpedagogia/pecsi-iskolaknak
https://pim.hu/en
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4. We’re Shopping 
An exhibition by secondary school students at the Hungarian Museum of Trade and 
Tourism
Project host: Hungarian Museum of Trade and Tourism in Budapest

The museum initiated a co-operation with the Alternative Economic Secondary 
School, Budapest to prepare a temporary exhibition on shopping alongside the re-
cently opened permanent exhibition of the museum. Three students worked to-
gether on the exhibition with some initial help from the museum staff, but they 
have also involved their school friends. The youngsters were very free to develop 
their own concept, however they could not use the artifacts but only objects they 
collected. Some of the design elements used by the students provided new ideas 
to the museum staff. The programme could attract more visitors from the desired 
target group (secondary school students) during the exhibition.

5. PÉCS8 
Project host: PÉCS8
http://pecs8.hu/pecs8-program/

Pécs8 is a community model for the creation and sharing of historical knowledge 
that goes beyond the usual framework in the field of scientific research, explora-
tion of the past and sharing of results. Its aim is to create and coordinate forums 
through which the civilians of Pécs can get involved in exploring the history of Pécs 
between 1945 and 1990. For this work, all former and current residents of Pécs are 
invited, regardless of age, to think creatively and work together. Over the years, the 
events taking place within the framework of Pécs8 have created a network of col-
laborations that has dynamically served school education, public education and the 
strengthening and deepening of the population’s relationship with the city.

GENERAL COMMENTS
Aim and methods of the project 

 - irregular history classes
 - game based learning: activity, role play
 - school community service 
 - community exhibitions 

Link to school curricula
In the case of the Irregular History Class, curriculum connections were taken into 
account. Students learn the history of the Roman Empire in the 5th (age 12) and 9th 
grade (age 15). The lessons are related to this. The other projects were not related to 
the school curriculum, students were involved in a current museum project. 

http://pecs8.hu/pecs8-program/
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Method of participation
In two cases (School Subject and Barkochba, and We’re Shopping) after briefings 
at the museum, students were empowered to design an exhibition. They were able 
to design the exhibitions completely independently and, thus, became much more 
strongly involved in the subject. 

In the case of the Irregular History Class, the students participated in the programme 
during teaching times. 

The School Community Service programme is a kind of compulsory volunteering. All 
high school students must attend 50 hours of community activity. It is a pedagogical 
tool that achieves its goals based on the logic of preparation, activity and process-
ing, through experiential pedagogy, experiential learning and project methodology. 
Its goals are the same as its volunteerism (solidarity, sense of responsibility, sense 
of usefulness), and this is expanded by the pedagogical goal. The motivation is dif-
ferent from volunteering, as all students in full-time training were given 50 hours of 
service as a prerequisite for graduation. 

Impacts and results of the project
No relevant answers received. 

Evaluation and Sustainability
In two cases, a guestbook is available in which participants can express their views. 

The Irregular History Class is a free programme, and it’s attached to the school cur-
riculum. It is very popular amongst the local schools’ educators. They are very moti-
vated teachers who bring their classes every year to participate in the programme. 
This programme has been running since 2014.

Temporary museum projects were one-offs. 

HIGHLIGHTED GOOD PRACTICE: SCHOOL COMMUNITY SERVICE: 
SCHOOL SUBJECT AND BARKOCHBA HIGH SCHOOL EXPERT PROJECT
“Stone on the Stone – Fragments from the Hungarian Rural Jewish culture” 
exhibition. 
The project is a good example of how students can be involved up to the level of em-
powerment. Students are not only observers of the museum exhibition, they do not 
participate in a scenario-based session, but build an exhibition on their own. During 
the work, the staff of the museum act only in a helping capacity. 

The School Community Service (SCS) was introduced in Hungary by the Public Educa-
tion Act of 2011: all high school students must participate in a community activity (50 
hours) in which they have the opportunity to experience social differences in per-
son. The “School Subject and Barkochba high school expert project” organised by the
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Fig. 36.
Students planed the 
education program 
related to their 
exhibition: they held 
guided tours and 
workshops for peers.37

Ethnographic Museum in Budapest, was also part of the SCS. In the first phase of the 
complex task, the high school students acted as lay museologists: they created their 
collection and developed their common concept in connection with the “Stone on the 
Stone – Fragments from the Hungarian rural Jewish culture”” exhibition.

 In the second phase, the students were able to take an active role in the utilisation 
of the whole exhibition as lay museum educators and exhibition guides (Fig. 36). It 
was a pilot of community museum practices based on participation and collabora-
tion. The programme involved 10 students of Jewish descent, one Palestinian, and 
16 Christian students. The students independently collected personal items for the 
exhibition and learned about the peculiarities of Jewish culture through their joint 
dialogues. They argued, planned together, and collaborated.

37 Source of the Fig. number 36: http://archiv.magyarmuzeumok.hu/galeria/tantargy_es_barkochba/6
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GOOD PRACTICE OF POLAND

1. Archaeological Festival 
Project host: Archaeological Museum in Biskupin

The Archaeological Museum in Biskupin is an open-air museum, presenting various 
archaeological settlements from the Palaeolithic period to the Middle Ages. Certain-
ly, the most famous is an Early Iron Age fortified settlement, located on a peninsula 
of Lake Biskupin.

The site is home to the annual Archaeological Festival and each edition has a dif-
ferent theme, dealing with important topics, such as “Men and environment in the 
past”, “Between us Barbarians”, “Women and men in the past”, gender archaeology, 
“Great discoveries and inventions”, etc. The festival offers a wide variety of educa-
tional activities, including almost 100 interactive workshops per day (Fig. 37).

GENERAL COMMENTS
Aim and methods of the project 

 - archaeological festival 
 - interactive workshops
 - museum lessons; 

Fig. 37. Archaeological Festival.
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 - educational worksheets; 
 - exhibitions; 
 - interactive performances; 
 - presentations of re-enactments; 
 - experimental learning through various activities; 
 - competitions for small groups set up by performers; 
 - guided tours of the archaeological reserve; 
 - concerts, 
 - multimedia tools (QR codes, animations, app on mobiles, etc.)

Link to school curricula
School teachers were an important part of designing the programme of the festival; 
museum collaboration with various collaborators, educators and scientists to de-
sign the programme of the festival.

Method of participation
Students participate during teaching time within organised school trips. From time 
to time students are also guests during weekends of the festival, usually with fami-
lies or friends.

Impacts and results of the project

It strengthens European identity, as the themes presented during the festival most-
ly focus on European/world archaeological and historical themes. 

Evaluation and Sustainability

Many studies (questionnaires, interviews, observations) have been carried out, 
starting from market analysis to scientific research, e.g., on target groups, mostly 
for the staff of the museum/local and regional government/scientists. 

Some external resources help the implementation of the programme: 
 - free entrance for teachers/tutors 
 - free entrance for people accompanying disabled individuals 
 - free daily newspaper on the festival activities 
 - all workshops and presentations are free (ticket for the whole day, 

which gives opportunity to participate in everything) 
 - within the festival, special places to sit and rest are organised 
 - bars and restaurants have special discount for school groups 
 - educational materials (e.g., worksheets) are free 

(in printed and electronic versions)
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II.2. ANALYSIS OF CONNECTIONS WITH 
SCHOOL CURRICULA

Before the development of the national pilot programmes, the TRAME evaluation 
group created a list of questions to analyse the connections with school curricula. The 
aim of the survey was to investigate the possibilities of integrating heritage education 
into the secondary school systems in the partners’ countries.  The methodology of 
collecting information was based on interviews with teachers from Çatalca Anatolian 
High School (TU), József Hajnóczy Dormitory of Pécs (HU), School of Design (SE) and 
Pilo Albertelli Classical High School (IT). The questionnaire was useful to collect infor-
mation on how the collaborations work with Heritage Sites and Institutions. 

At Çatalca Anatolian High School (Turkey), students study subjects related to the 
themes covered by the TRAME project: History, Art History, Sociology, Philosophy, 
Serbian Language, Geography, Music, History of Costume, Calligraphy and Typog-
raphy, Drawing and Painting, Basis of Technology and Art Conservation, Sculpting, 
Textile Design, Textile Printing and Weaving.  The school curricula and school sub-
jects tackle the topics of European identity, cultural exchanges, and social and cul-
tural inclusion through the correlation of subjects; with teaching units that include 
the mentioned topics and are thematically connected and processed; through inter-
national cooperation; with projects that include social inclusion.

The József Hajnóczy Dormitory of Pécs (Hungary) is not a regular secondary school, 
the institution has an own educational and operational plan of a dormitory. The in-
stitution implements different secondary school class subjects related courses and 
also project weeks. As a free time activity, history and local history study groups deal 
with the relevant topics of TRAME, where they investigate the local history of Pécs as 
well as the ancient Roman excavations and the history of religion. Teachers usually 
organise visits to local museums and archaeological excavations or excursions and 
historical walks 5 or 6 times a year as an after-school programme. The institution 
does not have a strategy for evaluation, feedback is given in conversations between 
students and teachers during and after the programme. 

In the School of Design (Serbia), the core curricula concern cultural exchanges, and 
social and cultural inclusion through the correlation of subjects; with teaching units 
that include the mentioned topics and are thematically connected and processed; 
through international cooperation; with projects that included social inclusion. The 
school has been involved in a vast number of diverse cultural projects, both national 
and international. Most of the projects are conducted through workshops based 
on the specific project topic/assignment. The projects that the school has been in-
volved in are sometimes developed by the school, sometimes by the Ministry of 
Education and sometimes by external institutions. Most of the partners the school 
collaborates with are cultural institutions and a variety of companies. In the case of 
projects developed by external institutions, the school is sometimes involved in the 
project design as well as in its implementation.
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At Pilo Albertelli Classical High School, school disciplines tackle the themes covered 
by the TRAME project, such as prehistoric migrations of Indo-European peoples, the 
Roman empire as a melting pot, the late antique migration period, and barbaric in-
vasions. Our extracurricular subjects concern TRAME themes too: Greek Epigraphy, 
Ancient Mosaic, Music (Chorus), and Paintings.

The school offers the students high quality educational services, in both a nation-
al and European context. It has three youth exchanges, with Spain, Germany and 
Sweden, every year. The school subjects tackle the transversal items of the TRAME 
project: European identity, cultural exchanges, and social and cultural inclusion. The 
Pilo Albertelli school’s curricula provide students with several items of contextual 
information related to these TRAME items, both in the present and in the past. 

Studying history, pupils learn that migration is a long-standing phenomenon and 
not just a current emergency, as today’s news would have us believe. Furthermore, 
they understand that many of the foreigners we meet every day in Rome have taken 
part in a terrible journey to come here. They also understand the meaning of mi-
gration by reading, studying the past and the present, writing, drawing, and both 
telling and listening to stories. They learn that Italy and Europe were built by open 
migrations, and that the European identity is the result of ancient and modern mi-
grations. Our identity is a melting pot.

From 2017, some new projects were developed by the Italian Ministry of Education 
in collaboration and in partnership with public and private entities and institutions. 
The Italian Ministry MIUR carried out its actions to promote and enhance the best 
ideas and cultural projects in the various artistic disciplines, making available their 
know-how with the cultural resources that move around the territory. Museums, 
Theatres, Academies, Philharmonics, Auditoriums, Gardens, Parks, Natural Reser-
ves, roads, paths, and other historical sites of value have been brought back to life 
and transformed into centres of artistic and cultural excellence. All these places 
have become the driving forces of students’ creative instincts, essential nourish-
ment for their soul and intellect.

At present, there is no Italian national method of evaluating the result of the proj-
ects. At the Albertelli school, there is a specific questionnaire but, primarily, success 
is measured by the level of interest of pupils and of the national media.

Conclusion

As a result of our research, we can confirm that the themes related to the TRAME 
project are tackled in all the educational institution participating to the project, 
though in different ways and in connection with different curricular and non-cur-
ricular subjects. Variations are at national but also at institution level, as now many 
educational institutions have great autonomy in the teaching activities. Additionally, 
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the schools may tackle these themes during different years, and this makes difficult 
to organise educational and piloting activities that can be suitable for all secondary 
students, and even more at international level.

In spite of these difficulties, we think it is very important to take into account the 
relations between school curricula and cultural heritage sites, while developing an 
educational project – whatever the theme – and we encourage all the institutions 
and cultural heritage sites to collaborate as much as possible in the definition of 
educational activities. We think this is the best way to help the students enrich their 
curricular skills enlarging them to include cultural heritage sites and their meaning. 
This makes also easier to measure the results of the projects, and to create more 
effective evaluation processes, in order to better understand the real impact of the 
training activities on the students.
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II.3. INTRODUCTION TO THE TRAME 
METHODOLOGY

Teachers are very aware that out-of-school education activities need extra effort from 
them and even more so if they want to cooperate with other institutions in these pro-
grammes. Why is it still worthwhile to experiment with the combining of classroom 
and heritage pedagogy? 

Planning such a programme requires a certain level of consciousness if you aim to 
achieve as complex a result as possible with your students. What are the aspects to 
consider and questions to ask yourself and your external partners? 

The following aspects were collected by the teachers and heritage experts of TRAME, 
based on their personal experiences during the project. They can definitely help those 
who are considering contacting a heritage institution for the very first time. Teachers 
who are more experienced in such programmes but want to be more systematic and 
conscious in planning will probably also find the collection useful. Last but not least, this 
can be a meaningful basis for the evaluation of events that have already taken place.

1. Opportunities and expectations
The goal of the teacher is to teach the students. The goal of a heritage expert is to 
preserve the heritage. This sounds banal and superficial, but if you dig deeper into 
these two starting points and how the expectations can be connected to them in a 
potential common event, you face potential conflicts that need to be discussed and, 
of course, similarities in interests as well. However, students are key to both goals.

Different teachers and different heritage experts can have different expectations 
and preferences with regard to a programme. Here are some possible examples, 
without claiming it is a complete list:

Teachers’ expectations:
 - connecting the experience to the curricula / just allow the students 

to have a meaningful experience
 - realising the programme during school hours / after school hours
 - having preparatory and/or follow-up activities in the classroom / 

having only on-site activities
 - participating in the programme as a teacher / leaving everything 

to the heritage educator
 - arranging a virtual visit / visiting the heritage in reality
 - getting help with the transportation of the group
 - getting help with the funding of the programme
 - finding solutions for difficult relationships among the students
 - developing special skills of the students
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Heritage experts’ expectations:
 - involving the teacher in the realisation of the programme (to different degrees)
 - obtaining information related to the group composition, previous knowledge, 

social background, etc. prior to the programme
 - engaging the students (and the teachers) in the preservation of the heritage as 

much as possible, depending on the possibilities and based on the preliminary 
information and the particular circumstances of the programme 

 - presenting the richness and complexity of the heritage
 - providing first-hand experience with the heritage

The conditions and the framework of opportunities can also vary from heritage to 
heritage. Therefore, it is crucial to assess these first and then to set up and discuss 
the expectations of both sides. 

2. Cultural awareness

According to the recommendations of the European Parliament and the Council of 
the European Union38, cultural awareness is one of the eight key competences that 
European citizens should possess.

From the perspective of a school teacher, cultural heritage is essential to help stu-
dents understand the significance of culture in their personal and social life (see 
also chapter II.3.5.7. Cultural awareness and expression, pp. 101-102; and chapter 
II.3.5.8. Social and civic competences, p. 102).

Culture determines how we relate to each other and to the world around us. It in-
terweaves with all the subjects we learn in school, from the artistic to the scientific, 
from the natural to the social ones. Also, heritage is a holistic imprint of culture, 
therefore, it can perfectly reveal how the different subjects correlate (see below 
chapter II.3.7. Multidisciplinary and interdisciplinary approach, p. 104).

According to the sociologist Ann Swidler39, culture is a ’tool kit’ of symbols, stories, 
rituals, world views, etc. People not only live within a culture but use its elements in 
their decision-making and behaviour. Related to this approach, many contemporary 
sociologists and social psychologists tend to see culture emphasising a common 
development of meaning embedded in and used during interactions. From this per-
spective, culture is not coherent in a society but it consists of a diversity of cultures. 
It is a dynamic “social construction”, however, it simultaneously has the power to 
influence individual and institutional behaviour40. 

38 European Commission, 2018/C 189/01: https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=uriser-
v:OJ.C_.2018.189.01.0001.01.ENG&toc=OJ:C:2018:189:TOC 

39 Swidler 1986.
40 Alexander 2003, 12.

https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=uriserv:OJ.C_.2018.189.01.0001.01.ENG&toc=OJ:C:2018:189:TOC
https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=uriserv:OJ.C_.2018.189.01.0001.01.ENG&toc=OJ:C:2018:189:TOC
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Like the inherited phenomenon of culture, heritage represents examples of how 
people related to each other and to the environment in the past and/or in other 
communities. These patterns, symbols and models work as reference points for our 
personal and social actions. Heritage incorporates knowledge and experiences on 
which we can build our present and future. The more vivid these learning and rela-
tionship building processes are, the more a society can survive and develop.

So, the reason students should get to know even the ancient heritage around 
them is not only to become familiar with the significance, uniqueness and uni-
versal meanings in ‘old things’ surrounding them and how people lived hundreds 
and thousands of years ago. All this knowledge is worthless if they cannot make 
their own meaning from it and if they cannot build their own relationship with the 
heritage. The biggest and most beautiful challenge that teachers and heritage 
experts can share is to successfully facilitate this development of meaning and 
relationship building.

3. Heritage interpretation 

If we, as educators, strive to provoke curiosity and to help the students to relate to 
the heritage and to discover contemporary and personal meanings in it, rather than 
simply communicating unrelated facts or strictly defined messages, then heritage 
interpretation serves as a perfect approach, which can also meet the needs of ado-
lescents (see below in chapter II.3.6. Teaching teens, pp. 102–103).

“The most significant feature of heritage interpretation is that it actively encourag-
es participants to interpret their experience themselves in searching for their own 
meaningful context behind the facts. To support this search for meaning, interpre-
tation seeks to provide as much as possible:

 - first-hand experience with original heritage phenomena
 - active involvement of and exchange with participants
 - commitment to the idea of caring for heritage (and also as a resource for per-

sonal learning).

The combination of these elements is key for good heritage interpretation, although 
it might not be possible in all cases to achieve every ideal to the highest degree.”41

Due to global digitisation trends and social challenges like wars, pandemics and mi-
grations, it is becoming more and more accepted that virtual experiences can also 
be a substitute for physical experiences in the educational field. It is true in many 
cases, but it cannot become fundamental, when dealing with heritage. We can safe-
ly say that it is worth a lot of sacrifice to provide a first-hand experience of the heri-
tage for the students. Without this personal physical perception of the features and 

41 Interpret Europe 2017, 10.
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atmosphere of the heritage the interpretation can only be partial, abstract or even 
distorted. However, the real experience can contribute the most to the formation of 
the feeling of responsibility for not only the intangible but also the tangible value of 
the heritage (what would we miss if the heritage disappeared or was destroyed?).

4. The importance of cooperation in the learning process 
(heritage experts – educators, students – students, 
students – educators and/or experts)

Heritage is a shared value of people. In a healthy society, it conditions us to a com-
mon understanding of and openness to diversity. It can only survive thanks to the 
cooperation of the inheritors. Therefore, it is a perfect field for emphasising the 
importance and the fruits of collaboration in practice.

We can examine the same educational process according to three (or four) types of 
collaboration:

 - collaboration between heritage experts and educators
 - collaboration between students
 - collaboration between students and educators and/or heritage experts

Learning the strengths, possibilities and motivations of each other is the starting 
point of a good cooperation process. It is the responsibility of the teacher to be 
aware of this and to be at the forefront of getting to know the students and the 
heritage experts and to building the pedagogy on their background. If the teachers 
know their students well and are able to share their knowledge with the heritage ex-
perts, then heritage experts can better help teachers to motivate the students and 
to point out hidden skills and values of the individuals and the group as well. This is 
one of the advantages of when teachers and heritage experts really work together 
in a programme.

Therefore, the preliminary clarification of the aims and roles of the two parties is 
very important. No less important is the definition of tasks during the whole learn-
ing process. It always depends on the pedagogical aims how much freedom the 
students are given to define their roles and tasks. However, we can say that adoles-
cents can be highly motivated if they feel freedom and acceptance as partners. This 
not only means that teachers listen to their thoughts and integrate them into the 
results but, in certain cases, they can also have an impact on the process itself (e.g., 
they can decide how to process and work with the information they learned or they 
can choose which aspect of the heritage they want to investigate).

The possible concrete distribution of tasks and roles among the three parties of 
the educational process you can learn in chapter II.4. Steps in the Learning Pro-
cess, pp. 109–113.
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The emphasis of cooperation does not necessarily mean that competition cannot 
be part of the education process connected to cultural heritage. It just means that 
competition does not come from the basic nature of heritage.

5. 8 Key competences and how heritage can connect with them

In 2006, the European Parliament and the Council adopted a Recommendation on 
Key Competences for Lifelong Learning. Key competences are those competences 
all individuals need for personal fulfilment and development, active citizenship, so-
cial inclusion and employment. The Recommendation defines competences as a 
combination of knowledge, skills and attitudes:

 - Communication in the mother tongue;
 - Communication in foreign languages;
 - Mathematical competence and basic competences in science and technology;
 - Digital competence;
 - Learning to learn;
 - Social and civic competences;
 - Sense of initiative and entrepreneurship; and
 - Cultural awareness and expression

The heritage field, with its complexity, can possibly address all of them comprehen-
sively (as was mentioned in chapter III.3.2. Cultural awereness, pp. 95–96), but it 
needs a holistic approach in the planning of the educational process. This chapter 
will not go deeply into the world of the competences (you can find many sources if 
you are interested in this particular subject42), but the partners found some major 
issues in TRAME pilots and exchanges that are emphasised in the following:

1. Communication in the mother tongue

We can find similarities between the principles of cognitive linguistics and heritage 
discourse. The frame theory of George Lakoff43 points out that our ordinary system 
of concepts, on the basis of which we also think and act, is fundamentally meta-
phorical in nature. Especially heritage, with its wide variety of abstract layers, carries 
multiple meanings. When students work with heritage and act as a listener, speaker, 
reader and writer, in a variety of situations, they necessarily experience that a heri-
tage phenomenon does not necessarily mean the same for everyone. In parallel, 
the words and sentences we form do not necessarily carry only one meaning. More-
over, the process, the method of communication, contributes to the meaning as 
well. When we say or write something, we create mental frameworks, inner worlds. 

42 European Commission 2019. or Schola Europaea 2018.
43 Lakoff 1980.
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Understanding the communication process and its consequences, becoming sensi-
tive, reflective and adaptive in different situations, requires practice. An intensive 
project type collaboration among students, with a range of constructive and critical 
dialogues, creative interactions and focusing presentations, makes it possible to 
achieve great results in a short period of time. The role of the teachers is to plan the 
diversity of activities in this sense into the educational process.

2. Communication in foreign languages 

The TRAME programme builds strongly on intercultural dialogue. Migration as the 
main subject of the education, the cooperation of schools in different countries, and 
the exchange of students, are all great opportunities to develop the ability to under-
stand and use different languages. 

Although similar international cooperation projects obviously extend the financial 
and other possibilities in the development of this key competence, the main expe-
rience was that, because of the pandemic, the partners needed to use tools that 
would also have been possible to use without the support of Erasmus+. The most 
basic online communication applications such as Zoom, Google Classroom, etc. can 
already be enough to connect groups of students in different countries. If we com-
bine them with other very practical platforms like Miro, Prezi or Canva, then the 
international collaboration of students can be very fruitful. There is a relatively new 
platform called iedu360.eu, which was developed under an Erasmus+ programme 
too. It provides a very good interactive virtual classroom space for students and 
teachers, based on 360 ° pictures and videos. It can be a substitute for excursions 
and bring remote places closer during difficult times.

The role of this chapter cannot be to look further into the developing world of online 
education, but we really recommend that you discover the expanded possibilities 
due to the experience of the pandemic. 

Besides the international connections of the students in general, the topic of an-
cient migration and the related Greek and Roman heritage make it also possible to 
realise and understand how ancient languages influence all the languages we use in 
Europe today. Reflecting on the mother tongues of each other, finding similar words 
and learning new ones from the heritage can strengthen the respect of each culture 
and the feeling of common cultural roots.

3. Mathematical competence and basic competences in science and technology44

The TRAME project did not put this competence field into focus, however the edu-
cational processes supported it indirectly. The students carried out research on 
their own and in smaller groups and they needed to draw conclusions and set up a 

44 The Never Ending Journey game design during the exchange programme can be added as a good 
framework for the development of this competence.
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concept of critical reflections on different questions before their creative interpre-
tive work. They were encouraged to define the direction of the investigation and 
were asked to communicate the conclusions and reasoning that led to their evi-
dence-based decision or idea. The best working programmes were those that gave 
a high level of freedom to the students for the definition of the focus of interest.

4. Digital competence

First-hand experience is crucial regarding the interpretation of the cultural heritage 
(see chapter II.3.3. Heritage interpretation, pp. 96–97). Therefore, educators should 
be very careful about how they apply heritage for the development of digital compe-
tence. TRAME, in general, did not focus on this field, however, the students often chose 
digital methods of processing experiences or expressing ideas. The adolescents use 
digital technology very confidently and naturally, so the challenge is more to help with 
the critical, responsive and creative use of technologies, digital data and information.

5. Learning to learn

The interpretation of cultural heritage supported by informal education techniques 
can help to motivate the students to learn by engaging them to think, to feel and 
to act. Johann Heinrich Pestalozzi’s head, heart, hand model45 or Martin Seligman’s 
PERMA model46 can serve as a guide for the planning of such programmes (Fig. 
38). It is highly recommended to think through all the aspects of these models and 
develop diverse aims and activities to cover as many of them as possible. It is also 
very helpful to consider that all the levels of Abraham Maslov’s Hierarchy of Needs47 
can be achieved by the participants of the programme (Fig. 39).

The first step is to find what can be relevant for each pupil, considering his/her skills, 
social background, previous knowledge, lifestyle, social preferences, etc. The teach-
ers can rely a lot on their existing knowledge of the group. They should also help the 
heritage educators with this information.

On the other hand, the non-formal situations can often bring out unexpected, hid-
den aspects of the students. Therefore, it is very important to plan warm up games, 
discussions and other similar activities into the first phases of the process, such 
as a site visit and preliminary research activities. Based on the observations and 
pedagogical conclusions of these activities, the teachers can facilitate the formation 
of working groups and the thematic focuses more consciously. If the students get 
more opportunity in these phases to express their opinion and ask questions, they 
will be more curious to find answers and learn other perspectives.

Every heritage is suitable for letting us experience the world around us in its com-
plexity. Therefore, everyone can find an aspect that interests them. 

45 https://pestalozziworld.com/pestalozzi-the-father-of-modern-education/ 
46 https://ppc.sas.upenn.edu/learn-more/perma-theory-well-being-and-perma-workshops 
47 McLeod 2018. https://www.simplypsychology.org/simplypsychology.org-Maslows-Hierarchy-of-Needs.pdf 

https://pestalozziworld.com/pestalozzi-the-father-of-modern-education/
https://ppc.sas.upenn.edu/learn-more/perma-theory-well-being-and-perma-workshops
https://www.simplypsychology.org/simplypsychology.org-Maslows-Hierarchy-of-Needs.pdf
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6. Sense of initiative and entrepreneurship

After the initial explorations and inspirations, students are encouraged to initiate 
small projects to interpret their heritage experience. Group work is preferred, but 
individual work is also possible if the teacher considers it more appropriate in the 
given situation. The first ideas of the students are finalised by the consultations of 
the teacher and the heritage educator.

The accepted concepts will be realised. The pupils need to collaborate in order to 
plan and manage the process, taking in consideration the final result and how it 
can be valuable not only for them but for others, too. They communicate, dele-
gate tasks, negotiate, argue, convince, accept and, finally, make decisions together. 
They need to meet deadlines and adapt to the circumstances. Finally, thanks to 
their courage and perseverance, they achieve their objectives under the facilitation 
of the educators.

7. Cultural awareness and expression

This competence is strongly related to the previously mentioned communication 
competences. Working with heritage helps students to not only realise that they 
evoke different meanings in other minds with their cultural actions. They can also 
experience the fact that different meanings and attachments can be connected to 
the same phenomenon and that they can change over time. On a higher conscious-
ness level, the pupils become able to recognise the different communities around 
the heritage, their relationships and meanings and the possibilities of how they can 
approach each other in order to preserve the heritage together. The ability of rec-
ognising various perspectives and their interconnectedness, taking into account the 
effect one’s choices make on others, can support the students in the development 
of their ego, helping them become more open- and complex-minded.48

48 O’Fallon. https://legacy.stagesinternational.com/about/#the-model 
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Raising cultural awareness is so important in the TRAME approach that an additional 
chapter is dedicated to this topic in the manual to present how heritage can support 
this mission: chapter III.3.2. Cultural awereness, pp. 95–96.

8. Social and civic competences

There could be a big difference between the students regarding how they perceive 
their responsibilities and roles in the maintenance of the societies and cultures they 
live in. The first step in a heritage based educational programme is to help them iden-
tify the communities they belong to and to which the heritage belongs, from the very 
local to the global level. However, the final goal should be that they become the agents 
of preserving and passing on the heritage. The path between the two is long and con-
sists of several milestones. Each milestone means an individual rise to a higher level 
of engagement. Teachers and heritage experts should be aware of these milestones 
and should also build strategies to enable pupils to take steps along this path.

There are many models developed to illustrate the engagement levels of people in dif-
ferent missions. One of the most influential was created by Gideon Rosenblatt49. It is 
called the engagement pyramid and it lays out 6 stages (observing, following, endors-
ing, contributing, owning, and leading) and each has a decreasing number of people 
involved. People in each level have a specific mindset and communication preference 
and, therefore, teachers need to approach them in different ways. Every programme 
is specific and can have different goals according to the previous agreement of the 
teacher and the heritage expert. Each programme can even offer different things 
to the students with different engagement levels. The US based Wilderness Inquiry 
organisation developed a tailor-made engagement pyramid for their own mission50, 
which can serve as a very good example of how to use the theory in practice.

6. Teaching teens

Adolescence is a developmental period during which dependent children grow into 
independent adults. This period usually begins at around the age of 10 years and 
lasts until the late teens or early 20s.51

Children’s brains grow massively when they are very young. By the time they are 
six, their brains are already about 90–95% of adult size52. The other very critical age 
is adolescence, when the brain remodelling happens intensively in order for it to 
be able to function as an adult brain. The unused connections in the thinking and 

49 Rosenblatt 2010. http://groundwire.org/blog/groundwire-engagement-pyramid/
50 Wilderness Inquiry 2014. https://www.wildernessinquiry.org/programs/canoemobile/

program-overview/pyramid-of-engagement/ 
51 Graber 2021. https://www.msdmanuals.com/professional/pediatrics/growth-and-development/

physical-growth-and-sexual-maturation-of-adolescents
52 https://raisingchildren.net.au/pre-teens/development/understanding-your-pre-teen/

brain-development-teens

http://groundwire.org/blog/groundwire-engagement-pyramid/
https://www.wildernessinquiry.org/programs/canoemobile/program-overview/pyramid-of-engagement/
https://www.wildernessinquiry.org/programs/canoemobile/program-overview/pyramid-of-engagement/
https://www.msdmanuals.com/professional/pediatrics/growth-and-development/physical-growth-and-sexual-maturation-of-adolescents
https://www.msdmanuals.com/professional/pediatrics/growth-and-development/physical-growth-and-sexual-maturation-of-adolescents
https://raisingchildren.net.au/pre-teens/development/understanding-your-pre-teen/brain-development-teens
https://raisingchildren.net.au/pre-teens/development/understanding-your-pre-teen/brain-development-teens
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processing part of the child’s brain are ‘pruned’ away. At the same time, other con-
nections are strengthened. This is the brain’s way of becoming more efficient, based 
on the ‘use it or lose it’ principle.

Thanks to the abovementioned, adolescents undergo striking intellectual, emotion-
al and behavioural growth that is highly influenced by the socio-cultural environ-
ment. This is the period of the most intense search for deeper meanings. Adoles-
cents tend to question the customs, traditions, habits, beliefs and attitudes that 
were passed down to them during their childhood. They seek their own place in the 
world and their own identity. This is also a period when individual value preferences 
are shaped. These basic beliefs, value preferences and identity constructs will then 
often last for decades. 

Cultural heritage can play a significant and highly underrated role in the personal 
development during this radically changing period. However, teachers and heritage 
experts should form the educational programme in a way that considers the needs 
of the students and can engage them while providing relevance to them53:

 - Cultural heritage should be framed in narratives that connect the particular heri-
tage with beliefs and values that are meaningful for young people (e.g., achieve-
ments of historical personalities, their struggles, their beliefs, their innovations 
that overcame traditions and conventionalism).

 - Contexts and stories should be selected that activate self-transcendent and 
openness to change values that will also help to keep identities fluid as adult.

 - The educational programme should include multiple perspectives revealing 
what the particular heritage means for various historic stakeholders (e.g., with 
different socio-cultural backgrounds). This helps to scrutinise concepts and to 
critically check the coherence of belief systems and values. Especially historical 
figures can provide inspiration to try out new identity constructs.

 - The educational programme should raise open questions that provoke interac-
tion, debate and food for self-reflection, rather than providing simple answers.

 - Emancipatory interpretation must respect the autonomy of the individual and 
his or her – sometimes provocative – opinion.

 - At the same time the educator may be challenged by adolescents who will re-
spect him or her for their well-founded beliefs and coherent behaviour.

 - Co-creation of heritage interpretation with young people facilitated by teachers 
and heritage experts can be very powerful to trigger debate and reflection, and 
to prevent any vulnerability of the coming generation towards populism and 
religious fundamentalism. Ideally, the students can be key players in all stages 
of development (theme development, research, final product and experience 
design, communication, evaluation, etc.)

53 based on: Interpret Europe 2017, p. 29. https://www.interpret-europe.net/fileadmin/Documents/
publications/ie_engaging_citizens_with_europes_cultural_heritage_co.pdf

https://www.interpret-europe.net/fileadmin/Documents/publications/ie_engaging_citizens_with_europes_cultural_heritage_co.pdf
https://www.interpret-europe.net/fileadmin/Documents/publications/ie_engaging_citizens_with_europes_cultural_heritage_co.pdf
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7. Multidisciplinary and interdisciplinary approach 

Heritage is a strongly multidisciplinary field, as has been partly discussed already in 
the chapter about key competences (see page 98). It can be approached from many 
disciplines and, thus, from many school subjects (natural, social and human scienc-
es, art, religion, etc.). However, each phenomenon covers different disciplines with a 
different significance and on different levels. Any teacher can always feel free to ask 
the heritage expert to offer a programme that fits the specifics of the curriculum. 

On the other hand, heritage has much more to it. It can point out the interrelations 
and the fruitful synergies of the different perspectives, not in a multi- but in an in-
terdisciplinary way. It is always more impactful for the students if they participate a 
programme that allows them to think and act in a complex way, this being the only 
way to really fully embrace the heritage.

8. Why is the story important in TRAME?

Stories are extremely popular in many communication contexts, like advertise-
ments, organisational developments, audience developments, exhibitions, educa-
tional programmes and, of course, in the TRAME project as well.

Why do we love stories?

Neuroscientists have shown that the amount of oxytocin in the brain increases when 
a story resonates with us54. This means that a good story contributes to the feeling 
of happiness and calmness, and reduces stress.

Stories also provide a sense of security by guiding us in the world. They represent 
the functioning of the human, the natural and the social environment. Social psy-
chologists claim that stories function as a mechanism to disseminate knowledge by 
broadcasting social norms to coordinate social behaviour and promote the coop-
eration that is needed for survival55.

If we are engaged in a story, not only does information come through but a variety 
of emotions are awakened that help us store the facts more deeply. We tend to think 
in metaphors and connect meanings to whole inner images with importance56, and 
stories can serve as strong metaphors.

Stories can heal by shifting the focus from our pain to an alternative world, or by 
processing traumas or conflicts using a safe environment. Distanced, but relevant 
concepts remove the problem from the original context and help to process it from 
a multiple perspective (drama pedagogy).

54 Zak 2015, Feb 2. https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4445577/
55 Smith, D., Schlaepfer, P., Major, K. 2017. https://doi.org/10.1038/s41467-017-02036-8 
56 Lakoff 1980.

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4445577/
https://doi.org/10.1038/s41467-017-02036-8
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We like to be inspired and stories can trigger our imagination and creativity with their 
metaphoric, abstract nature. This effect depends a lot on the way the story is pre-
sented. For instance, a film illustrates a story more concretely with its visual elements 
than an audio play. The less the medium provides for the inner image the more the 
imagination will soar. The most powerful is if the story is told in person from memory

Why does TRAME use stories?

Depending on the purpose, stories can be used in the different educational phas-
es of a project based TRAME-like programme (discovery, interpretation or creative 
work). Stories can be told personally or written on a page, in visual (e.g., pictures, 
drawings or comics), audio (e.g., radio play or audio guide) or audio-visual (e.g., 
films, cartoons or theatre plays) ways. They can be presented by the heritage expert, 
by the teacher or by professional storytellers. Even students can be asked to create 
a story on the meaning they create for themselves of the heritage.

One of the best ways to involve students in education is storytelling. It can be highly 
interactive if it is consciously applied, not just at the level of actions but intellectually 
and emotionally as well.

Stories make even the most complex information more digestible. Emotions height-
en the students’ ability to memorise experiences and, thus, help them improve in-
formation processing. Emotions are a signal to the brain that whatever we are ex-
periencing is important.

If a story can affect the emotions of the students, it can also motivate them into action.

Stories can transcend language boundaries. The reactions of the students to stories 
are what can make them equal and connect them to each other and to the educa-
tors as well. Storytelling can more easily connect students with different cultural 
backgrounds by using not only verbal language but more universal manual, visual, 
sonic, tactile and other languages as well.

However, it is not enough just to use a story for its self-serving effect. It needs to 
support the educational goals and visions of the teacher and the heritage expert. 
Meaning needs to be transparent, supported by verifiable facts and, if possible and 
required, it should also be subject to debate. If we want to create a community or 
collaboration, we need to encourage students to discuss the story with each other 
as well. This can be time consuming, but a well moderated discussion can strength-
en the feeling of democratic participation of the students.

Framing education with stories requires some awareness of responsibility on the 
part of the teachers, towards the heritage as well as towards the participants. This 
means that, on the one hand, stories need to carry within them universal concepts 
that touch the adolescents and make sense to them. Not every story is appropriate 
for this target group, the students need to be able to easily draw a parallel with their 
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own lives. On the other hand, universal concepts need to support the revelation of 
the essential values of the heritage. This is important because the aim is to awaken 
a feeling in the students that the heritage represents something that is important 
to them and worth preserving. 

9. Ways to approach Europe through heritage

The main theme of TRAME also explores the multidimensional nature of identity, 
and through the example of ancient migration makes students think about what 
European identity can mean in the 21st century. The goal with the heritage is to also 
broaden the perspective of the students and let them realise that heritage around 
us could be seen not only as a local but also as a European value. There are many 
educational situations when it is worth including this aspect, especially in interna-
tional cooperation of students. 

Teachers can more effectively choose the thematic focus if they ask the heritage 
experts whether the site can be an example for at least one of the following three 
aspects57:
1. It symbolises European history (e.g., places where people were piloting later 

achievements, places that played a critical role in the state we have achieved to-
day, places were incidents occurred, or places where European history has been 
written)

2. It symbolises developments including more than one European country (e.g., 
places of common art history, philosophical movements developed through 
Europe-wide exchange, political developments, territories under common rule, 
common natural features, landscapes or natural resources of different nations, 
or cultural influences due to migrations)

3. It symbolises Europe’s shared values through the way people lived before (to 
avoid explaining the life of the people in former times in a way that is clearly 
separated from our own lives. To experience the circumstances and assumptions 
our ancestors’ decisions were based upon, and the values that influenced their 
development of intellect and knowledge.)

Europe’s shared values:
“The Union is founded on the values of respect for human dignity, freedom, democracy, 
equality, the rule of law and respect for human rights, including the rights of persons 
belonging to minorities. These values are common to the Member States in a society in 
which pluralism, non-discrimination, tolerance, justice, solidarity and equality between 
women and men prevail” (EU 2016:17).

57 Interpret Europe 2017. p. 24. https://www.interpret-europe.net/fileadmin/Documents/publications/
ie_engaging_citizens_with_europes_cultural_heritage_co.pdf

https://www.interpret-europe.net/fileadmin/Documents/publications/ie_engaging_citizens_with_europes_cultural_heritage_co.pdf
https://www.interpret-europe.net/fileadmin/Documents/publications/ie_engaging_citizens_with_europes_cultural_heritage_co.pdf
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10. Evaluation and Sustainability

Though sometimes neglected or underrated, the evaluation of educational pro-
grammes is an undoubtedly important part of the overall planning and manage-
ment process (not only in the final phase)! Without going too deep into the reason-
ing, it is worth specifying some important aspects of the evaluation process.

First of all, you must define the purpose for which you will use the evaluation results 
at the very beginning of the programme planning. One good purpose can be to 
make a pilot initiative sustainable for the future.

This purpose is the most important part of the evaluation as it determines what kind 
of data, how and from where you should collect it. For instance, another aim could 
be to convince your supporter how good your programme was. However, in this 
case, you should definitely carry out the evaluation in a different way. If you think 
about the different elements of a complex programme like a TRAME-type pilot, you 
may realise that some further focus is necessary depending on your resources and 
on the most critical sustainability aspects of the programme. It is also important 
not to overwhelm the education process with evaluation elements, because this can 
have a negative effect on the motivation of all the partners.

You can think about the information to collect according to different aspects (includ-
ing but not limited to):

 - The pedagogic aims and objectives of the project (e.g., learning, behavioural, 
emotional and participation objectives)

 - The different phases of the project (front-end, formative and summative)
 - The different perspectives of the project (students, teachers and heritage experts)
 - The relationship of the stakeholders within the project 

(cooperation among the parties)
 - The different components of the project (e.g., organisational components, 

me thodology and content)

After you clearly defined what information you want to gather, you can select which 
methods are the most appropriate. A list of possible tools could include:

 - structured, semi-structured and unstructured interviews and group discussions, 
 - comment book, message board, etc.
 - informal conversations and feedback
 - workshops
 - observation
 - written survey
 - critical professional assessment (ask a colleague to critique your work)
 - participant list
 - statistics
 - etc.
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For detailed guidelines on how to use each of them, consult existing literature and 
online resources. It is always important to mix different methods as much as possi-
ble for gathering the same information in order to check the reliability of the results 
(e.g., written survey combined with group discussion). In all cases, participants have 
to agree to the usage of their personal data in advance.

Although adolescents tend to be open to criticism and sharing their opinion, in 
some cases they are resistant to the conventional methods of evaluation. You can 
be creative in their case and think about the possible adaptation of the methods 
to your specific circumstances and needs. There are also many digital tools avail-
able (e.g., Mentimeter, Typeform or Miro) that help not only to collect information 
in an experiential way but to analyse the results more easily. However, using simple 
analogue solutions (like pebbles and boxes for rating something) can be sufficient 
in many cases and can maintain the balance of the experience of the participants. 

Besides all the aims, methods and other aspects mentioned above, there is a very 
important element without which none of the evaluations can be really successful. 
Namely, constructive critiquing, which represents a skill that every stakeholder (not 
only the students) needs to develop.

However, there are several special moments in the educational process where stu-
dents particularly can practice how to give feedback on themselves and on the work 
of others (reflection and creative activities, experiential interpretation, and elabo-
ration of final output). The teachers and/or the heritage experts (agreed on previ-
ously) must adopt the facilitator role, in order to keep the process on the right track 
and to ensure the following:

 - using the form of “I think”, instead of expressing opinions as statements
 - describing rather than assessing 
 - pointing out some positive aspects first
 - criticism always remains friendly, appreciative and constructive, empowering 

the other student to improve her/his skills
 - listening to and accepting different perspectives
 - letting the self-evaluation happen first (How did you perceive your work? What do 

you think went really well? Where do you see opportunities to improve something?) 
 - giving equal space to everyone, involving the less dominant students as well

Whatever happens, it is important to clarify with the students how much freedom 
they will have in the different phases of the programme. They usually appreciate 
greater freedom, but they also need to understand that this means that they must 
learn to reflect on themselves and others.
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II.4. STEPS IN THE LEARNING PROCESS
In the following sections we present the significance, possibilities and methods of 
each learning phase based on the experience gained during the pilots and the ex-
changes. The pilots/exchanges are not presented in detail here, only some impor-
tant elements are highlighted for illustration.

1. Identification of the main themes to be developed
First things first: it is important to choose the topic to be investigated with the stu-
dents. The best if the teacher and the heritage expert define the possible themes 
together and the aims of the programme. The heritage expert looks for the specific 
values and materials of the heritage sites related to the research topic that can be 
used for educational purposes. The heritage expert can give support, ideas and in-
put in order to help the teacher choose the main theme more effectively. It is very 
important that the themes are in match with the educational needs of the teacher. 

The teacher needs to involve the students from the very beginning of the process. 
As soon the plan of the programme is ready, the teacher should give the defini-
tion of the programme for the students. If new students join the already ongoing 
programme, it is the teacher’s role to involve them: explain the theme, present the 
structure of the programme and summarise the results thus far. 

The students can also have a role in this. If there is a possibility to choose between 
different themes, they can participate in this choice, find the theme they like the most.

2. Research activities

High school students are very able to do their own research. In order to have a suc-
cessful research process, there are three fundamental elements: motivation, focus 
and tools. Both the teacher and the heritage expert can find ways to motivate the 
students. The best results in research are shown when the students have freedom 
to choose the topic they will investigate. Different people can attach different values 
to heritage. You can engage the students more if you help them to find their own 
personal meaning and relevance to the heritage and offer them the possibility to 
build their own relationship with the heritage. 

Even if the students are very motivated to start studying a certain topic, they defi-
nitely need some guidance as to which elements they should focus on the most dur-
ing the research. This can come from the heritage expert’s site: the expert can help 
to the teacher find the link between the research topic and the relevant material of 
the heritage site. The teacher and the heritage expert can narrow down the topic 
and provide good structure for the research with some guidelines regarding good 
questions, for example. Both can also supervise the research activity and make any 
necessary suggestions to keep the focus in the right direction. 
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Many solutions and many tools can be implemented to obtain the information that 
the students need. Teacher and heritage expert as well can offer these tools. In 
the 21st century, mobile communication devices and multimedia applications with 
visual, audio and text content cannot be left out of the toolbox of cultural mediation 
(Fig. 40). Many heritage sites are already equipped by info-communication equip-
ment and digital technology that meets today’s needs, including interactive tables, 
multimedia devices, LCD TVs, as well as 3D animated films, 3D rotatable models, 
virtual tour and VR solutions, can all help to gain a better understanding of certain 
difficult topics (for example closed and unreachable places can be visited with the 
help of virtual tours).

The heritage expert’s role is to provide relevant materials, historical facts and advise 
on additional sources if a student wishes to do further research. The teacher’s role 
is to guide the students through the research process.

Fig.  40.
Students use 
their cell phones 
for learning: they 
gain geographical 
knowledge in order 
to draw the map of 
the Roman Empire.

3. Exploration of the sites

The most traditional way to learn about the heritage is taking the students to the 
heritage site. Before a site visit, the teacher can give a preliminary session for the 
students in order to create a connection between the pupils and the heritage site. 
The preparation of this preliminary session is the role of the teacher with a strong 
consultation with the heritage expert. The heritage expert can suggest relevant con-
tent to the teacher and material in order to help this pre-visit phase: what students 
should know before they come to the site, what are the general terms. The teacher 
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can ask, for example, each student to do individual research about the site, then 
share their opinion together with what they found out, which detail was the most 
interesting, and what was their favourite element. The teacher could also show a 
short video or a more scientific documentary film about the site. Good methodology 
can be the flipped classroom educational strategy too.

The teacher and the heritage expert can decide together the places they will visit 
together with the students, according to the aims of the educational needs. At the 
heritage site, the heritage expert guides the student and highlights the connection 
between the main themes and the heritage.

Besides, the students can explore the sites individually too. It is even better if this is 
a part of an interactive programme such as hunting game, adventure game, discov-
ery game or escape room game. 

4. Reflection and creative activities

Artistic and creative activities can help to process the gained knowledge and also 
give the way to elevate that we have learned to the level of experience. The teacher 
can know better the personalities of the students (who is extroverted and who is 
introverted) and the competences and skills of the students. The role of the heritage 

Fig. 41. Students with digital media skills made 3D printed figures for a boardgame. 
Students, who had sculpture class in school, created handmade figures for a boardgame with clay.

expert is to provide relevant material and content of the heritage sites in order to 
inspire the creativity of the students. Therefore, the heritage expert and the teacher 
can help each other to select the creative activities more effectively (Fig. 41). The 
heritage expert can even give the chance to the students to realise some activities 
at the heritage site and ensure the facilities (for example if the students wish to re-
hearsal and perform a play at the heritage site).
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One of the great advantages of heritage education over school education lies, on 
one hand, in the space itself, in the possibility of creating a more relaxed atmo-
sphere. A student, in the space outside the school, may even show his or her abili-
ties, which, in addition to face-to-face teaching in the classroom, may not have the 
opportunity to shine.

5. Experiential interpretation

Knowledge can be gained through experiences. The students can learn historical 
facts, data and information already in school. It is the role of the heritage expert to 
provide not only theoretical knowledge about the heritage but a real first-hand expe-
rience of the original heritage phenomena and encourage the students to interpret 
these experiences themselves by drawing a personal relationship to the heritage be-
hind the facts. Different people can attach different values to heritage. Interpretation 
is a personal phase that the students undergo and they elaborate personally.

Fig. 42
Students cutting 
the raw marble into 
small pieces for the 
construction of a 
mosaic using hammer 
and a chisel-like blade 
just like a Roman artist.



The expert can offer a new and interactive way to work with the students and can 
transfer knowledge to the pupils in such a way that it catches their emotion and they 
have a memorable experience. Here are some factors that can enhance the experi-
ence of the participants:

 - use a special time of the day: usually, site visits are during opening hours and 
during the day. It can offer an extra effect to discover the site, for example, in 
the dark night with the help of a flashlight or headlamp. 

 - open the closed doors: everyone is intrigued by places that are not open to the 
general public, only for staff and researchers. It feels very special to have access 
to these “secret rooms”, such as the storage rooms for more artifacts (not on 
display), ongoing archaeological excavations, preparatory rooms for up-coming 
exhibitions or even some heritage sites hidden in private areas.

 - provide opportunities for action: it is better if the students can actually do some-
thing; for example, try out a tool, touch a real artifact, dress up, taste a typical 
dish, etc. Learning by doing is a good teaching approach, it means the students 
can participate and interact with the heritage (Fig. 42).  

 - involve the students: create a situation where the students are part of the expe-
rience. Role-playing games and dilemma games offer a good drama-pedagog-
ical approach to help students projecting themselves into a situation related to 
the heritage and provoke them to react on it. 

 - be funny: humour creates a pleasant ambiance and, more importantly, a good 
joke stays in the memory of the students and facilitates the retention of facts. 

The key is to maintain the active involvement of the students at the very beginning. 
Even a free choice of the topic is a way of contribution to an interpretation. Both 
teacher and heritage expert can create place and time for active exchange with the 
participants, encourage the students to share their focus of interest. The heritage 
expert can help to understand how heritage can be the subject of interpretation.   

In the teacher – student – knowledge relationship system, the role of a teacher is to 
act as a facilitator: provide individual and group feedback, set and enforce frame-
works and help to process and evaluate the experiences together.

6. Elaboration of final output

Both teacher and heritage expert should act as mentors in this process. Teacher can 
be a link between the needs of the students and the heritage expert. Heritage expert 
can provide all necessary scientific material to improve the quality of the final output 
or access to the heritage site if needed. Also, the role of the heritage expert to ensure 
the historical facts. The teacher can provide space and material tools for the realisa-
tion of the final output.
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Introduction

After its theoretical definition, the TRAME methodology was put to the scrutiny of 
practical experimentation in the participating countries. From September to Decem-
ber 2021, four pilot projects were carried out, one by each of the partner countries in 
Hungary, Italy, Serbia and Turkey within the educational institutions involved, and in 
collaboration with the selected archaeological sites (project partners or entities that 
collaborated in its implementation). More than 250 students, with their teachers, tu-
tors, representatives of the archaeological sites, experts and witnesses of the topics 
covered, participated in the realisation of the pilot projects, implementing paths of 
discovery and interpretation of archaeological sites, with particular attention paid to 
the traces left from the migratory paths and from the life stories of the people and 
peoples that those sites had created and experienced.

This chapter represents both a return of the work performed, but also, and above 
all, a practical guide and a source of inspiration for those wishing to implement the 
TRAME methodology within their own educational or cultural institution.
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III.1. PILOT PROJECT IN ITALY

Travels in Antiquity and foreigners’ places in Rome

The novelty of the Pilo Albertelli State Classical High School’s pilot programme is 
in the study of travel to and from Rome in the imperial era, through Greek and 
Latin sources and archaeology. Vehicles, boats, roads, sea routes and the identity of 
travellers are studied. Furthermore, students studied the characteristics of foreign-
ers residing in Rome, their religion, their culture and the places they visited in the 
Colosseum area and outside the area. Furthermore, pupils understood the concept 
of solidarity in the ancient world by reading ancient texts in Greek and Latin. They 
investigated the figure of the founding hero of foreign origin (Aeneas), and they 
studied representations of the founding hero in ancient and modern art.

The teacher and the students engaged in brainstorming sessions about the TRAME 
Project, both in classrooms and in virtual classrooms, as a result of the COVID-19 pan-
demic. Subsequently, pupils gave their definition of the words: citizenship, identity, 
multiculturalism and solidarity. Additionally, the students wrote mottos, i.e., words 
that summarise the main concepts of the research. Then, starting from the mottos, 
the students compared ancient migration with migration of today. Their main activi-
ties in the workshop at school were: searching iconographical-epigraphical-literary 
sources about travel, travellers and foreign communities in Rome; searching literary 
sources about migrations and mythical foreign heroes in Italy and, specifically, in 
Rome; translation of ancient Greek and Latin literary texts; studying the topography 
of Rome, Italy and Europe. 

Our commitment takes the form of creative writing based on contemporary and 
historical events, interlinking the times, places and themes of migration. At the end, 
the keywords of their activities were: Hospitality, Integration, and Respect for oth-
ers. In the TRAME Project, all Pilo Albertelli High School pupils worked together. It is 
important to know that children with disabilities joined in the same activities as all 
other students.

Students explored the Archaeological Park of the Colosseum (Forum Romanum, 
Colosseum, Capitolium, Ludi) with the help of virtual tours in the classrooms and 
online in a virtual class, due to the restrictions imposed by the COVID-19 pandemic. 
The virtual tours were held by the teacher (who is also an archaeologist) and by a 
heritage expert from the archaeological site. Students were divided into groups or 
they worked all together, imagining itineraries on Palatine Hill and in the Roman Fo-
rum in the Archaeological Park of the Colosseum (PArCO). Students also had lessons 
online about prehistorical migrations in Europe with PArCO’s tutors. 

The organisation of the work was not easy during the time of the COVID pandemic: 
for three months in 2021, pupils did not come to school. We had to create the IT 
tools to teach. The TRAME Project helped us to engage the students at home. Five 
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classes worked on the project, comprising about 120 students; in each class, the 
pupils were divided in small groups of 4 persons; they wrote works in Italian as well 
as in English; they worked in the classroom at school (workshop) and in the virtual 
classroom. Workshops and lessons were during and after school hours as well. The 
workshop sessions were around two hours long, every two weeks. At the end of the 
pilot programme, in November, there was one session every week. 

The project improved reflection and creative activities because it employed many 
practical skills such as drawing, writing, oral presentation, leadership, and creating 
a team. It increased the awareness of the national and European identity and the 
idea that migrations are a long-term phaenomenon. In the workshops, pupils wrote 
compositions of scenes inspired by the daily life in ancient Rome, “impossible inter-
views” with foreigners from Antiquity, short stories set in ancient Rome, and musical 
compositions inspired by the places of ancient Rome.

The high school intellectual output had as its main purpose, the development of 
reflective and creative activities by the students in such a difficult period for school-
ing and everyday life. Pupils appreciate the city’s archaeological heritage more after 
studying it: they understood that Rome was a multi-ethnic city even in Antiquity. In 
particular, the study of the PArCO area, very close to the school, stimulated them to 
learn about the ancient world. “Italy and Europe were built by open migrations”, said 
the students at the end of the pilots: this was our best result.

Many final results have been achieved because, first of all, we worked on the pre-
liminary studies in 2020, then on the pilot programme, organised with the PArCO in 
2021: in total, children studied for five months. As final outputs we have:

21 PowerPoint presentation about: 
 - travel on sea voyages from Roman Provinces to Rome (travellers, sea routes, con-

stellations and stars, ships and the Roman navy, technical problems and dangers); 

 - travel on Roman roads (travellers, itineraries, constellations and stars, chariots, 
Roman roads in Europe, technical problems and dangers); 

 - immigration in imperial Rome (language, culture, religions, life, places, rights 
and integration of foreign communities in Rome; focus on the communities of 
Gauls, Jews, Africans, Greeks, Syrians, Egyptians, and Spaniards. Sources: Greek 
and Latin epigraphy, Greek and Roman literature, ancient arts, Roman archaeol-
ogy; places frequented by foreigners at the Roman Forum).

27 student-written reflections about the values of the TRAME Project; 

1 video lesson about foreign communities in ancient Rome;

1 video about TRAME mottos and short videos of guided tours in the Roman Forum, 
made from the intellectual output of M. Nocita and her students;

1 novel called “Roma per Amar”;
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3 articles on ancient founder heroes in Rome;

1 article on solidarity in the ancient Greek and Roman literary sources;

1 article on solidarity nowadays;

1 “TRAME” book about the main themes, comprising: articles, film scripts, short sto-
ries, and guided tours of the Roman Forum; 

1 music composition by the students 

1documentary film about the TRAME Project, by the Hirya Lab film company (part-
ner of our school).
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III. 2. PILOT PROJECT IN HUNGARY 

In the footsteps of the citizens of Sopianae

The Hungarian heritage site of the pilot project was the early Christian necropolis 
of Pécs (Sopianae), a UNESCO World Heritage Site. The educational institution part-
ner was the József Hajnóczy Dormitory. It is a secondary educational institution that 
serves as a dormitory for male and female secondary school students from different 
type of schools, each of them with a different curriculum and specialties: high school, 
technical school, and vocational school of Pécs. The educational plan of the dormitory 
consists of several after-school programmes for students. The teachers offer subject 
related courses and free time activities, such as the History Study Group. In the pilot 
project, 25 students between the age of 15–19 of this History Study Group and three 
teachers participated in the Hungarian pilot programme. The pilot programme was 
implemented for 7 weeks, with about 3–4 hours of workshops per week.

For the preparation, two heritage experts from KÖME and from the World Heritage 
Department of Pécs started by introducing the early Christian necropolis of Pécs, 
then there was a site visit and a presentation of the main methods (drama pedagogy, 
role-play, character games, cooperative educational approach, working in smaller 
groups, storytelling, and workshops) and themes of the pilot project to the teachers. 
The teachers provided general information about the History Study Group (themes, 
length, number of students, and frequency) and shared their knowledge about the 
skills of each student (with some background information) and also about the dy-
namic of the group (previous successful outside programmes, favourite topics, etc).

In the TRAME project, the Hungarian pilot was the only example where the partici-
pants were physically working together every week with the heritage experts at the 
heritage sites, not just virtually.

The first workshop was in the dormitory in the History Study Group lesson: there 
was a general presentation of the Roman Empire for students, which was related to 
the school curriculum, and a discussion of the connection between the history of 
Roman Pécs (Sopianae) and the main themes of the TRAME project, such as migra-
tion and multiculturalism. 

The second workshop was at the heritage site. The series of the planned pilot pro-
gramme was introduced to the students, then all participants (students, teachers 
and heritage experts) introduced themselves to each other. The students, teachers 
and heritage experts were asked about their interests and expectations from the 
TRAME project (the answers of the students included: new experiences, meet and 
get to know new people, and travel to new places in Europe).

During the pilot programme, the project method was implemented as the main teach-
ing and educational approach. Students were told that during the workshops knowl-
edge and heritage would be used as inspiration for art work: if any topic related to 
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Fig. 43. Using a warm-up game with pictures related to Roman life to measure which heritage 
phenomenon and topics are of most interest to the students.

heritage or a heritage phenomenon was an inspiration to do any kind of creative ac-
tivity, they were encouraged to go for it and realise it as a piece of “project work” par-
allel to our meetings and they needed to finish it by the end of the pilot programme. 
Students were given all the freedom they required. They could choose the phenom-
enon, the topic and the method of working: collectively in small groups or individu-
ally; they decided on the content, the technique, the organisation of the group (how 
to share tasks among team members), the time management and any other relevant 
factors. The teachers and heritage experts were guiding and mentoring them. The 
final project works were presented by the students during the last workshop. 

The next part of the second workshop was a warm-up game, which took the form of 
an association game. The heritage expert placed 25 pictures on the table depicting Ro-
man everyday life or the Roman cultural heritage of Pécs. Students took a look at those 
pictures and chose the one they liked the most. No one could touch or take the chosen 
picture, they just needed to memorise it. Then, one by one the students came out to 
the table, indicated the chosen picture to the others and introduced it with the help 
of the following introductory sentence: For me this picture is important, because… After 
each student had made their presentation, the heritage expert asked if anyone else 
had chosen the same picture. If anyone had, that student also explained the reason for 
his/her choice from their point of view. During the game, it became increasingly clear 
how the students relate to the Roman age with the way they expressed those topics 
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that interest them the most. The topics of interest were: Roman architecture, the mili-
tary in the Roman age, gladiator games, Roman fashion and clothing, wall painting, 
archaeological excavations and research, the history of research, heritage protection, 
and heritage interpretation. The heritage experts took care to ensure that these topics 
were included in the later workshops of the pilot programme. 

After the warm-up game, there was an exploration of the heritage site. First, there 
was, of course, the most traditional one: a site visit with the heritage expert. How-
ever, this was not any kind of ordinary guided tour, but the World Heritage Night 
Tour: at night and with head torches, we walked through the labyrinth of the under-
ground Late Roman, Early Christian cemetery at the Cella Septichora Visitor Centre.

During the rest of the pilot programme, the students were working together in 
groups on the production of original storytelling material related to the archaeo-
logical sites. We used the main themes from the curricula, such as ancient Roman 
heritage, Tangible Cultural Heritage (the ancient city of Pécs being called Sopianae), 
everyday life in the Roman Empire (urbanisation, architecture, religion, fine arts, lit-
erature, ancient science, ancient theatre and drama, topography, trade, and ancient 
crafts and occupations).

We wanted to present the Roman values of our city in combination with lively tasks 
so that the participants got to know each other better. We were of the opinion that 
it was important to create a friendly community. In addition to the Roman heritage, 
we also highlighted the important role of the Roman peoples, highlighting the pe-
culiarities of each ancient nation and their contribution to the common heritage. We 
chose to employ a range of drama pedagogical methods during the sessions and 
workshops. Our main objective was that the sessions should be as interactive as 
possible. Participants had an opportunity to be closer to the society of the historic 
era, its actors and everyday life, when using dramatic pedagogical methods and 
choosing period costumes and characters.

In the third workshop, students explored the Late Roman, Early Christian cem-
etery through Roman characters relevant to Sopianae (stonemasons, soldiers, 
priests/priestesses, painters, merchants and Roman noblemen). We set up six teams 
(with a maximum of four people per team), and each team worked on one character. 
The team members imagined themselves in the roles of the above characters, such 
as stonemasons, painters, etc. Each team received a short, introductory description 
corresponding to its character, so that the participants could identify with their role. 
The mission was to collect as much information as possible about the character in 
the Visitor Centre. According to their role, each team received starting questions, 
based on which they could start their research work. They were able to find the an-
swers to the questions in the Visitor Centre. For this task, they had a map on which 
the locations relevant to the given character were marked.

They had approximately 60 minutes to explore the site on their own, focusing on 
their own character and questions. For this, on the one hand, they had to carefully 
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observe the Roman monuments and archaeological evidences and, on the other 
hand, they had to read the information panels, use the swipe application on the 
touchscreen showing the dual function of the two storey funerary buildings and the 
complexity of the Early Christian architectural solutions in the Late Roman period, 
study the interactive maps presenting different periods of the Roman Empire in 
order to give a general picture about the route of the migrations and its connec-
tion to the spread of the Christian religion, and watch 3D animation films about the 
stories of the cemetery buildings. If there was not enough information to answer 
the questions in the exhibition, they received a text as a source document. After 
collecting the information, the teams had 20 minutes to prepare for the transfer of 
the acquired knowledge. During this time, they put together a dialogue scene, now 
acting in the assigned roles. For the role game the participants chose and put on 
the appropriate Roman clothing. In the scenes they could use props as well: copies 
of Roman accessories (rings, bracelets, fibulae and belt buckles), replicas of Roman 
objects (terra sigillata, a jug and a cup) or weapons, but also paint brushes, mortars, 
a hammer, Roman bricks, etc. After every scene the heritage expert summed up the 
story of the character with the accent on migration and multiculturalism.

This is a good example of how to use storytelling as motivation in education: in or-
der to be able to create a story about the characters related to the cultural heritage, 
the students needed to explore the site and conduct their own research on the topic 
(of course, the tools and focus points were provided by the heritage experts). 

Fig. 44. Discovering the heritage site and making research about the Roman characters by using 
maps and interactive touchscreens.
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See more: https://youtu.be/UZYAo55Uzh8

After this character game, there was a site visit to the cemetery edifices outside the 
Visitor Centre. This was a very special, even exclusive, moment for the students: 
they could enter heritage sites with the expert that are normally closed to regular 
visitors. They felt like VIP guests and it made them very proud that they know some 
hidden treasure of the city.

The fourth workshop was discovering the Roman city of Pécs (Sopianae) and the 
historical downtown of Pécs using the interactive mobile application with 3D rotat-
able models of buildings and maps (one of the three methods from the key activity: 
exploration of sites) to explore the quarter of the ancient Roman city and its build-
ings, including three cemeteries of the Roman period. During the experience, the 
students were working in small groups of 4–5 persons. They visited a variety of dif-
ferent locations in the city. In each location there was an envelope with a mission to 
complete (localisation of settlements, taking selfies at the exact places, drawing the 
floorplan of Roman buildings, recreating a picture based on an archive photo, deci-
phering a Roman inscription of a votive altar, finding ancient Roman coins, etc). After 
completing the task, they received the next location to visit. At the end of all the mis-
sion, everyone met in the Visitor Centre and the heritage experts gave conclusions 
for all the locations.

Fig. 45. The students acting as Roman soldiers roleplay a military enrolment in the Roman period and 
present the military equipment to the “new” member of the army.

https://youtu.be/UZYAo55Uzh8
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With the help of the mobile application, students could see (virtually) Roman buildings 
at the exact place where they were excavated in the past but were not visible today.

Today, the territory of the Late Roman, Early Christian cemetery from Antiquity is al-
ready part of the UNESCO World Heritage list. The contemporary city walls, the Epis-
copal Palace with the Cathedral, and the first University of Hungary represent monu-
ments of the Middle Ages. In the Middle Ages, the Bishopric of Pécs was established 
above the Late Roman Cemetery of Sopianae and they later used some of the ceme-
tery buildings as chapels and churches. The following period was the Turkish Age, suc-
ceeded by the Ottoman occupation, which, as well as destruction, brought the erection 
of many magnificent buildings, including numerous mosques and baths that further 
diversified the cityscape. Through the architecture, history and cultural layers of Pécs 
we can interpret multiculturalism in the past and the present as well. This discovery 
game shows students the history of Pécs and a local example of multiculturalism.

See more: https://youtu.be/8u4PcAVJ7nQ

In the fifth workshop, the students visited the Roman Exhibition of the Archaeo-
logical Museum, which preserves Roman artifacts. Then we played with a histori-
cal activity game. The students, working in teams, had to pick cards with contents 
connected to the history of Sopianae and Pécs and present them to each other by 
drawing, imitating or periphrasis.

Fig. 46. Using the application during the city discovery game to define what changes were made in 
the townscape during the Late Roman period of Sopianae.

https://youtu.be/8u4PcAVJ7nQ
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After playing the game there were two other important parts of the workshop. One 
was summarising the importance of multiculturalism and migration in the Roman 
city of Sopianae and pointing out that it still impacted on the history of the town 
in the subsequent historical periods in Pécs. The second was discussing possible 
outcomes and planning the intellectual output (project work) based on the personal 
skills, research, interests and experiences of the students.

See more: https://youtu.be/QvkwYv3gVIc

In the sixth workshop, students were developing and working on the final out-
puts. This workshop was fully dedicated to mentoring the students. They could ask 
any questions of the heritage experts, ask for ideas, opinions, advice and consul-
tations in order to develop and to finish their project work by the last week of the 
project. The heritage expert provided all the professional content that the students 
needed (floor plans of certain cemetery building, high resolution photos, descrip-
tions of cemetery buildings, visual solutions, logos, bibliography, etc). The teachers 
also often acted as a bridge between the students and the heritage experts. 

See more: https://youtu.be/VJ_mW7ydd-A

On the last day, we closed the programme series with a Roman feast and the pre-
sentations of the creative outputs of the students. The creative outputs were two 
boardgames made by two teams, a 3D printed model of the Colosseum, a painting 
depicting the Mithras cult, a handmade model of one of the burial chambers (Wine 
Pitcher burial chamber) of the World Heritage sites, as well as a video made about 
the history of the burial chamber, and last but not least a printed diary/newspaper 
version of the whole pilot project. 

Fig. 47. Playing with the history boardgame about Pécs, as an example of heritage interpretation and 
an inspiration for creative output.

https://youtu.be/QvkwYv3gVIc
https://youtu.be/VJ_mW7ydd-A
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See more: https://youtu.be/isRAZdM5OZM

The pupils presented their project works and also the process of work to each other. 
The participants were encouraged to ask any questions that they might have. At the 
end, the heritage experts conducted interviews with the students about their expe-
riences and feelings about the pilot project, and asked them to explain what their 
best memories from the project were.

See more: https://youtu.be/t42KJWRI_l4

Fig. 48. Preparation of the creative outputs using a 3D model of a burial chamber from Sopianae to 
plan the 3D model of the Colosseum, as part of the project work.

Fig. 49. Students presenting the rules of their own boardgame to the other participants of the project.

https://youtu.be/isRAZdM5OZM
https://youtu.be/t42KJWRI_l4
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III.3. PILOT PROJECT OF TURKEY

TRAME culture route, Waterways of a Capital 

The pilot programme started with the Cultural Heritage through Art Workshop 
to introduce different art forms to students along with the cultural heritage theme, 
as art education gives a common platform for cultural learning. Since İstanbul has 
a rich shared cultural heritage inherited from many different civilisations, the art 
teacher started by raising students’ interest in attractions that surround them and 
their features as a real cultural bridge between the past and present. An innovative 
aspect of this workshop for teachers was that it highlighted the questions: 

To what extend do visual art teachers use historical and cultural values in their classes? 

How much do they appreciate the use of historical and cultural values in art classes? 

What can be the methods of teaching historical and cultural values through art. 

Can art lessons be a setting for multicultural awareness? 

Students developed some specific skills such as understanding change and continu-
ity in their city, establishing cause-effect relationships, understanding time and chro-
nology, and perceiving space. Students showed great interest during the workshop 
as some of them had never visited the historical places that their teacher showed 
and told them about. The workshop was fully student-centred. Teachers were just 
facilitators and gave the floor to the creativity and imagination of the students to 
draw and colour well known historical sites in İstanbul. It was a memorable learning 
experience for the students.

See more: https://youtu.be/ZBJHYGR6h7A

The next session of our TRAME pilot programme was the Cultural Heritage Discourse 
with Youngs. We are proud that one of the key speakers was the District Governor 
Erdoğan Turan Ermiş. The Outstanding Universal Value of Istanbul; its unique integra-
tion of architectural masterpieces that reflect the meeting of Europe and Asia over 
many centuries, its incomparable skyline formed by the creative genius of Byzantine 
and Ottoman architects, its masterpieces including the ancient Hippodrome of Con-
stantine, the 6th century Hagia Sophia and the 16th century Süleymaniye Mosque, were 
all presented to the students by Ahmet Rasim Yücel, who is a representative of the 
İstanbul Metropolitan Municipality Culture Commission and founder of the Çatalca 
Culture and Tourism Association. Uçup Gitmesin Initiative members highlighted:

1. Concept of Culture: students were invited to think of and suggest words related 
to the concept of culture and what culture means for them. At the end of the 
brainstorming session, dictionary definitions and examples were presented. Stu-
dents were also encouraged to consider: How is culture conveyed? Who owns 
culture? How is culture acquired? Why is it important? 

https://youtu.be/ZBJHYGR6h7A
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2. Concept of Heritage: students were invited to think of and suggest words related 
to the concept of heritage. 

3. Concept of Cultural Heritage: students invited to think of and suggest words re-
lated to the concept of culture. Photographs of some examples of European cul-
tural heritage were presented, tangible and intangible heritage was discussed 
and discussions were also held on various types of cultural heritage at a local, 
regional, national and European level. In addition, students were encouraged to 
discuss own experiences with cultural heritage (Fig. 50). 

See more: https://youtu.be/VSgk5K380j8

Fig. 50.
Cultural Heritage 
Discourse with 
Youngs.

As our students had broadened their perspective on cultural heritage by attending 
the seminars and workshops, next it was time to realise the Trame pilot onsite ex-
cursion to Çatalca Aqueducts. 

The excursion to the aqueducts was organised for students and teachers of Çatalca 
Anatolian High School, under the guidance of Ahmet Rasim Yücel, Çatalca District 
Governor Erdoğan Turan Ermiş, and District Directorate Tayfun Özyolcu. Although 
Çatalca Aqueducts are very close to the students’ place of residence, most of them 
were visiting for the first time (Fig. 51).

The on-site visit was organised in the following way:

Preparation: a before and after questionnaire was prepared in order to measure 
the change in students’ knowledge, attitudes, skills and behaviour about the site 
and its conservation; 

https://youtu.be/VSgk5K380j8
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Pre-visit: a team of teachers from a wide range of disciplines helped to prepare for 
their visit.

The site visit: a variety of activities were carried out during the site visit, such as mak-
ing drawings or taking photos, carrying out interviews, and live streams via social 
media tools.

Follow-up to the site visit: students were encouraged to assimilate their experience and 
to share it with others. There was also a discussion with our students regarding what 
they saw and learned, including what they liked the most and the least about the visit.

We also organised a photo contest during the on-site excursion in order to motivate 
students to look deeper into their surroundings. All involved had great fun while 
also imagining what life would have been like during Roman times. 

See more: https://youtu.be/uriY_6F4Ojs

Çatalca District Directorate is the only institution that has founded a story school in 
the European part of İstanbul, and we have had the great opportunity of organis-
ing a story telling and drama workshop with the kind collaboration of storytelling 
and drama teachers. As a newly founded institution of Çatalca District Directorate of 
National Education, Çatalca Story School is providing workshops for students. As we 
use stories to pass on accumulated wisdom, beliefs and values, this workshop has 
a great connection with the TRAME project. Through stories we explain how things 
are, why they are, and our role and purpose. Stories are the building blocks of knowl-
edge, the foundation of memory and learning. Stories connect us with our human-
ness and link the past, present, and future by teaching us to anticipate the possible 
consequences of our actions. Untold cultural history can be revived by storytelling. 

Fig. 51.
The excursion 
to the aqueducts 
had a powerful, 
community 
building effect. 

https://youtu.be/uriY_6F4Ojs
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Our storyteller started the interactive session with “Your Story, Our Story” with vivid 
references to cultural identity and personal stories of migration (Fig. 52).

In the second part, the storyteller encouraged students think about the human sig-
nificance of cultural artefacts and sites. Who thought to make them, who made and 
who used them, and for what reasons (Fig. 53)?

Fig. 52.
Storytelling 
Workshop.

Fig. 53. Storytelling workshop outdoor.
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In the last part of the workshop, students used their imagination to create a nation 
who has migrated. They depicted the cultural aspects, geographical conditions, the 
flag, and the name of the nation, all of which were invented by the students. Then 
they presented their imaginary nation with information about everyday life style 
and the dreams of that nation in drama-based narratives.

See more: https://youtu.be/3iKQAx8RuPw 

The last session of the TRAME pilot programme was Let’s Design Our Museum Work-
shop. “We Are Building Our Own Museum” workshop was realised with the collabo-
ration of the Uçup Gitmesin Enterprise Project. Art Historian Müge Var and Architect 
Beril Oytun guided the workshop. The workshop aimed to develop museum aware-
ness, focusing on the topics of owning, protecting and transferring cultural heritage. 
The workshop started with a presentation in which the details of cultural heritage, 
museums and museology were explained. At the end of the presentation, the stu-
dents were divided into groups and informed about the workshop part. The teams 
of students then created their own design of museum and made their presentations.

The workshop programme was as follows:
1.  Before the “We Are Building Our Own Museum Workshop” started, an introduc-

tory game was organised in order to develop mutual communication with the 
class and to allow students to get to know each other. This game consisted of 
students saying each other’s names randomly and then announcing a sentence 
about themselves to the class.

2. What is a museum, what are the types of museums? In a digital presentation 
about the exhibition and artifacts in the museum, museum examples from both 
the country and abroad were shown. During the presentation, the active partici-
pation of the students who participated in the workshop was ensured with mu-
tual questions.

3. After the digital presentation, the setup of the museum planned to be made in the 
workshop was conveyed to the participating students in written and visual form.

4. After necessary explanations, 33 students of class 10/C were divided into 5 groups 
and they were asked to choose a representative from among themselves. These 
representatives became the spokesperson of the group and took responsibility 
for the tools and equipment used during the workshop.

5. Within the scope of the workshop, while the students were creating their own 
imaginary museums in group work, they completed their work with a division of 
labour by considering the following topics:
 - Determining the museum name and type
 - Designing and producing the work of the museum
 - A short informative text about the museum and the artifacts
 - Determining museum rules
 - Museum entrance information and ticket design
 - Preparing models and posters according to the museum type

https://youtu.be/3iKQAx8RuPw
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Fig. 54.
Let’s Design Our Museum 
workshop.

At the end of the production period, the groups came out in order and presented 
their own museums, the works in the museum, the museum rules and entrance 
information. In this presentation section, not only group representatives but also 
other team members contributed to the presentation.

See more: https://youtu.be/DEkkL9QCvL8

In the Turkish pilot programme, there were a total of 66 students age between 15 
and 16. Not all students participated in every session of the pilot programme. In the 
implementation of the pilot, there were 18 teachers involved.

https://youtu.be/DEkkL9QCvL8
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III.4. PILOT PROGRAMME OF SERBIA

Artistic technology – mediator between past and present, 
cultural diversity and migrations 

The national pilot programme in Serbia was divided into three workshops: Portrait, 
Mosaic and Sticker workshop.

Research activities and exploration of the site comprehended online introductory lec-
tures provided by researchers from the Institute of Archaeology, since at that time 
the COVID-19 pandemic meant that a planned visit to Viminacium was not favourable. 
The first general meeting was conducted by the heritage experts for all the students. 
These introductory topics were: Roman heritage, migrations, cultural diversity, Vimi-
nacium as a military camp, capital of the Roman province and multi-ethnic city, and 
art and ceramics as testimonies of these cultural processes. The presentation con-
tained mainly videos and photos and took one and a half hours of afterschool time. 

In the next stage, the research was divided and specified based on the workshop topics: 
1. Roman mosaics in the territory of Serbia, birds as a motif and symbol in Roman art;
2. Non-verbal communication, language of images, interpretation of motifs and 

symbols in art
3. Cultural diversity at Viminacium – anthropological research, phenomenon of Fa-

yum portraits. 

Lectures were prepared and held by heritage professionals from the Institute of 
Archaeology and professors from the School of Design. However, the focus was on 
the pupils’ individual research to get some ideas of what they were about to do and 
work on. Each workshop session was usually three hours long and it took place in 
the school, either at the weekends or after school hours, meaning that none of the 
students missed any classes. In general, there were one or a maximum of two work-
shops in a week.

The Portrait Painting Workshop was conducted by professor Dragan Marković and 
13 pupils participated in it. First, there was one hour long online introductory lecture 
about the possible topics related to Viminacium and Roman heritage in general, 
which could be used in order to create paintings. The subject of this workshop was 
inspired by the faces of people who lived in the territory of Upper Moesia, which 
were reconstructed, using anthropological analysis, of scientists from Viminacium, 
and with the use of 3D skull scanning technology. Four anthropological types were 
used as inspiration: Asian, Scandinavian, European and African descents. 

Over the course of one month, there were six workshops focusing on practical work. 
During their initial work, students received an introduction by the teacher to the 
techniques of making paintings in the early Christian period, they learned about 
pigments, egg tempera, wooden carriers, and preparations of boards for painting. 
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Fig. 55. Portrait Painting Workshop – modern artistic reinterpretation of well-known Fayum portraits 
– an interpretation of the anthropological types of Viminacium citizens.

Fig. 56. Portrait Painting Workshop – learning about pigments, egg tempera, wooden carriers, 
and preparations of boards for painting. 



136

TRAME MANUAL FOR TEACHERS AND HERITAGE EDUCATORS

Fayum portraits created in the ancient city of Fayum in Egypt were also used as in-
spiration for the students’ paintings, which allowed them to master the techniques 
of egg painting, similar to encaustics as the technique in which portraits from Fa-
yum were rendered. Each student worked on one portrait, so in total there were 
13 portraits as final creative art works. The workshop resulted in a modern artistic 
reinterpretation of well-known Fayum portraits, and an interpretation of the anthro-
pological types of Viminacium citizens, suggesting the importance/testimonies of 
migrations and cultural diversity from Egypt to Moesia.

The Mosaic Workshop was conducted by professors Kristina Ristić and Marija Po-
pović, and 12 pupils participated in it. There were three online meetings. The first 
one was a two hour online introductory lecture about the possible topics related 
to the Roman heritage, with the heritage experts included. It focused on acquiring 
knowledge about the making and the significance of mosaics in Roman art, espe-
cially birds on Roman mosaics, their symbolism, mythology, mentions in writings, 
different artistic representations, and a consideration of the bird as a symbol of 
migration, movement and habitat change.

Then two online workshops with the teachers were dedicated to the development 
of the students’ ideas.

Fig. 57. Mosaic Workshop – assembling of bird mosaics.
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After the online meetings, there were six workshops dedicated to practical work. The 
pupils’ research was about species of birds of the regions or countries from which the 
students come or birds that migrate through the territories of the students’ countries. 
Before starting working with tesserae, sketches, drawings and paintings were made 
and selected for the final artwork. Students worked in pairs and each mini-group pro-
duced one mosaic, since it is a demanding technique and it is somewhat time con-
suming. The workshop resulted in a modern artistic interpretation of the bird as a 
mosaic motif, and its natural and symbolical value in terms of migration.

The Sticker Workshop was conducted by professors Tijana Dinić and Milena Ristić, 
and 14 pupils participated in it. 

First there was a one and a half hour online introductory lecture addressing the 
possible topics related to Roman everyday life, with the heritage experts included. 
Among the topics that could be chosen from were floral motives, travelling in an-
cient time, iconic places and symbols of the Roman Empire, typical characters in 
Roman society, etc.

A one hour online preparatory meeting was dedicated to the presentation and elab-
oration of the students’ ideas. These ideas resulted from their research of various 
materials prepared by the Institute of Archaeology and the teachers.

Fig. 58. Mosaic Workshop – casting the mosaics.
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Fig. 59. Sticker Workshop – students creating digital stickers, 
based upon elaboration of their own sketches and drawings. 

Fig. 60. Sticker Workshop – thermographic printing. 
The stickers being utilized and printed on canvas bags.
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The goal was to interconnect, acquire, expand and exchange the knowledge and 
skills of the students in the field of ancient heritage and the topic of migration pro-
cesses in the past and present. During six workshops, the students created a series 
of stickers (illustrations with a relevant textual message) suitable for several pur-
poses (both digital and printing intent) in order to convey a message – visually and 
textually. These messages represented the students’ individual research and ideas 
about material and immaterial heritage of the multi-ethnic and multicultural city of 
Viminacium, together with migration stories provided by Italian students. The work-
shop resulted in a successful combination of traditional motifs and modern mes-
sages or vice versa, a modern artistic interpretation of familiar narratives and an 
elaboration of an image as a message carrier. Each student created at least one fully 
elaborated sticker. Many students were able to produce two or even three stickers. 
Altogether, there were 20 selected final stickers at the end of the workshop. 

There was an extra workshop as well, during school time: the teachers organised 
thermographic printing where the stickers were printed on canvas bags. The aim of 
this activity was to illustrate the possible usage of stickers as materialised products. 
The students also applied their stickers to mock-up models of paper bags, mobile 
phone covers, table calendars, etc. 

See more about the pilot workshops:
https://www.youtube.com/watch?v=iUFWbleOVLU&ab_channel=DraganMarkovi%C4%87

https://www.youtube.com/watch?v=VaNAAr9JlR4&ab_channel=DraganMarkovi%C4%87

The multidisciplinary quality of the pilot was achieved by having five departments 
from the School of Design interacting and students participating in programmes 
they did not select for their primary education, as well as by including the collabora-
tion between students from Italy and Serbia, who had a different work and research 
orientation for the same topic. Finally, the pilot had the support of two contempo-
rary scientific projects (Reconstruction of Anthropological Types from Viminacium 
and MoDeCo2000).

Experiential interpretation was achieved with the application of the storytelling 
game, which was based on the immaterial heritage of Viminacium. Storytelling was 
considered a useful method for knowledge transfer. Narratives were provided by ex-
perts and adopted for short stories, which were played as a game of Chinese whis-
pers/telephones. At the end of the pilot, researchers from Viminacium, dressed as 
ancient Romans, visited the School of Design, which could be considered a heritage 
interpretation outside the heritage site. Besides the lecture, they also presented 
board games (associated with storytelling used in games), they gifted souvenirs and 
made a memorable experience of the “Roman fortune cookie game”, making pieces 
of ancient pottery as carriers of messages from the past.
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Affective learning
One of the learning categories, in which the learning process is focused on how 
people feel while they are learning and how these experiences can affect the opin-
ions, behaviours and attitudes of learners in the future.

Ancient society
This term is traditionally used to describe a large ancient social community inhabit-
ing a given territory, having a common culture, common identity and a network of 
mutual social relationships. The ancient society also had its own institutions (e.g., 
senate or boule) that allow it to function and had the organisational form of a state, 
nation or tribe.

Archaeological heritage
Any kinds of remains, objects, or other relics of humanity from the past: i) the pres-
ervation and study of which help to retrace the history of mankind and its relation-
ship with the natural environment; ii) for which excavations or discoveries, and oth-
er methods of research into mankind and the related environment are the main 
sources of information (…). Archaeological heritage includes structures, construc-
tions, groups of buildings, developed sites, moveable objects, monuments of other 
kinds as well as their context, whether situated on land or under water.

Biographical game
One of the teaching/learning methods, in which participants become acquainted 
with the life of a chosen person, which they then role-play – making decisions and 
trying to predict their consequences.

Brainstorm
A method allowing for group learning – a teacher presents a group with a problem 
and the group tries to solve it by exchanging opinions and ideas.

Cognitive learning
One of the learning categories, which focuses on the effective use of the brain. This 
learning process invites learners to be fully involved in the learning process, there-
fore thinking and remembering is easier and acquired information is remembered 
for longer.

Description
One of the teaching/learning methods, which could be a written or verbal presenta-
tion of the discussed subject with some commentary.

Discussion/debate
One of the teaching/learning methods, which allows exchanges of opinions between 
interested parties. They are a means of reaching cognition by confronting percep-
tions within a group.
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Drama
A way of ‘re-enacting’ various aspects of reality based on action and experience of its 
participants, which involves emotions and spontaneity, in order to reimagine situa-
tions from the past. The drama takes the form of visuals created by the participants.

Educational games
Games and other forms of play used in education. A game uses one’s life experiences 
to create a model of the studied subject, e.g., a model of the past reality, in our case, 
for intellectual development.

Educational packages/worksheets
The most common, cheap, attractive, and accessible printed or online form of educa-
tion. Educational worksheets are extremely useful since, contrary to drama or work-
shops, they do not need any public sharing of information with other visitors, and 
they allow for deliberate reflection and independent learning. Through the use of 
diagrams, maps, graphs, illustrations, comic books, photographs, quizzes, colouring 
tasks, and riddles, such printouts can become much more attractive than just plain 
text. The correct preparation of educational resources presents many difficulties and 
needs attention paid to many details, such as: workability, questioning techniques, 
diversity, relevance to the school curriculum, recipients’ capabilities, etc.

European identity
A sense of personal identification with Europe. European identity allows the sharing 
of cultural values (cultural identity) and democratic practices (political identity).

Exhibition
A medium for communication between a museum/gallery and its visitors. It is a tool 
for transferring information and fits the model ‘sender – message - receiver’. In tradi-
tional exhibitions, the process of communication in only one-way – from the sender 
(the museum) through the message (exhibition) to the receiver (a visitor), and, as a 
result, there is no room for polemics or direct confrontation. The content is commu-
nicated through words, images, sounds, smells, spatial layout, and relics. The appeal 
of an exhibition is affected by many factors, such as: methods of display, lighting 
of exhibits and rooms, colour selection, enriched multi-sensory forms of perception 
(hearing, smell, taste, etc), and, most of all, its accessibility to visitors.

Experiential archaeology
One of the most interesting and illuminating methods of presenting the results of 
archaeological research to a wider non-professional audience, where the participant 
can experience a component of archaeology. The learning process is based on an ar-
chaeological experiment that involves re-enacting manufacturing techniques of dif-
ferent items, using them, and reconstructing processes related to human life in the 
past on the basis of archaeological, iconographical, and written sources. 
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Experiential learning
An individual learning process through experimentation. Experiential learning re-
quires active involvement in the experience and a reflection on the experience. The 
important parts of this learning are emotions and feelings.

Hands-on exhibitions
A form of exhibition that engages all the senses to learn about the past and enable inde-
pendent experimentation, observation, and examination of processes or mechanisms. 

Heritage
Elements/things/features being a part of culture of a particular society/community 
transmitted by or acquired from a predecessor. Among others are: traditions, cus-
toms, languages, objects, or monuments, created in the past and having historical 
and cultural value for present people. Heritage can be both tangible and intangible.

History
Science/discipline that refers to a series of events in the past in chronological order.

Human values
Values that help man to live in harmony with the world. These are the attitudes, the 
principles, convictions and internal beliefs that man can adopt and follow, and which 
motivate man to act in the most desirable way chosen 

Interactivity
Independent discovery and learning are not boring and even helps retain the gath-
ered information for longer. Such a form of education is a nod to the creativity of 
the visitors and an invitation to unsupervised exploration of the secrets of the past.

Immigration
The process of coming from abroad (another territory) for a temporary stay or per-
manent residence. The reasons for immigration can be political, religious, economic 
or private.

Kinaesthetic learning
One of the learning categories, in which the learning process engages physical ac-
tivities, e.g., hands-on activities.

Lecture
One of the teaching/learning methods, which conveys knowledge to listeners in a sci-
entific or popular form. It is one of the most difficult teaching methods and certainly 
unsuited for younger audiences. In a lecture, the student has to remain concentrated 
for a prolonged period of time to follow the train of thought of the lecturer. Therefore, 
it seems much more appropriate for adults and more mature students.
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Living archaeology/history
A medium of historical research, interpretation and celebration characterised by 
three features, which make it one of the most powerful forms of teaching about the 
past – it engages all the senses, exists beyond academic archaeological and histori-
cal knowledge, and provides a different perspective by studying, interpreting and 
discovering life in the past.

Migration
A voluntary or involuntary movement across any borders, which results in a perma-
nent change of residence for an individual or group.

Museum lesson
Class run by a museum employee or a teacher so as to realise a particular section of 
the school curriculum or, more often, to expand knowledge of an organised school 
group. The topics addressed during a museum lesson require thorough prepara-
tion to ensure the pupils perceive the classes as logical and comprehensible. During 
a museum lesson, pupils can practice their skills of associating known facts with 
newly-learned elements, which furthers their understanding.

Observation
Also called an examination. It involves following the course of a phenomenon care-
fully or scrutinising, for example, the shape of an item. The results of an observa-
tion depend heavily on the perceptivity of the observer. Therefore, some conditions 
have to be met to allow for the use of observation for learning. The observers have 
to be trained prior to the observation. If possible, they should be informed about 
the object of observation in advance, and if not, a detailed explanation of the whole 
process, experiment, action, or item should be provided. In the course of making an 
observation, it is necessary to allow for active learning through touching and mov-
ing the object or participating in a given process. In other words, an observation is 
a series of examinations performed on a dynamic phenomenon.

Project method
Project method is one of the teaching methods. It is a modern approach to educa-
tion that is completely student-centric. A project method is a medium of instruction 
where students are given a project or situation. The students choose their situation 
on their own then they plan to execute the project collectively (or, rarely, individu-
ally). In this style of teaching the teacher works as a guide and a working partner. 
The content and the technique are also considered from the student’s point of view. 
Students learn by experience (learning by doing). 

Re-enactment
One of the teaching/learning and popularisation methods related to all activities 
recreating certain facts and events from the past (e.g., battles, everyday life, tech-
nologies, costumes, situations, spectacles, etc).
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School curriculum
The school or academic content/programme of a specific lesson or course. The school 
curriculum contains the knowledge and skills to be learnt, expected results of the 
learning process, learning standards and objectives, as well as proposed assignments 
and projects, the books and other materials used in the lesson or course.

Simulation
A kind of game where the participants’ actions reflect analogous activities in the 
‘real world’.

Story
One of the teaching/learning methods, which involves a verbal presentation of some 
information. The learner is introduced into the world of the discussed phenomena 
and items through the spoken word. The content of the narration should be real and 
devoid of any factual distortions, omissions, and excessive details. It should have a 
logical structure, be immersive, affect emotions, and stir further interest. The story 
should also be simplified or developed according to the age and perceptive capabili-
ties of the audience.

Storytelling
Literally telling a story; historical or archaeological narrative about the past. Each cul-
ture has its own narratives that serve as entertainment, education, or a way of instilling 
moral values. Legends and myths are based on storytelling because they create stories 
that engage and help to memorise events. Storytelling contributes to social identities, 
and is able to provide inspiration, meaning and happiness for the participants.

Time-travel method
An actual role-play at the historical/archaeological site, located close to a place fa-
miliar to stakeholders/participants, maybe even close to their homes or families, de-
scribing one story, one event, one site and one particular day/year connected with 
this historical/archaeological site. The method offers the possibility to think about 
the crucial issues of today (e.g., migrations, democracy, education, violence, integra-
tion, etc.). It is a way of addressing the challenges of today using the experiences of 
the past. 

Workshop
An interactive teaching/learning method. Museum workshops are usually dedicat-
ed to children. Their participants may participate in activities such as throwing clay 
pots, making beads from modelling clay, hammering coins, weaving, or writing on 
papyrus. The practical activities are supplemented with a lecture by an instructor, 
who not only demonstrates proper and historically accurate manufacturing tech-
niques, but also explains how and by whom they might have been used. During 
such workshops, the hands-on method may be used to work with relics from the 
museum’s educational collection or accurate replicas.
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LICEO CLASSICO STATALE PILO ALBERTELLI / PILO ALBERTELLI STATE CLASSICAL HIGH SCHOOL

Fig. 61. 
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LICEO CLASSICO STATALE PILO ALBERTELLI / PILO ALBERTELLI STATE CLASSICAL HIGH SCHOOL

Fig. 62. 
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Fig. 63. 
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LICEO CLASSICO STATALE PILO ALBERTELLI / PILO ALBERTELLI STATE CLASSICAL HIGH SCHOOL
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Fig. 65. 
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LICEO CLASSICO STATALE PILO ALBERTELLI / PILO ALBERTELLI STATE CLASSICAL HIGH SCHOOL
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Fig. 67. 
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Fig. 68. 3D printed model of the Colosseum inspired by Roman architecture. 
Realised by two students.

PÉCSI HAJNÓCZY JÓZSEF KOLLÉGIUM / JÓZSEF HAJNÓCZY DORMITORY OF PÉCS
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Fig. 69. A multi-player, economics-themed board game: the players roll two dice to move around the 
game board, buying and trading Roman properties and developing them with houses and hotels. 
Players collect rent from their opponents, aiming to drive them into bankruptcy. 

Fig. 70. Students also designed all the equipment for the board game: 3D printed figures and houses, 
lucky cards with content related to Roman everyday life, money and the manual with the rules of the 
game. Realised by seven students.
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Fig. 71. A multi-player, tourism- and heritage management- themed board game: the players roll the 
dice to move around the game board, answering the Quiz Questions if they step on the field I or II. 
in order to get points. Points allow the players to buy visitor centres, museums and exhibitions of the 
heritage properties in the city of Pécs. The aim of the game is to attract more and more visitors to the 
heritage sites. Realised by three students.

PÉCSI HAJNÓCZY JÓZSEF KOLLÉGIUM / JÓZSEF HAJNÓCZY DORMITORY OF PÉCS
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Fig. 72. TRAME 
newspaper including 
short articles about 
each session of the 
pilot programme of 
Hungary with photos. 
Realised by three 
students.
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Fig. 73. The Cult of Mithras: acrylic painting inspired by a Roman mystery religion. 
Realised by one student.

PÉCSI HAJNÓCZY JÓZSEF KOLLÉGIUM / JÓZSEF HAJNÓCZY DORMITORY OF PÉCS
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Fig. 74. Maquette of the memorial chapel of the Wine Pitcher burial chamber. 
Realised by two students. 
Short video presenting the Wine Pitcher burial chamber: https://youtu.be/Pk7tH5nh00Q
Video presenting the making process of the maquette: https://youtu.be/ITHinJTX-eg
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ÇATALCA ANADOLU LISESI / ÇATALCA ANATOLIAN HIGH SCHOOL

Fig. 75. “We Are Building Our Own Museum” workshop. The teams of students created their own 
design of museum and made their presentations. Realised by one team of students.
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Fig. 76. “We Are Building Our Own Museum” workshop. The teams of students created their own 
design of museum and made their presentations. Realised by one team of students.
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Fig. 77. “We Are Building Our Own Museum” workshop. The teams of students created their own 
design of museum and made their presentations. Realised by one team of students.

ÇATALCA ANADOLU LISESI / ÇATALCA ANATOLIAN HIGH SCHOOL
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Fig. 78. “We Are Building Our Own Museum” workshop. The teams of students created their own 
design of museum and made their presentations. Realised by one team of students.
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Fig. 79. “We Are Building Our Own Museum” workshop. The teams of students created their own 
design of museum and made their presentations. Realised by one team of students.

ÇATALCA ANADOLU LISESI / ÇATALCA ANATOLIAN HIGH SCHOOL
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Fig. 80. “We Are Building Our Own Museum” workshop. The teams of students created their own 
design of museum and made their presentations. Realised by one team of students.
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ŠKOLA ZA DIZAJN / SCHOOL OF DESIGN



175

ANNEX: FINAL CREATIVE OUTPUT OF THE PUPILS

Fig. 81. Portrait Painting Workshop – thirteen students created modern artistic reinterpretation of 
well-known Fayum portraits as an interpretation of the anthropological types of Viminacium citizens. 
Each of the thirteen students realised one portrait.
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Fig. 82. Mosaic Workshop – the workshop resulted in a modern artistic interpretation of the bird as a 
mosaic motif, and its natural and symbolical value in terms of migration.
Twelve students worked in pairs and each pair produced one mosaic.
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Fig. 83. Sticker Workshop – fourteen students created a series of stickers (illustrations with a relevant 
textual message) suitable for several purposes (both digital and printing intent) in order to convey 
a message – visually and textually. Each of the fourteen students realised at least one sticker. 
Altogether, there were 20 selected final stickers at the end of the workshop.
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